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Abstract 
 
In the Indonesian educational context, the government has an enthusiastic vision 
to ensure that all school graduates develop basic English language skills and retain 
their local cultural values; this vision is facilitated through governmental 
regulations. English as a Foreign Language (EFL) primary teachers in Solo, 
Indonesia, respond to these guidelines in a particular way ─ by using local 
folktales to teach EFL. A plethora of studies has been conducted on the impact of 
learning English through folktales as this approach enables students not only to 
develop English language learning but also to gain a deeper sense of their own 
culture at the same time (Taylor (2000)). Teachers of English as a Second 
Language (ESL) internationally draw on European folktales that are well known 
in many cultures, such as Cinderella and Snow White. However, there appears to 
be scant research that focuses on teaching EFL and the use of Indonesian folktales 
in English translation (IFET).  
 
In this study, the EFL teachers’ success and efficiency in their implementation of 
culturally-focused teaching methods and materials are explored through 
participating students’ interview responses to questions related to their 
experiences of EFL learning through the use of folktale narratives. This research 
aims to reveal how primary school teachers in Solo, Indonesia understand the use 
of folktales as a medium of EFL instruction for primary school students. The 
primary focus of this research is the exploration of teachers’ interpretations and 
understandings of the government policy related to the promotion of local cultural 
knowledge into their EFL classes. This focus is bounded by the participating 
teachers’ pedagogical knowledge and by the ways in which these teachers’ 
implement their understandings of the government’s policy.  
In this research, conducted as a narrative case study approach, the researcher used 
three research tools: one-on-one teacher-student interviews; document analysis of 
teachers’ lesson plans, and visual elicitation methods. Two primary schools from 
differing institutional backgrounds participated in the study. One EFL teacher 
from each school was interviewed in the first of the two phases of the study. The 
first phase of the study focused on two topic areas: the participating teachers’ 
interpretations and understandings of the government recommendations for 
promoting local cultural knowledge within their EFL teaching; and how teachers 
developed and implemented their EFL teaching plans based on their 
understanding of the government’s national education policy. In the second phase 
of the study, interviews were conducted with six students from each school. In 
these interviews the students were invited to respond to images used to illustrate 
vii 
the Indonesian and western folktales. It is anticipated that this study’s empirical 
findings will contribute to the further development EFL primary teachers’ 
practice, and to the promotion of the Indonesian national education system’s 
overall cultural vision. 
A key finding of this research is that the use of illustrated IFET as EFL 
pedagogical strategies appeared to indicate that students’ basic EFL skills and 
their sense of cultural identity were enhanced. However, there were incongruities 
emerging in the teaching learning process that highlighted incongruities between 
Indonesian and western cultural information. The study contributes new insights 
for the teaching of EFL in primary schools in Indonesia. The empirical findings 
point to the continuing use of folktale texts but a focus on the role of image and 
illustrations. 
Key words: Indonesian folktales in English translation (IFET), (English as a 
foreign language) EFL,   cultural values, cultural identity, basic EFL 
skills 
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Chapter 1 
Introduction 
 
1.0 Introduction 
This chapter introduces the thesis argument that learning a target language may result 
in developing learners’ local cultural knowledge. It is argued that Indonesian folktales 
in English translation play an important role as a teaching and learning medium 
through which EFL students’ can learn more and develop deeper understandings of 
their national culture. The chapter begins with a description of the background and 
context of the research reported in this thesis. This is followed by an overview of the 
significance of this research to EFL teaching practice. A description of the research 
questions and the research objectives then follow. The chapter concludes with a 
whole thesis chapter overview.   
 
1.1 Background of the study 
The use of the English language as the dominant lingua franca in a global context has 
led the Indonesian government to make, through its policies, particular political 
moves. As an example, Indonesia has promoted the teaching and learning of English 
as the first foreign language to be taught in schools since 1945 and officially 
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proclaimed as the first foreign language for communication in 1967 (Mantiri & Chen, 
2007). This policy decision sits alongside other politically oriented educational 
instruments to ensure school graduates at every level of education will develop 
fluency in their use of the English language. Until significant changes were made to 
the government’s national education policy, particularly in relation to English 
teaching in 1994, English as a Foreign Language (EFL) was taught from the primary 
school years to university level, with the main focus being on secondary and tertiary 
education levels. However, even though the decision to recommend the teaching of 
English in primary schools was made in 1994, implemented through the Competency-
Based Curriculum (CBC), the study of English at the primary school level currently 
remains optional, rather than obligatory. The CBC also stipulates that primary 
schools retain local content to broaden and further develop students’ capacity to 
respond to social demands (i.e., job opportunities and social participation).  
The government hands the responsibility for implementing the CBC to schools, and 
in response, many schools have effectively integrated English teaching and learning 
with local content to meet the government’s requirements. Most primary schools do 
this through the inclusion in the CBC of Indonesian folktales in English translation; 
thus enabling schools to work within the educational policy guidelines of the CBC. 
Furthermore, Indonesian primary schools currently employ a communicative 
approach to build the curriculum for EFL. In accordance with the nine years basic-
compulsory-education program in Indonesia, this approach may fulfil the expectation 
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that primary students develop their capability to communicate in simple English 
(Mustafa, 2002). Therefore, EFL teachers need to consider how to encourage and 
motivate students to communicate in fluent expressive English. In line with this 
educational policy direction, a 2008 study on English teaching in Indonesia 
(Kirkpatrick, 2008) argues that Indonesian EFL learners, although not specifying the 
level of study, prefer to use English when talking about familiar subjects, such as 
their own culture. Their familiarity with local cultural values seems to facilitate their 
use of spoken English in more expressive ways. Thus, language learners can be 
encouraged to use English through culturally sensitive teaching and learning 
approaches.  
In accordance with the above reality of English language learners within the primary 
school education context, many Indonesian authors of primary school English 
textbooks for EFL learners include a focus on local cultural values (Setiono, 2005). 
The incorporation of Indonesian folktales in English translation (IFET), rich in local 
culture values, into these texts suggests an effective pedagogical strategy to achieve 
successful integration of EFL within local cultural contexts. A particular direction of 
my research includes both EFL teacher participants’ understanding their EFL 
textbooks as the main reference of their EFL classrooms and the use of external 
references to develop their available teaching materials. The research in this thesis 
therefore considers teachers’ use of EFL textbook and their EFL ‘text’ books. The 
authors of these types of textbooks make the assumption that all EFL learners, 
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children in particular, are more motivated to learn English and communicate more 
confidently in English when they have opportunities to learn through this type of 
teaching and learning medium. The literature reviewed suggests Indonesian primary 
schools have embraced this trend. 
According to Hermawan and Noerkhasanah (2012), many EFL textbooks for primary 
students (K-6) in Indonesia incorporate literature works that draw on the use of 
folktales. As such, many teachers in Solo, Indonesia use EFL textbooks that 
incorporate English translated versions of Indonesian folktales. Based on my primary 
school teaching experiences, I found it helpful to introduce creative and innovative 
teaching strategies to facilitate the students’ learning, and in particular, foreign 
language learning. Folktales exhibit characteristics that have the potential to facilitate 
language development such as for example, the development of basic
1
 language 
skills, and cultural teaching at the same time. Further, through their engagement with 
local folktales, students may develop deeper knowledge and understandings of local 
cultural themes related to everyday life, customs and norms. In addition, the teachers’ 
particular textbook selection decisions that incorporate Indonesian folktales in 
translation can be said to be reflective of their response to the government’s education 
policy related to the need for school graduates to develop local cultural knowledge 
                                                          
1
 There are four basic EFL skills which are set by Minister of National Education through its Ministerial 
Decree 2006, number 23; the decree excuted by government department BSNP which stipulates 
guidelines through the regulation of primary school graduate competency standards (see Appendix 
11)  
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and use English actively and competently to facilitate their participation in multiple 
social contexts locally and globally (BSNP, 2006a, 2006c).  
The incorporation of Indonesian folktales in English translation in students’ textbooks 
accommodates the Indonesian government’s intention, as stated in the National 
Education Standard (NES) (Depdiknas, 2003), to have school graduates who 
recognize their own identity, have knowledge and understanding of local cultural 
values, and have developed English language capabilities. Such attributes are likely to 
enhance graduates’ confidence to confidently and actively participate in their society.  
Active participation means having a capacity to express ideas and feelings, as well as 
the ability to apply imaginative and analytical skills in their engagement with society. 
Based on these NES expectations, this study focuses on primary EFL teachers’ 
teaching materials including the use of textbook and the use of folktales. The 
researcher also explores how the use of Indonesian folktales in English translation in 
EFL classes shape students’ Indonesian identity development and enhanced students’ 
basic EFL skills. 
 
 
1.2 The research problem and general objectives of the study 
Although the literature review conducted for this study found abundant research 
related to the use of folktales for teaching English, much of this research was 
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concerned with ESL, rather than EFL
2
 teaching and learning.  Moreover, researchers’ 
interests were found to be  in using  folktales in EFL teaching and learning focused 
on students’ ability to acquire language skills at the expense of students’ attainment 
of cultural knowledge (Fageeh, 2011; Zhao, 2010). Thus, findings from this study 
may contribute to existing scant research focused on the development students’ basic 
EFL skills (reading, writing, speaking and listening) and cultural knowledge as a 
consequence of learning EFL through folktales. An exploration of language and 
culture through the use of folktale may unearth findings that offer improvement of 
students’ basic EFL skills and enrich students’ cultural identity. 
This present study investigates that learning English as a target language (L2) may 
result in a deepening local cultural knowledge of the language learners (C1) rather 
than that of learning the target language cultural background (C2). Further, EFL 
teachers’ incorporation of local folktales in English translation as a means of teaching 
EFL may also bring an experiential dimension to students’ EFL learning that the 
students learn the target language (L2), the cultural background of the target language 
(C2), and local culture as the cultural background of the IFET (C1).  
Methodologically, the research questions need to generate rich descriptive responses 
that taken together, point out relationships between language learning, culture, and 
society. As such, a qualitative research approach, inspired by critical discourse 
                                                          
2
 In Indonesian context, English is being learned and used as a foreign language and Indonesians use 
Bahasa Indonesia as their second and as lingua franca in their national context as every ethnic group 
has its own language as its mother tongue (Mantiri & Chen, 2007; Quinn, 2001). 
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analysis (CDA) by Gee (1999) and Kress (1991) which discusses language in relation 
with social or other human interests and that adopts qualitative research methods, is 
understood to be congruent with the nature of the research questions. Critical 
Discourse theory with a capital ‘D’ (Discourse) rather than that small ‘d’ (discourse) 
is concerned with learning language in a larger context rather than focusing on 
linguistics aspects. CDA suggests that the researcher both sees and understands the 
impact of society or socio-cultural values on language learners and how one’s 
language skills, for example text comprehension, influence the ability to understand 
and participate in society – socio-cultural aspects of texts (Kress, 1991).  
I was also inspired by visual culture theory (Britsch, 2009; Duncum, 2001, 2002, 
2004; Mirzoeff, 1999, 1998; Pink, 2003, 2004; Schirato & Webb, 2004) as a way to 
interpret students’ responses to visual interview stimulus materials such as images 
which may reflect, or speak to students’ achievement of basic EFL skills. In this 
study, standardized open-ended interview or semi-structured interview methods, 
including visual or illustration elicitation, were used to generate data grounded in 
participants’ EFL teaching and learning experiences. 
This study takes a narrative case study research approach in which the main research 
question is mobilized within two different Indonesian primary schools: a public 
school and an Islamic private school. Having no experience of teaching at a private 
primary school, I was initially struck by some of the differences between the 
participating public school and the private school. As such, I can present comparisons 
10 
 
of EFL teaching practice experiences between teachers from both participating 
schools which have two different institutional background may impact on their 
students’ cultural knowledge in relation to the use of IFET.  
 
1.3 Aims of the study 
The research reported in this thesis aims to investigate what are the impacts of the 
government initiatives to teach English language through the medium of Indonesian 
folktales in Primary Schools. As such, the intention of this research is to generate 
empirically based findings that may shed light on EFL teaching at the primary level 
from teachers’ experiential teaching practice viewpoints. Such viewpoints may also 
elucidate teachers’ understandings of government education policy related to the 
integration of local culture knowledge into their EFL teaching.  
This study also aims at providing interpretive descriptions of the students’ responses 
to the use of Indonesian folktales in English translation. As active participants in the 
teaching and learning process, students have significant roles to play in identifying 
learning outcomes. Thus, in this research, inviting students to relate their EFL 
learning experiences within the context of culturally contextual references may 
generate deeper and more comprehensive descriptions of this complex dynamic 
process that may reveal student learning outcomes.  
 
11 
 
1.4 Research questions 
This research poses one main research question and four related sub-questions: 
The main research question:  
 
What are the impacts of government initiatives to teach English language through the 
medium of Indonesian folktales in English translation in Primary Schools? 
 
The sub – questions: 
1. How do the primary EFL teachers understand and interpret the 
government policy suggestions in relation cultural awareness 
agenda for covering local cultural knowledge in their EFL classes?  
2. How do the primary EFL teachers implement the government 
policy suggestions in relation cultural awareness agenda for 
covering local cultural knowledge in their EFL classes? 
3. How are primary school students’ interpretations of folktale 
illustrations perceived to develop the students’ English language 
skills?  
4. What the consequences of English language curriculum and 
pedagogy through the use of folktale and illustration, to students’ 
cultural knowledge and national identity? 
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1.5 Research ethics  
Creswell suggests that researchers should give ethics priority in conducting research 
and throughout the research process, keeping in mind the need to respect participants’ 
rights, honour research sites, and report research fully and honestly (Creswell, 2009, 
pp. 11-12). This study received research ethics approval in February 2012 through the 
Deakin University Human Research Ethics Committee (DUHREC)  
In this study, as required by DUHREC and guided by the Australian National 
Statement on Ethical Conduct in Human Research (2007), every effort was made to 
ensure the research conducted in this study upheld the following values and principles 
of ethical research conduct: research merit and integrity; justice; beneficence; and 
respect (National Statement on Ethical Conduct in Human Research, 2007).  
 
1.6 Thesis structure 
This section outlines the structure of this thesis. The thesis consists of seven chapters.  
An overview of these chapter is provided for the readers to signpost the thesis 
overview.  
Chapter One introduces this study. It describes the background and context of the 
study, identifies the study aims and objectives, and provides an overview of the thesis 
structure. 
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Chapter Two reviews key concepts and theories central to the study’s research focus. 
The chapter then takes up the following elements:  
 An explication of the historical development of EFL in Indonesia 
to provide the historical background of the implementation of the 
EFL curriculum in Indonesia 
 A review of the literature focused on cultural theory as the basis of 
foreign language learning 
 An account of the use of Indonesian folktales in English translation 
as a medium for teaching EFL worldwide as well as in Indonesia 
  A review of the literature related to identity, language skills, and 
culture to inform the theoretical framework of this research 
 A review of the literature related to the use of visual media in 
teaching and learning EFL.  
This chapter also presents a critical historic review of previous research in the field of 
EFL teaching that has drawn on the use of native folktales either in the form of texts 
or illustrations.  
Chapter Three presents the argument for the chosen research methodology, methods 
and the research design premised on particular epistemological and ontological 
assumptions. The chapter also explicates how the qualitative data were analysed and 
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provides a description of the research site, the participants and how ethical issues 
were addressed.  
Chapter Four and Five focus on the data analysis of this research. As this study 
investigated folktales as a medium through which to teach English, it cannot ignore 
the learners, the participating students’ points of view. The existence of two different 
participant groups – teachers and students – leads the data analysis to follow two 
directions; one discussed in Chapter Four and the other in Chapter Five. Chapter Four 
focuses on the teachers while Chapter Five focuses on the students. Each chapter 
begins with a narrative account of the research context in which the study was 
conducted and the data collected. The narrative accounts in each chapter are intended 
to bring readers of this thesis to experience how the researcher located herself within 
the research sites and how the researcher engaged with the research participants prior 
to, as well as during the interviews.  
Chapter Six presents the research findings understood to be responsive to the research 
questions. In this chapter, the results of Chapter Four and Five’s data analysis are 
brought together with references to the literature reviewed in Chapter Two.  
Chapter Seven concludes the thesis. The chapter then identifies practical and 
theoretical implications of the study.  The researcher then makes suggestions for 
further EFL research. 
 
15 
 
Chapter 2 
Literature Review 
 
2.0 Introduction 
This chapter presents a review of the theoretical literature that speaks to the main 
research question, ‘What are the impacts of government initiatives to teach English 
language through the medium of Indonesian folktales in Primary Schools?’  
This chapter unfolds around six main sections. The first section covers the 
establishment of English as the first foreign language teaching in Indonesia. This 
section reviews literature related to the process and the attributions involved in the 
establishment of English as the first foreign language both at the formal level and in 
school environments.  
The second section reviews relevant government policy related to EFL teaching for 
promoting local cultural knowledge, curriculum and pedagogy in Indonesia. Besides 
researches and theories, this section also considers political products such as 
regulations and constitution to review policy, curriculum changes as well as English 
and cultural pedagogy in Indonesian primary schools.  
The reviews of EFL teachers’ role in textbook selection to respond the government 
recommendation becomes the third section. This section discusses the role of EFL 
teachers in textbook selection because EFL textbooks seem to be basis of 
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implementation of government’s vision for EFL teachers. Selected literature argues 
that teachers need to recognize their students’ needs and preference of teaching 
materials, to have knowledge about administrative process and to accommodate a 
bigger interest, the government interest. 
The fourth section presents the review of the role of folktales as a significant agent in 
English language teaching in Indonesia, in facilitating the government’s educational 
agenda to promote students’ acquisition of local cultural knowledge.  
The fifth section is an attempt to respond to research sub-question 3 which focuses on 
identity formation. This section provides an in-depth review of the theoretical 
literature on the concept of language as an important element in shaping students’ 
identity, through students’ development of literacy skills, and in particular, through 
students’ experiences of English language learning.  
The sixth section reviews visual culture in EFL classrooms. It discusses how visuals, 
illustrations, or images enhance primary students’ English language skills and 
students’ cultural identity formation. This section also reviews how visual culture 
enables primary students to experience transnational pedagogy in their EFL classes. 
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2.1 English as the first foreign language in schools and local culture 
perseverance 
The discussion in this section examines how English language teaching in Indonesian 
schools was historically perceived prior to the official promotion of English as the 
first foreign language; this discussion illuminates the current emphasis on the 
significance of integrating local cultural content into English language teaching and 
learning. According to (Dardjowidjojo, 2000), English language teaching in 
Indonesia occupied two distinct periods: pre-independence; and after 1945, post-
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Prior to 1945, Indonesia existed as a colony of the kingdom of the Netherlands. 
Under this political arrangement, the people followed the Netherlands colonial 
governmental systems and rules, including those in relation to languages taught and 
spoken in schools.  The colonial government was fully aware of the difficulties in 
pursuing the use of the Dutch language in schools, as Indonesia already had its own 
national language, Bahasa Indonesia, which was established in 1928 (Quinn, 2001) as 
the national language.  As such, the colonial government obliged some schools, 
generally the elite schools, to employ Dutch as the first language and Bahasa 
Indonesia as the second language (Lauder, 2008). 
In addition, the colonial government employed an educational system that was 
incompatible with a social environment where Bahasa Indonesia was used as the pre-
dominant language of instruction. The colonial government also implemented a 
18 
 
division within the school system based on economic status: this system aimed to 
control the spread in the use of the Dutch language from the elite classes to lower 
classes in society (Dardjowidjojo, 2000). Schools intended for ‘upper class’ students 
employed the Dutch language as the medium of instruction. These schools would not 
allow their students to use the Indonesian language. With regard to this rule, the 
colonial government had made the assumption that the ‘ruling elite’ (the elite group) 
would have a lot of influence over the lower-classes, not only in matters of language 
use, but also in the promotion of the ideology of the colonial government such as 
spreading Christianity (Kaplan & Baldauf JR, 2003). As the proletariat outnumbered 
the upper class, thus the number of speakers of the Indonesian language was smaller 
than the Dutch language speakers.   
Indonesia’s political situation following the departure of the colonial government in 
1942 (after being displaced by the Japanese) saw significant growth in the use of 
Bahasa Indonesia. Although the Japanese government intended to replace Dutch with 
Japanese, it realized the need to retain Bahasa Indonesia in order to communicate 
with the people of Indonesia and to spread Japanese ideology.  In this regard, the 
Japanese government reversed the policy of the Dutch government by permitting the 
wide use of both languages – Japanese and Indonesian. As the official Indonesian 
language, Bahasa Indonesia was used in legal and political contexts and in everyday 
correspondence (Kaplan & Baldauf JR, 2003). This policy promoted the swift spread 
of Bahasa Indonesia widely within the society; as a result, the spirit of nationalism 
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spread as well.  Thus, the colonial government’s plan to re-conquer Indonesia after 
the end of the Japanese’ occupation in 1945 did not succeed. Indonesians had 
experienced a legitimate form of independence and craved to decide their own 
political future (Quinn, 2001).  
After Independence Day, Bahasa Indonesia was established as the first language and 
English as the first foreign language. The Indonesian Youth Conference in October 
1928, through its Youth Pledge (Sumpah Pemuda) formed the background for the 
establishment of Bahasa Indonesia as the first language in Indonesia. This 
development meant that Bahasa Indonesia was now officially used in schools, on 
governmental occasions, in correspondence, and even in daily interactions among 
different tribes in Indonesia (Kaplan & Baldauf JR, 2003). Besides, Indonesia is a 
multilingual country with thousands of islands and ethnic groups, with each island 
having its own ethnic language. To communicate effectively within the country, 
people predominantly use Bahasa Indonesia and English to communicate within the 
regional and international contexts. Historically, Indonesia did not make Dutch the 
first foreign language for two reasons: firstly, Dutch is not one of the world’s 
dominant languages; and second, Dutch was the language of the occupier 
(Dardjowidjojo, 1998). Therefore, the Indonesian government needed to find a 
language which would be globally practical and politically attuned to the country’s 
socio-cultural context.  
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Processes of globalization have led to the adoption of English as the global lingua 
franca, and this has been consistent with the Indonesian government’s policy decision 
to promote English as the first foreign language as a form of investment in wider 
participation in the global world.  
awareness of the processes of globalization demands paying attention to the 
effects these processes have upon the location of political authority, practices 
of allocation via a reconstituted state at the national level, and the framing of 
policy by discourses which, while they often have their gestation in various 
global networks, are negotiated and rearticulated at the regional, national, 
provincial and local levels (Rizvi & Lingard, 2010, p. 44)  
The implementation of English as the first foreign language is seen to enhance a 
country’s successful engagement in commercial, industrial, diplomatic, political, and 
popular cultural in international and regional contexts (Crystal, 2003; Lauder, 2008). 
Related to the economy, Grin (2006, pp. 80-81), in his research on the language of 
economics observed that language skills, particularly English competency as one of 
global language, determines labour income. Companies or corporations use English 
as their media of instruction. Many companies or corporations require human 
resources with adequate English language skills besides their other professional 
skills. In other words, English functions to enhance human-capital growth. That 
English is the predominant language in those countries that control much of the 
world’s trade, such as America, Canada, and some European countries (Crystal, 
2003) would seem to affirm a country’s decision to adopt English as a second 
national language. Examples of the use of English as the lingua franca can be found 
in countries within South East Asia allied as ASEAN (Association of South-East 
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Asian nation), including Singapore, Malaysia, Thailand, the Philippine, Brunei 
Darussalam, Cambodia and Myanmar (Kirkpatrick, 2011). Even Malaysia, 
Singapore, and the Philippines have institutionalized English as their second language 
for language instruction nationally, including in schools.  (Kirkpatrick, 2011).   
Schools provide a rich ground for promoting English language. With regard to 
schools as social institutions where teachers and students interact, the teaching and 
learning process can be an effective way to broaden the use of different languages. 
Hence, since 1945, the Indonesian government has decided to introduce English into 
the education curriculum, from junior high school to university level, as the first 
foreign language in schools (Dardjowidjojo, 2000). This move was extended to the 
national primary school curriculum in 1994 (Harsono, 2006). In some significant 
ways English language learning materials can be incorporated into the curriculum. 
Kaplan and Baldauf JR (2003) argued that the incorporation of the learning materials 
has to consider these three aspects – teachers, syllabus and teaching references 
(books, internet, and television). However, Indonesian scholars and policy makers 
become increasingly concerned about the cultural content of English language 
teaching material currently in use (Lauder, 2008). 
Some educators remain apprehensive about the kind of culture that students should be 
exposed to. As Risager (2007) argued, in learning a new language, inadvertently or 
otherwise, the culture of the target language becomes unavoidably embedded in the 
language learning process. This particular assumption about the interplay between 
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learning a language and learning the target language culture, has sparked concern 
among some educators in Indonesia who are also anxious about how elements of 
western culture may be at odds with Indonesian cultural norms and values (Lauder, 
2008; Siregar, 2013). Hence, as Siregar (2013) pointed out, there may be a strong 
case for adjustment to be made to the cultural content of English language learning 
texts to make these more reflective and appropriate to local culture. Pennycook 
(2010) suggested ‘the local can also carry less positive aspects in terms of being 
parochial, limited, constrained, and unsophisticated.’ Once the Indonesian education 
experts render their concern to locality, Pennycook (2010, p. 8) urged the importance 
of locatedness which means that ‘language use has not just happened somewhere, but 
also needed to be related with language speakers, histories, cultures, places, and 
ideologies.’ It means that language use appears to appreciate ‘locality’ of perspective 
in which language, locality and practice are conceived in different contexts. 
In addition, the Indonesian government, through its Ministerial Decree 2006, Article 
3 (BSNP, 2006d), has created a national goal for school graduates to acquire their 
own distinctive cultural knowledge. In learning EFL, there are three key 
considerations of learning English:  government’s interest, the students’ need to have 
a local cultural knowledge base, and the consequence of learning the culture of the 
target language. In the research reported in this thesis, attention is paid to the critical 
need to recognize the government’s cultural identity agenda, to the students’ need to 
have a local cultural knowledge base, and to the possible cultural learning outcomes 
23 
 
of learning EFL. As distinct from the conventional use of English language learning 
materials, this research employs the incorporation of children’s literature particularly 
translated folktale texts to teach EFL. 
With respect to the cultural content in English language teaching materials, English 
Language Teaching (ELT) in Indonesia is currently experiencing something of a 
dichotomy in the presence of two opposing sets of ELT goals in Indonesia: to include 
local cultural content with an intention to foster nationalism; and to include global 
cultural content with an aim to enhance students’ communicative skills in 
international contexts (Dardjowidjojo, 2000). This second ELT goal contrasts with 
the reality of English language learners in Indonesia as argued by Kirkpatrick (2011) 
in his study about English as Asian lingua franca and the multilingual model of ELT 
that  Indonesians were more likely to speak in English when in conversation about 
their culture, rather than when conversing about the global culture. Hence, the 
implementation of a ‘culture sensitive’ approach; that is, one referring to the inclusion 
of local cultural content, in ELT in Indonesia is appropriate and most suitable vis-à-
vis the situation of English language learners in Indonesia. The inclusion of local 
cultural content in English language teaching and learning materials may have the 
potential to enhance students’ English language communication skill.  
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2.2 Policy in education, curriculum, and pedagogy in Indonesia  
The Indonesian government’s decision to declare English as the nation’s first foreign 
language is based on two grounds. Firstly, English is the lingua franca among non-
English-speaking countries. Secondly, as the Dutch language was used during three 
and a half centuries of Dutch occupation, the Indonesian government strategic 
decision to proclaim English as the first EFL represented a symbolic move away from 
the constraints of occupation towards liberation as an independent country (Kaplan & 
Baldauf JR, 2003; Lauder, 2008). A pragmatic example of how English is used in the 
political arena is the ‘borrowing’ of English words in political speeches by 
Indonesian leaders (Sugiharto, 2011). As exemplified by Sugiharto (2011), President 
Susilo Bambang Yudhoyono and other government officials often used English 
terminology in their speeches. Sugiharto (2011) also revealed that the numbers of 
Indonesians interested in learning the English language is increasing. However, 
Sugiyono (2011) in a press release of Educational Department of Republic of 
Indonesia asserted that the government has recommended to minimize the use of 
English by companies, including English signage on buildings, shopping centers and 
on billboards. This type of recommendation reflects something of the ambivalence of 
politicians’ attitude towards the use of English as the nation’s foreign language.   
The centralized system of government, which had been in place for more than 30 
years, created several issues for educators. These issues included disputes over 
curriculum implementation in schools, concerns about teacher performance, and the 
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considerable teaching materials involved in the teaching-learning process. With 
regard to school curriculums, the central government national education department 
sets the curriculum and the standards students need to achieve.  Many English 
teachers face significant challenges in accommodating the national curriculum within 
their everyday teaching practice, due for the most part to the sheer volume of 
educational content that teacher are expected to deliver (Lamb, 2004, p. 243). Further, 
Lamb (2004) asserted that teachers may not feel confident about their English 
language teaching skills. Supporting this reality, Yuwono and Harbon (2010), 
through their research, stated that a lot numbers of EFL teachers in Indonesia do not 
have qualifications in English education and many others do not have English 
educational background for teaching primary school students. In addition, the 
authoritarian style of leadership, characteristic of the centralistic governmental 
system during the New Order (1955-1998), required teachers in both capital cities and 
in the provinces to comply with curriculum directives (Bjork, 2003, 2004). 
Responding to such expectations of teachers, who were mostly trained as civil 
servants, Bjork (2004) argued that it may serve to hinder teachers’ creativity in their 
teaching practice (Bjork, 2004).  
Top-down curriculum policy positioned teachers as transmitters of the curriculum and 
seemed not to recognize the multiple roles teachers play in the classroom. According 
to S. F. Shawer (2010), as curriculum transmitters, teachers were regarded as 
maintaining curriculum fidelity. As Bjork (2004) found in his research on Indonesian 
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schoolteachers, many teachers in his study were reluctant to adapt the curriculum to 
the distinct and diverse needs of their students in classroom contexts. Moreover, 
schools, in particular those in suburban and rural areas that lack adequate access to 
school facilities, faced predicaments in accommodating the government’s prescribed 
method for implementing the curriculum in its literal interpretation (Kaplan & 
Baldauf JR, 2003).  Hence, the government’s unrealistically high standards could not 
be fulfilled. It means, the education system under the structure of the centralized 
government was incompatible with the government’s goal to improve the overall 
quality of education, and in particular, students’ English language capabilities.  
The shift from a centralized to a decentralized governmental system (Ministry of the 
State Secretariat, 1974) was accompanied by a policy change within the educational 
sector. Law number 22 of 1999 about local government (R. Indonesia, 1999), later 
revised by the Law number 32 of 2004 (P. R. Indonesia, 2004), defines the division 
of power in the Indonesian governmental system: local governments have autonomy 
to manage their authoritative power and resources both within their own local areas 
and within including the local educational sector. The education sector has seen 
reforms related to government decentralization. The Indonesian Ministry of 
Education and Culture of Indonesia established a Local Content Curriculum (LCC) 
policy in 1994. This policy authorizes all primary and secondary schools to develop 
local subject matter for 20% of all instruction (Bjork, 2004). Most regions in 
Indonesia accommodated this policy by locating English language learning and arts 
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and life skills in a local cultural context. English, which was previously only taught in 
secondary schools was now available to primary students.  
By recommending EFL for primary students, it is hoped that successful EFL learning 
in Indonesia will be reflected in growing numbers of fluent English school graduates. 
Lie (2007) indicated that the implementation of EFL at the primary school level aims 
to give students EFL learning opportunities to prepare them for more complex 
English texts at the tertiary level; and to enhance EFL learners’ competitiveness in the 
job market through their developing English language skills.  
In attempts to enhance the success of EFL in Indonesia, the EFL curriculum has 
undergone significant changes since English was initially introduced as the first 
foreign language in schools after the country gained independence in 1945. The 
following table illustrates the changes of curriculum and approaches of ELT (English 
Language Teaching) in Indonesia from 1945 up to the present (Bire, 2010; Lie, 2007; 
Musthafa, 2001) 
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Table 2.1. Indonesia’s English as a Foreign Language curriculum approaches from 
1945 - 2004 
Beginning of 
implementation 
(Year) 
Name of 
curriculum 
Teaching  approach Objective 
1945  Unknown  Grammar-translation Reading-oriented 
1962 & 1968 Oral Approach  Audio-lingual Creating active students 
in spoken and written 
activity 
1975 Oral approach  Audio-lingual  Enhance students’ 
reading skills (Education 
and Culture Department 
of Indonesia, article b of  
1975)  
1984  Communicative 
Approach 
Communicative Create students who 
possess both the 
willingness and the ability 
to use English, esp. In 
reading, comprehension, 
speaking and in writing 
essays up to 4000 words 
demonstrating knowledge 
of complex English 
structure (Education and 
Culture Department of 
Indonesia, article c of 
1986) (Bire, 2010, p. 8; 
Lie, 2007) 
1994  Meaning-based 
curriculum 
Communicative To enhance the students’ 
willingness and ability to 
use English focusing on 
reading comprehension, 
speaking and writing 
(short essay) (Depdikbud 
R. I. c, 1986) 
2004 Competency-based 
curriculum 
Communicative  To broaden the students’ 
continuing four EFL 
skills to improve the 
quality of education in 
Indonesia (Depdiknas b, 
2003:14) 
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Source: Adapted from Bire, 2010, Lie, 2007, Musthafa, 2001 
 
Despite positively regarded changes in both the curriculum and teaching approaches 
in ELT, many researchers claim that ELT in Indonesia has not yet attained success in 
terms of its implementation. Bire (2010) draws from Table 2.1, he offers three 
possible reasons as to why this might be so. Firstly, curriculum implementation 
processes are out of step with current approaches to ELT; second, the implementation 
processes do not align with evaluation processes and third, there may be a 
discrepancy between the resources required for curriculum implementation and those 
available to do so. For example, in the 1968 EFL curriculum, the government 
encouraged students to develop adequate English language speaking skills. However, 
students were not provided with EFL textbooks or other resources that would advance 
the students’ EFL skills (Bire, 2010).   In contrast, (Bire, 2010; Lie, 2007, pp. 6-10) 
identified four factors that may hinder both the successful implementation of the 
curriculum and the application of creative and productive EFL teaching approaches 
and method:  
1. The centralized government’s ‘one size fits all’ national curricula for all 
Indonesian schools overlooks significant economic, social and cultural 
differences between schools and disparities in EFL resources available to 
them, and fails to recognize diverse demographic and geographic factors 
affecting student’ access to EFL in urban, rural, and island areas. Therefore, 
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the implementation of a standard EFL curriculum across the nation is fraught 
with challenges. 
2. Due to limited school staffing and building budgets, class sizes are large with 
40-50 students in each class. Such class sizes may limit opportunities students 
have to practice their English language speaking skills.  
3. Fewer numbers of English speakers in the local community further limit 
students’ opportunities to practice their English in every day communication 
contexts.  
4. The politics of policy and curriculum. The need for schools to comply with 
the government’s EFL education policy and the national standard of 
curriculum, and at the same time exercise their autonomy to develop school-
based curriculum, may cause some conflicts of interests.  
Briefly, Lie (2007) elaborated the causes of the failure of the ELT curriculum 
implementation to politics, economy, finance and policy makers.  
With regard to policy determination, that takes in socio-economic and political 
conditions (Tollefson, 2002, 2012), the Indonesian government needs to look at 
citizens’ economic circumstances. Although the income per capita gross national 
income (GNI) from 2009 – 2013, based on the World bank data income assessment 
measure, is around $2,160 - $3,580 (The World Bank Group, 2012), indicates a low 
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monthly income, it is however, in line with the World Bank classification level that 
identifies progression  towards development (2012):   
 < $1005 GNI per capita - low income countries 
 $1006 - $3,975 GNI per capita - lower-middle income countries 
 $3,976 - $12,275 GNI per capita - upper-middle income countries 
 $12,276 GNI per capita - high income countries 
Regarding developing the country’s economy through study abroad programs few 
Indonesians can afford to study in English speaking countries. Lamb’s (2007) 
research findings on junior secondary students’ levels of motivation to learn English, 
reveal that students learn English in anticipation of their participation in globalizing 
economic processes of employment and business development. Lamb (2007) in his 
another research demonstrated particular finding that Indonesian students think that 
they will have to speak English with people from other countries, particularly in their 
future working area or professional opportunities. In sum, the need to develop 
English language skills is not only relevant for economically secure Indonesians who 
can afford to go to English speaking countries, but also for those who reside in 
Indonesia (Kirkpatrick, 2006).   Kirkpatrick (2010), in his research focused on the use 
of English as the lingua franca particularly its role in Indonesia, relates that EFL 
learners in Indonesia enjoy speaking in English about Indonesian culture with 
foreigners who come to Indonesia. In his research, Kirkpatrick (2011) used 
appropriate teaching materials, in the sense these were developed with the local 
culture in mind, that the participating EFL learners enjoyed working with. The 
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students’ preference to have EFL learning materials enriched with local or regional 
model is likely in opposition to a common understanding that language is always 
culture bound. As stated by Risager (2005, p. 187), ‘learning and teaching a language 
means contributing to the spread of the target language to new learners and new 
contexts’. So any language program is an actor in the continuous formation and 
reformation of the global network of the target language. Nevertheless, Kirkpatrick’s 
(2010) findings seem to accord with the positive aspiration of EFL learners in 
Indonesia towards a culture-sensitive approach. Kirkpatrick seems to suggest that the 
curriculum should be sensitively appreciative of local cultural values. In accordance 
with this idea, Dardjowidjojo (2001) affirmed that this culture-sensitive approach is 
appropriate as an approach for ELT in Indonesia to reach the ‘Standard of Depdiknas’ 
(Department of National Education). The ‘Standard of Depdiknas 2004’ makes 
reference to developing an understanding of the interrelationships between language 
and culture, as well as deepening cross-cultural understanding, is likely expecting 
progresses in its implementation.  
In 2006, in an effort to more successfully implement the new curriculum and thus 
attain the national standard of EFL learning, the government gave more autonomy to 
schools and teachers. Along with the emergent spirit of decentralization, schools and 
teachers were, in a sense, granted the freedom to create curriculums that would more 
likely meet the needs of the students and  more responsive to the local cultural 
context. The inclusion of local content aims to accommodate the clause of Minister’s 
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Decree 1994 through its National Board of Standardization (BSNP, 2006c), which 
pointed out the significance of having school graduates who have achieved an 
adequate level of EFL skills and attained local cultural knowledge and cross-cultural 
knowledge. Related to the importance of culture, many textbooks are now available 
that may facilitate EFL teachers in realizing the standards as stated by the Ministerial 
Decree. The success or otherwise of a culturally inclusive ELT lies in the hands of 
teachers and students as active agents within EFL teaching- learning processes 
(Madya et al., 2004). Moreover, the teachers’ experiences and their ability to 
accommodate local context in constructing and delivering the curriculum are 
significant (S. Shawer, Gilmore, & Banks-Joseph, 2009, p. 125).  Therefore, it is 
important to investigate the actual situation of ELT in Indonesia related to the 
implementation of the newest curriculum of EFL.  
 
2.3 English as a Foreign Language teachers’ role in textbook selection to 
respond the government’s   recommendation 
Textbooks can also assist unprepared and new teachers deliver teaching materials and 
manage their classes due to their surviving and prosperity side of textbook (Aliakbari, 
2004). Textbooks are a resource (Aliakbari, 2004; Richards, 1993), a set of materials 
and activities from which appropriate student learning activities and exercises can be 
chosen (Aliakbari, 2004). Aliakbari (2004) also suggested that textbooks can also be 
used as a training resource for inexperienced or untrained teachers.  The use of text 
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books by both experienced and novice teachers may enhance their teaching 
confidence and aid their professional development (Hutchinson & Torres, 1994).  
O'Neill (1982) recommended the use of textbooks in foreign language classes for the 
following reasons: both teachers and students can use textbooks as references to 
prepare for their classes and for students who miss lessons and textbooks can be 
developed for different learning needs and skill levels and inform a framework of 
language structure (grammatical and functional). O'Neill (1982) also seems to affirm  
an impressionist approach, conceptualized as an ‘impressionistic overview’ that 
appreciates textbooks from a visually aesthetic perspective in terms of attractive 
cover designs and content layout (Cunningsworth, 1995; Efendi, 2009). Furthermore 
O'Neill (1982) agreed with Cunningsworth’s (1995) proposition that textbooks also 
consider functionality in relation to their affordability and ease of carrying; and good 
textbooks enable teachers and foreign language users to improvise and adapt to the 
learning contexts they find themselves in. 
Along with the identified advantages traditional texts books offer, there are some 
disadvantages for teachers in terms of their teaching practice. D. Williams (1983a) 
asserted that textbooks may limit teachers’ creativity in developing and implementing 
curriculum content where additional teaching materials are needed to enhance 
students’ language learning experiences and their foreign language skills. Teachers 
may rely solely on textbook content to cover the entire syllabus (D. Williams, 1983a) 
at the expense of their students’ need to develop their creativity through more 
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innovative alternative language learning teaching materials. In line with this 
assertion, Hutchinson and Torres (1994) claimed that teachers prefer to be more 
innovative and creative to improve their teaching methods or other professional 
capacities than be restrained by textbook content. Textbooks are understood to have 
the potential to ‘determine and control the methods, processes and procedures of 
language teaching and learning’ (Litz, 2005, p. 6). Over recent times, teaching media 
has become more sophisticated and, rather than rely entirely on textbooks, teachers 
and students can now select from a wide range of teaching and learning materials:  
images, films, stories and images of current events, the Internet, and social media 
resources. Yet, Sutopo (2009) in his research on EFL primary school teachers in Solo 
Indonesia stated that EFL teachers were still hesitant to explore their teaching 
practice through such new resources. As a practical solution for teachers who might 
be hesitant to explore alternative teaching materials, Sutopo suggested students’ use 
of worksheet to develop and to evaluate students’ language learning abilities could be 
maximized. Since students’ worksheets are commonly used in teaching-learning in 
Indonesia, students can readily purchase these from bookstores. Based on Sutopo’s 
(2009) case study research findings, most teachers interviewed found incongruities 
between EFL textbook and the changing curriculum content and the later production 
of new textbooks in line with the primary school EFL curriculum. In line with 
Sutopo’s research finding, Lestari (2003) and Hawanti (2014) also stated that 
students’ worksheets are then considered as an appropriate short-term solution to 
meet the students’ needs. Notably, D. Williams (1983a) and Tok (2010) affirmed that 
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teachers are still able to use a textbook as their main reference for teaching practice if 
teachers can effectively evaluate the textbook’s strengths and weaknesses. Acquiring 
this knowledge will help teachers select textbooks that can support the cultural 
context of language learning.  
Many researchers set criteria for evaluating textbooks that focus on both the language 
learners’ interests and those of teachers. Byrd (2001), who viewed teachers as 
individual agents engaging in textbook selection with other parties, suggested three 
criteria to evaluate textbooks based on assessing the appropriate fit between teaching 
materials, the curriculum, the students’ needs, and the teachers’ preferred teaching 
practices. By contrast, Williams’ (1983a) evaluative criteria is derived from linguistic 
and pedagogical components of language teaching analysis: the completeness and 
appropriateness of the items presented; the activities suggested for practicing the 
items selected; the sequencing of vocabulary, particularly the functional load, rate and 
manner of entry and re-entry and the relevance of its contexts and situations, and so 
on (Tucker, 1975in Williams 1983). 
William’s (1983a) preceeding criteria serve as reminder to textbook users or decision 
makers on textbook selection to consider two key qualitative aspects: the match 
between the textbook content and the needs of language users; and contextuality. 
Cunningsworth (1995) also paid attention to contextual matters and includes a 
context-related criterion in his EFL textbook selection criteria as seen in the 
following Figure 2.1. 
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a. Aims and objectives 
- What are the aims of the English programme? 
- Note any specific objectives, e.g. in terms of language items, functions, skills 
to be covered. 
- Is there a detailed syllabus? If so, what does it consist of and how is it 
organized in terms (in grammar, functions, topics, skills, etc.)? 
- How is the achievement of aims and objectives measured? 
b. The learning/teaching situation 
- What is the status and role of English in the learners’ home countries? 
- What are their main reasons for learning English? 
- How much time is available? How intensive is the programme? 
- What is the class size? Are classes homogeneous with respect to age, level, 
ability, etc. of the learners? 
- What resources are available including teaching rooms, equipment, 
supplementary materials, access to photocopying? 
c. The learners 
- What are their ages, levels, expectations, motivation? 
- What are their previous language-learning experiences? 
- What are their interests? 
d. The teachers 
- What is the accepted role of teachers in the education system? 
- What methodological approach do they tend to prefer? 
- What level of personal initiative do they bring to their teaching? 
- How free are they to diverge from the syllabus? 
- Do they have to adapt or supplement the standard course book? If they do, do 
they have the time and expertise to do so when necessary? 
Figure 2.1. Criteria of textbook selection 
38 
 
Williams’ (1983a) and Cunningsworth’s (1995) evaluative criteria for textbooks can 
be compared and contrasted with each other. For example aims and objectives 
(Cunningsworth’s) and completeness and appropriateness (Williams’) seem to 
correspond with each other. Both criteria are concerned with how available teaching 
materials and their learning objectives are in harmony. Furthermore, both criteria 
have the potential to respond to textbook users’ or language learners’ needs in terms 
of the textbook’s content. Secondly, the criterion teaching/learning situation seems 
to fit with the activities suggested of the items presented. Yet, looking to the more 
detailed explanation, the teaching learning situation (Cunningsworth’s) is not only 
interested in the classroom situation but also in issues external to the classroom such 
as the status of the English language in the country and the background of language 
learners. In contrast, Williams’ sequencing of vocabulary, particularly the 
functional load, rate and manner of entry and re-entry criterion seems more 
interested in the language structure and grammar (language skills) required for 
language teaching and learning and pays less attention to contextual matters related to 
students (language learners), teachers, infrastructure (school building and its 
locations), system (institutional background and organizational system) and political 
field. Cunningsworth (1995) stated that a checklist for evaluating textbooks is 
necessary to justify their use by language learners, or students, teachers, and textbook 
authors. Instead of constraining textbook users’ selection processes, the evaluative 
criteria may provide a useful framework during the process of textbook selection for 
teachers and students (Ghorbani, 2011).  
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Contextuality in relation to available materials in a textbook with the textbook users’ 
surroundings can lead to broader trajectories related to cultural matters. When 
textbooks need to recognize cultural appropriateness particularly in the case of EFL 
textbooks, teachers have greater opportunities to adapt available textbook selection 
criteria within the scope of their teaching practice (Cunningsworth, 1995; D. 
Williams, 1983a). By contrast, textbook publishers may not be sensitive to culturally 
related pedagogical matters, or not familiar with current trends in linguistics and 
pedagogical research (Sheldon, 1988). The lack of awareness of cultural contextual 
aspects indicated by the use of artificial examples in the text instead of using 
authentic conversation texts is one example of a lack of publisher/author sensitivity.  
(Cunningsworth, 1995; Sheldon, 1988). Sheldon (1988) found that many textbooks 
are similar in their content to previous publications. Further, Sheldon (1988) and 
Altbach (1991) asserted that textbook publishers may prioritise their target of 
production to ensure good sales. 
Regarding textbook content, the culturally contextualised content of textbooks 
particularly related to social life is a key aspect to consider in evaluating textbooks. 
As suggested by Kramsch (1995, p. 84) notion of culture is commonly related to the 
social as in the term of ‘socio-cultural’… ‘both terms refer to an individual’s place 
within a social group and his/her relation to that group in the course of time.’ As 
Cunningsworth (1995) noted, EFL textbooks authors should consider non-native 
English speakers as their target textbook audience. The emphasise on socio-cultural 
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context of the textbook users particularly children, aids the process of their 
intercultural learning which is indicated by their ‘ability to respond to material in the 
target language they have listened to, read or viewed’ (Moloney & Harbon, 2010, p. 
286) such as their EFL textbooks. The resemblance of intercultural learning is seen 
through their intercultural behaviour when they have the ‘ability to negotiate meaning 
across cultural boundaries and to establish their own identity as a user of another 
language’ (Moloney & Harbon, 2010, p. 285). Nevertheless, Aliakbari’s (2004) 
research indicates that three kinds of textbook focus on cultural content.  Firstly, 
textbooks that mirror the background culture of the English language learners 
(identified in Aliakbari C1), such EFL textbooks are common in Turkey, Venezuela, 
and China. Second, textbooks that mirror the target language cultural content (C2). 
Thirdly, textbooks aimed at international target cultures (C3).  Seeing such textbooks 
with their varied cultural content, teachers need to be clear about which concept of 
culture they will enunciate through their choice of textbooks and teaching materials.  
Kramsch (1995) suggested that any definition of culture stands on two bases: 
humanities and social sciences. Firstly, culture as seen from a humanities perspective 
focuses on how social groups represent themselves and others based on their use of 
everyday cultural artefacts, works of art, social institutions, and how such groups 
preserve their culture throughout history. Secondly, culture as seen from a social 
science perspective focuses on philosophical concerns of social groups such as their 
attitudes and beliefs, ways of thought, and shared behaviours within their social 
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group. In an Indonesian context, the teaching of culture in EFL contexts through 
Indonesian folktales in translation can be understood to be referring to both 
definitions. Indonesian folktales are cultural artefacts arising from within certain 
groups in society and thus need to be preserved as a means to regenerate ways of 
thought of that socio-cultural group. Thus the selection of appropriate textbooks for 
teaching learners’ culture (C1 as identified in Aliakbari (2004) in EFL classes 
requires considered justification as textbooks influence teachers lesson planning and 
delivery of teaching materials and students’ classroom responses. Textbooks may 
also determine students’ ‘attitudes and performance to the lesson throughout the 
course’ according to whether or not students relate well to the textbook content and 
the way their teachers expect them to use it (Tok, 2010). Hutchinson and Torres 
(1994, p. 318) confirmed that: 
Learners see the textbook as a ‘framework’ or ‘guide’ that helps them to 
organize their learning both inside and outside the classroom – during 
discussions in lessons, while doing activities and exercises, studying their 
own, doing homework, and preparing for tests. It enables them to learn 
‘better, faster, clearer (sic), easier (sic), more.  
Here, Hutchinson and Torres (1994) asserted that the work of teachers begins with 
choosing textbooks that then may affect much of their students’ language and culture 
learning activities inside and outside their classrooms. Students’ production of texts 
and performance of spoken language activities cannot be seen as merely linguistic 
and language skills but also seen as ‘situated utterances, contributing to the 
construction, perpetuation or subversion of particular cultural context’ (Kramsch, 
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1995, p. 90). Thus, the exposure of students to C1 (learners’ culture) in L2 (target 
language) teaching will enable them to be informed about C1 and C2 (Culture of 
target language) at the same time as EFL textbooks accordingly contain content 
related to English speaking cultures (Aliakbari, 2004). In this regard, Risager (2007) 
suggested that from a transnational perspective that teachers and students as language 
users are in the position of representing themselves. In summary, contextual language 
learning materials seem to give intercultural knowledge to the students.  
It can be argued that teachers as individual agents have their own voice and from a 
professional point of view, best understand what their students need. Thus Byrd 
(2001) suggested teachers should have administrative knowledge within their 
discipline area so that they can express their voice in relation to language and culture 
teaching. Yet, political situations such as those reflected in government policy 
through its constitution and regulations play a significant role in curriculum 
construction, textbook publication, and teaching practice. Byrd’s (2001) and 
Altbach’s (1991) notion that teachers should have political skills as well as 
administrative knowledge would suggest that teachers could more actively participate 
in the administrative processes of textbook selection at the higher levels of 
educational decision-making. In the Indonesian context, this kind of knowledge may 
also open-up wider opportunities for teachers to be involved in determining textbook 
content along with other stakeholders such as textbook authors, teachers, the 
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government and other parties in the education system, including school committees, 
publishers, students and their parents.   
In the Indonesian government education system, textbook selection is an issue that 
comes within the bounds of the political agenda driving the national education system 
(Sugirin, 2013). The production, publication and selection of educational textbooks 
can be a cause for government concern in a national education system, as evidenced 
in several countries including Indonesia (Efendi, 2009), Iran (Aliakbari, 2004), and 
Egypt (Byrd, 2001). For example, Ministerial Decree of National Education number 
11 of 2005 (Kemendiknas, 2005) indicates the significance of textbooks in the 
education system and the teaching learning process. Moreover, the Indonesian 
government through its Board of National Standard of Education of 2007-2011 is 
concerned to inculcate the national culture and identity into textbook content, as a 
way to participate in the development of student’s understanding of local culture 
knowledge and the nation’s unity. This standard prescribes the content requirements 
for the writing of school text books so as to safeguard and further develop the 
national spirit ‘unity in diversity’ (Bhinneka Tunggal Ika). The politically prescribed 
need for the Indonesian citizenry to acquire knowledge about the local culture 
underlines the spirit that Indonesians appreciate as multiculturalism. To attain the 
standard, textbooks need to contain knowledge of local cultures so that language 
learners’ develop deeper understandings of multiculturalism (Sugirin, 2013). 
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Corresponding to the Indonesian government agenda about contextual cultural 
materials in EFL textbooks, Altbach (1991) asserted that: 
The text is not only an economic artefact, but is through and through political 
as well. It is a regulated commodity. Decisions concerning it are usually 
conditioned by government policies, policies that are part of the political 
process of adjudicating among the claims of different class, race, gender, and 
religious groups. Finally, the text is cultural as well. It embodies the visions of 
legitimate knowledge of identifiable groups of people. In most cases, it also 
becomes the real curriculum that is filtered through the lived culture of 
teachers and students as they go about their day-to-day lives in classrooms. 
Yet, while the textbook dominates the classroom, while it by and large 
structures what becomes official knowledge, it is one of the things we know 
least about. (p. 4) 
 
Where school textbooks carry a political agenda, teachers may be more likely to rely 
on these as their main teaching resource rather than constructing their own curriculum 
that might be more responsive to their students’ needs (Byrd, 2001).   
 
2.4 Folktales and English as a Foreign Language (EFL) in Indonesia 
In discussing folktales and EFL in Indonesia, this section is divided into two sub-
sections. The first section is focused on the nature of folktales as a subgenre of 
literature. The second is concerned with EFL teaching through folktales in Indonesia. 
 
2.4.1 Folktales as a sub-genre of literature work 
Folktales are one of the sub-genres of literature. The following review of folktale 
literature begins with identification of literature as a work art followed by a 
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consideration of its smaller sub-genre, children’s literature. Finally, the last sub-
section is folktale, as the sub-genre of children’s literature which functions as the 
medium of learning EFL.   
 
2.4.1.1 Literature in art contexts   
People may recognize literature in different ways. Literature consists of printed 
works, which can be fictional or factual. It includes novels, short-stories, poetry, 
plays, biography, history, and science (Winch, Ross-Johnston, Holliday, March, & 
Ljungdahl, 2006). However, Roberts and Jacobs (2008) reminded us that literature is 
not merely printed works. Literature is a craft, which involves creativity and 
imagination; and it provides a context for the projection of an individual’s ideas. 
Their definition of literature might be different from that of Skilleas.’ Skilleas (2001) 
distinguished literature, or the literariness of a piece of writing, from two points of 
view: literature as seen from an ‘internalist’ and an ‘externalist’ perspective.  The 
externalist point of view emphasizes the importance of external factors (structural 
features of the texts), which will determine the literariness of a piece of writing in 
constructing a literary work. In contrast, the internalist views literariness from the 
intention of the authors for writing their work or the readers’ intention to read the 
literary works. Skilleas (2001) seems to present a broad definition of literature. 
Therefore, it is necessary to define literature in relation to certain domains of study.  
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In this study, the definition of literature needs to be specified and directed into the 
domain of language pedagogy. Correlating between aesthetic values and language 
used in literature will be useful for education, particularly language learning (Chen, 
2006; Soliman, 2012). Acknowledging the beauty (known as aesthetic values) of the 
language of literature is potential for educating readers (Freeman & Lehman, 2001). 
For example, the changing of language terms – by the use colloquial language at the 
aim of attaining aesthetic values – in writing for scientific books or non-fiction 
references may indicate a positive feature of learning language through literature 
works that it is valuable to create a humane environment in science education 
(Lemke, 1985).  This inclusion of aesthetic values in the body of texts is worthwhile 
for the audience (readers or listeners) as it will provide knowledge and experiences 
(Stoodt, 1996). It means that literature is a composition of language with its aesthetic 
values which is signified by the use of colloquial language. 
 
Nevertheless, Stecker (2010) argued that appraising the aspect of aesthetic value can 
diverge in three ways: the subjective; the objective; and the culture-relative response 
of the reader. Stecker’s classification of aspects of aesthetic value seems to be in line 
with (Goldman, 1990; Hirsch, 1973) definition of art which gives an autonomous 
right for an audience (a reader) to deduce the aesthetic values of a literary work. Here, 
the ‘audience’, which is perceived as readers and listeners, views literature as not 
only a written composition, but also an oral product that is related to subjective, 
objective or culture-relative responses in determining the aesthetic value.  This study 
47 
 
refers to the literature and the use of folktales and the relative attribution  of the value 
of aesthetics.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                             
 
Fiction, as a literary work, is generally renowned for its artistic or aesthetic values. 
The aesthetic value of art arises from the language and the author’s creativity in 
realizing their imagination in written work. In addition, literature may function as 
artefacts of history because of its representation of the real world – Aristotle’s 
mimetic theory: literature works are imitation of the realities. Encompassing the 
aesthetic value or value of the arts that often arises in literature and in reality, Roberts 
and Jacobs (2008, p. 1) defined literature as: ‘compositions that tell stories, dramatize 
stories, express emotions, and analyse and advocate ideas.’ Hence, literature as a 
work of art is not merely the authors’ imagination, but often a depiction of facts or 
even historical facts as a representation of the author’s ideology.  
 
2.4.1.2 Children’s literature  
Children’s literature unsurprising mostly embrace children’s interests. However, 
looking at the literary elements (plot, point of view, theme, setting, characters), 
children’s literature and literature in general, structurally, are not significantly 
different from each other, except for the content of those literary elements 
(Sutherland, 1997). Consequently, children’s literature also invite adults to read and 
to be interested in it as well. Children’s literature may appear to be simpler in its 
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substance than literature in general. For example, a common theme in children’s 
literature teaches children to differentiate between good and evil, while more general 
literature presents more complex themes (Sutherland, 1997; Taylor, 2000). The 
simplicity of children’s literature brings long-lasting teachings from past and 
contemporary times (Haunt, 1999; Sutherland, 1997). Literature for children contains 
more visuals or illustrations to engage the readers’ or listeners’ attention. Stoodt 
(1996) affirmed that the difference between literature and children’s literature lies 
only in the meaning making (Stoodt, Amspaugh, & Hunt, 1996) that readers’ 
interpretation determines meaning of the passages. In this sense, the same story may 
produce different meanings between adults and children.  The reality that children’s 
literature is also favourable for varied interpretations attracts adults to make use of 
children’s literature as a means for home literacy for their children. Hence, children’s 
literature may function as a ‘stepping stone’ for children before they engage with 
more advanced texts (Hunt, 2005), or with written language. Regarding the 
effortlessness of children’s literature elements (many use narrative writing with its 
conventional opening and closure such as ‘One upon a time’ and ‘Happily ever after’ 
(Bunanta, 1998) and children’s enthusiasm for literature, introducing literature works 
written specifically to younger students, as well as inviting adults to read children’s 
literature with their children, is valuable (Stoodt & Amspaugh, 2009; Stoodt et al., 
1996).   
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The above positive description of children’s literature influences the definition of 
literature. Lesnik-Oberstein (1994) defined children’s literature by breaking down the 
term into separate words: ‘children’ and ‘literature’. This separation of words renders 
an appealing definition; literature works which are intended to meet children’s needs. 
In this way, Lesnik-Oberstein (1994) and Sutherland (1997) paid attention to the 
literature elements (as mentioned in the previous paragraph). However, the definition 
becomes simpler in any texts that are read by or responded to by children (Lesnik-
Oberstein, 1994; Temple, Martinez, & Yokota, 2011; Temple, Martinez, Yokota, & 
Naylor, 1998). The existence of illustrations or picture books in their own right in 
children’s literature drives experts towards particular views. Children’s literature can 
be taken to mean, ‘thought, experience, and imagination shaped into oral or written 
language that may include visual images’ (Stoodt & Amspaugh, 2009; Stoodt et al., 
1996). Although there are multiple definitions of children’s literature, the underlying 
idea is the importance of creating literature works which children respond to and 
enjoy. Hence, authors need to be concerned about the literature elements in their 
writing for children that preserves its existence. 
 
In some ways, the existence of children’s literature has always been always linked to 
history. As Watkins (2005) affirmed, history and culture are typically colouring the 
story of children’s literature.  The bond between children’s literature and history 
cannot be separated from the reality that most themes within children’s literature are 
inspired by the history of oral traditional narratives (Temple et al., 1998; Watkins, 
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2005).  The richness of oral tradition constitutes a key facet of the distinctive 
character of this literature genre.  
 
2.4.1.3 Traditional folk literature as a means of learning English as a Foreign 
Language 
In European countries, the life of literacy after the tenth century brought the oral 
tradition of storytelling into written literature (Thompson, 1946) as stories were 
passed down and transformed through generations of generally unknown story tellers 
(Goldberg, 1997; Taylor, 2000). Consistent with Taylor and Carlson’s (1972) 
definition of folktale arising from its oral tradition and oral transmission of the tale, 
Temple et al. (2011) relate the definition of folktale to the term of märchen in 
German and compte in French, which either mean popular tales or household tales. 
Thus, folktales can be defined as popular tales or household tales which are rooted in 
oral tradition and passed down through generations of generally unknown 
storytellers. Further, (Carlson, 1972, p. 9) states that folklorists signify folktale by its 
characteristic of ‘literary embellishment as more imagery, spiritedly dialogue, poetic 
language, or other forms of aesthetic art.’ These literary embellishment have made 
folktales which are transformed by oral tradition persist through generations (Temple 
et al., 2011). The mode of oral tradition and transmission from teller to hearer 
categorises folktale as traditional literature (Goldberg, 1997; Temple et al., 2011).  
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Given that many authors of folktales were unknown (Anon) opens the possibility for 
every individual as folk teller to narrate a folktale. However, Benson (2003) asserted 
that only people who feel familiar and attached with the story of folktale are able to 
narrate folktale well. The tradition of narrating folktales develops narratology and 
makes folktale a model of narrative (Benson, 2003). Therefore, many people 
recognize folktale as narrative or narrative folktale. In contrast to Benson, Ilias, 
Georgios, Marianthi, and Georgia (2010), argued that the narrative procedure does 
not only depend on a narrator but also narrator’s performance, the social institutions, 
aesthetical rules, cultural values, social and historical experiences and commons stock 
of the themes, forms and motifs. To cover all of those determiners which can make 
narrative folktale available to any culture and society, Ilias et al. (2010) stated that 
modern popular and mass culture society transforms oral tradition into written and 
printed form.  Historical evolution from oral tradition to written or printed form due 
to modern mass media has made folktale available for children (Ilias et al., 2010).  
 
The life of printed narrative folktales in Indonesia is in harmony with the Indonesian 
development as a nation. Even though the life of literary work, as a realisation of 
literacy development, reached its peak in the 1930s when literature at the time was 
not expressly written for children. The Indonesian government began to pay serious 
attention to children’s literature, particularly the folktale literatures, in the 1980s. In 
1998, through the Department of Culture and Education, a project was established to 
collect and document native (local) folktales for distribution through government 
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schools to schoolchildren as a part of the literacy development movement (Bunanta, 
1998). The year 1998 saw a flourish in printed media including folktales (Bunanta, 
1998). Meanwhile, typical plot and narrative motifs (Thompson, 1946, p. 6), as well 
as themes or stories of traditional literature that predominantly inspire other literary 
works (Temple et al., 1998), are readily found in traditional literature from around the 
world. Typically simple stories offer children windows to multiple worlds of words 
and thoughts (Gee, 1999). However, the language used for narrating the stories may 
be dynamic rather than emblematic (Kamenetsky, 1992). Wilhelm and Grimm’s 
collection of folktales – Kinder- und Hausmärchen – is an example of traditional 
literature which is highly adaptable to variations in language. Wilhem and Grimm’s 
folktales retain their consistency in touching the originality of oral tradition that 
involves establishing a typical plot, an opening, a climax, and a happy-ending story 
and through a ‘book folktale’ style of writing with revisions (a folktale may have 
different versions due to language, cultural and historical differences). This flexibility 
in language difference as well as version of folktales makes the Grimm brothers’ 
collection of folktales sustainable (Kamenetsky, 1992). Thus, the perseverance of oral 
story telling traditions and openness to language variation are key to the sustainability 
and meaning ‘durability’ of the traditional folktale literature.    
 
The survival of traditional literature over the decades has preserved the richness of 
works such that a number of literature genres can be identified. Temple et al. (1998) 
make a distinction between traditional literature and folktales. Traditional literature 
53 
 
takes multiple and diverse forms: myth and religious stories; fables; folktales; epics 
and ballads; folksongs and poems; mother-goose rhymes; skipping rhymes and chants 
and riddles.  Folktales can be further classified into the following genres:  animal 
stories; trickster; pourquoi; cumulative; fairy; apprenticeship; heroic and numbskull 
tales and legends and tall tales (Temple, Martinez, Yokota, & Naylor, 1998). In a 
discussion of the folktale genres, Sutherland (1997) offers a classification of seven 
folktale genres: cumulative: talking-beast; droll or humorous; realistic; religious and 
magic and romance. Stoodt and Amspaugh (2005) preferred to include varieties of 
stories descended from traditional literature in their folktale subgenres: myths; 
legends; ballads; fairy; animal and tall tales. Nevertheless, Sutherland (1997), 
(Temple et al. (1998)), and Stoodt and Amspaugh (2005) do not provide the grounds 
of their classification of folktales. Other folklorists may have different classifications 
of folktales as well. Despite the multiple folktale genres identified, all share common 
ground in relation to their tight bond with the oral narrative tradition, intended to 
capture the cultural reality of the people from where the folktales originated. Thus, 
the categorisation of folktale’s sub-genres is flexible, in accord with the worldwide 
plethora of folk literature. However, there should be a clear rationale for the 
classification of folktales, particularly when a folktale is utilised as a medium of 
learning for children. The following paragraphs provide the rationales. 
 
To classify the sub-genres of folktales, folklorists may need to consider the internal 
elements of folktale, such as characters, plots and themes which are effective in 
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educating children about language (Bunanta, 1998; Stoodt & Amspaugh, 2005; 
Taylor, 2000). The internally structured elements of folktales makes them amenable 
for use in language learning through their time-ordered predictable stories, simple 
grammar, concrete vocabulary and ideas, and illustrations (Taylor, 2000).  Randolph 
(2006) asserted that engagement with folktales encourages students to be verbally 
active in using the English language because of folktales’ rich vocabulary and 
grammar instruction. In addition, the conventional grammatical structures of folktales 
enable children to readily learn narrative stories (Bunanta, 1998, p. 52). A folktale 
usually has an introduction, a body and a denouement as well as a story closure 
(Bunanta, 1998; Carlson, 1972). This kind of structure encourages students to be 
more engaged with this literature as a rich form of stories. As Bunanta (1998) 
affirmed, enriching the students with narrative story such as folktales as part of their 
learning will prepare students for wider sources of reading.  
Additionally, the generic structure (theme, character, plot, point of view) of folktales 
makes folktales useful for learning language and story structure. Reading folktales 
introduces children to literature-based texts, which are rich in a variety of sentence 
structures. Children who are used to hearing folktales may acquire language faster, 
because children can recognize the structure and predict the plot or themes, making 
the genre more accessible (Johnson & Louis, 1985). Johnson and Louis (1985) 
pointed out that folktales provide for repetition of themes, vocabulary, and simple 
sentences that may help children to imitate language more easily. Students may find 
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reading sessions are easier to follow because of the distinctive way in which story 
themes recur (Ljungdahl, 1999). Moreover, the other elements, such as the characters 
and the plot, may drive children’s curiosity to think and engage in ‘critical reading’ 
(Bourke, 2008). For example, in folktales where the ‘family-hero’ character gains 
magical power to save the family from villains, witches, or other antagonists, students 
may raise questions as to where magic power actually comes from and who the 
helpers really are. 
 
The capacity and potential of folktales to stimulate imaginative thinking is a further 
characteristic of this literature sub-genre in that children may find the formal teaching 
of reading and writing through the use of folktales highly attractive. Research has 
affirmed that folktales are valuable for developing students’ reading skill (Bunanta, 
1998) and writing (L. M McGee & G. E Tompkins, 1995). De Baross (1990) 
demonstrated the efficacy of folktales in this regard through a project in English 
literacy training for five ethnic groups of Asian refugees (Lao, Cambodian, Eritrean, 
ethnic Chinese, and Soviet Ukrainian) in Seattle, Washington. The project was 
undertaken through a workshop that included pre-, core, and re-assessment of the 
reading curriculum. Findings from the re-assessment stage of the project indicated 
that the participants demonstrated progression in their literacy skills compared to their 
pre-assessment literacy skills level. Further research into the use of folktales in 
English literacy development by (Slaughter, 1995) revealed the potential of folktales 
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from any part of the world, with their subtle merging of fantasy and reality within the 
story, to facilitate children’s narrative reading skills.  
 
Young learners are willing to learn what is in the narratives, because folktales are 
narratives or stories for children (Taylor, 2000; Virtue & Vogler, 2009). Students’ 
curiosity about the texts indicated that they begin to be critical when they experience 
instruction based on such literature.  However, primary students who have English as 
their foreign language may not express as much curiosity as the students in McGee 
and Tompkins’ (Bourke, 2008; 1995) research. Thus, it is important to study the use 
of folktales within the foreign language-learning context, particularly in a multiethnic 
country such as Indonesia.  
 
Folklorists and teachers consider that children in their fifth and sixth primary school 
year have reached a certain level of readiness to engage with folktales as pedagogical 
strategy for teaching languages as folktales can generate interest and enthusiasm to 
them (Taylor, 2000). Stoodt and Amspaugh (2005) stated that, in this age group, 
children are ready for complex and sophisticated fiction and non-fiction. In addition, 
children are prepared for building longer and more complex sentences than younger 
students. It is also more likely that Grade 5 and 6 children will have a greater 
knowledge of reading, and have a greater stock of information, ideas, and experiences 
with which to articulate what they understand the folktales might or could mean.  
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Thus, the inclusion of all kinds of oral narrative traditions (traditional/folk literature) 
into the sub-genres of folktale is possible. However, adults or teachers need to 
consider the aspects above in their consideration of the use of folktales as a teaching 
and learning strategy in the context of the children’s ages and language literacy 
readiness. 
 
2.4.2 Teaching English as a Foreign Language through folktales in Indonesia 
Indonesia’s demographic position as an archipelagic country makes Indonesia rich in 
folk stories. Every island has its own folk stories; however, only some folk stories are 
nationally popular.  In her book, Bunanta (1998) stated that there are thousands of 
folktale storybooks which are specifically written for children. She also emphasizes 
that the integration of folktales into children’s books written in English can facilitate 
English language learning (Bunanta, 1998), and have the power to actively engage 
children in reading. The flourishing number of folktale storybooks indicates that 
folktales are attractive, interesting, and enjoyable for both children and adults.   
 
Indonesian government education regulations support the presence of folktales in 
primary school students’ textbooks as having the capacity to represent the local 
region’s rich cultural legacy. The Regulation of National Education 2003 about 
curriculum implementation, article 20, clause 36 mentions that the curriculum at any 
level of education needs to be based on the principle of diversification in its 
58 
 
development and should be in accordance with lesson units, local potentials, and 
students. Thus, when EFL textbook writers interpret ‘local potential’ by providing 
folktales, it then helps local governments to address the interests of the central 
government in preserving local culture. As folktales are cultural artefacts, they 
naturally inculcate cultural values to develop students’ cultural awareness as well as 
future aspirations (Toha-Sarumpaet, 2010; Virtue, 2007). From a historical point of 
view, culture shares history and traditions, in ways that are reflected in everyday 
social interactions within community groups, institutions, and government at all 
levels (Kramsch, 1998). This viewpoint suggests that learning local culture through 
Indonesian folktales in English translation can be a way preserve local culture. The 
view which sees such folktales as a means of local cultural preservation  is in 
harmony with another clause within the regulation of National Education 2003, 
article 20, clausal  3, that points out that national ‘education has to be functioned as a 
means to develop students’ capacity, characteristics, and dignified as well as civilized 
society’. Theoretically, the primary EFL textbook content accords with the interests 
of the government in relation to its educational agenda to invest in raising cultural 
awareness within society.  However, from the literatures reviewed, there seems to be 
scarce research in relation to the use of folktales in EFL in Indonesia, or in relation to 
the relationship between the use of folktales in this context and cultural awareness 
raising.  
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Therefore, it is important to investigate the impact on Indonesian students of learning 
EFL through Indonesian folktales in translation, especially effects relating to cultural 
matters. This study builds on the previous research conducted by Virtue and Vogler 
in 2009. Virtue and Vogler’s (2009) research, conducted in Denmark, Japan and US 
found that folktales are useful and accessible for elementary students as a means of 
learning culture. However, the difference in the demographic areas, which carry 
different characteristics of people, may result in different findings for this study. 
Virtue and Vogler (2009) seem to see teachers’ awareness of using folktales as means 
of teaching culture through thematic strand in their lessons, particularly social studies 
and reading. Based on teachers’ primary reason for using folktales such as folktales’ 
mirror quality
3
, their research demonstrated distinctive findings within each country. 
Folktale texts are successful at boosting either Danish, Japanese or American 
students’ reading motivation and supporting their literacy development.  
 
In the Indonesian context, there is little attention paid to the educational uses of 
children’s literature and folktales in particular, as reflected in the small numbers of 
studies reported in the literature reviewed. Bunanta (1998) and Toha-Sarumpaet 
(2010) research interests in children’s literature are focused on the structural elements 
of children’s literature works, rather than on other research themes which are related 
to the use of folktales to affect children’s EFL skills. For example, Bunanta (1998) 
                                                          
3
 Folktales reflect the dreams, customs, and philosophies for all children while validating culture for 
minority and immigrant children (Virtue & Vogler, 2009, p. 22). 
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selected the Indonesian folktale Bawang merah bawang putih, and analyzed different 
versions of the tale. In her research, Bunanta (1998) emphasises the importance of 
considering children’s psychological responses related to the language used in 
different versions of the tale.  In short, Bunanta’s (1998) research concentrated purely 
on the structural elements of literature work to justify quality of folktales as 
children’s literature – the theme which is not related to EFL skills acquisition. By 
contrast, in the following, the research is focused on the integration of folktales in 
learning EFL. 
 
Lie (1994) takes the story telling nature of folktales as the focus of her research. Lie’s 
(1994) study of the Indonesian context in which storytelling as a teaching method can 
be the basis of cooperative learning, finds resonance with this present study in terms 
of investigating EFL teachers’ use of folktales as a creative pedagogical strategy in 
both foreign language learning and in cultural awareness raising. Lie (1994) invited 
groups of first year college students who had knowledge about western culture, and 
who were learning EFL to engage in paired storytelling sessions in order to 
investigate students’ attitudes toward storytelling as the basis for language learning. 
Lie (1994) found that students’ attitudes towards reading changed positively because 
of opportunities the paired reading sessions offered for students to draw on their prior 
knowledge and their willingness to do so.  The research suggested that the 
involvement of the students’ prior knowledge and reading experiences to the new 
reading text, has a great role in reading EFL texts particularly for enhancing their 
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intertextual competence. Above all, storytelling as an approach to teach reading 
engaged the college students in the reading process. In contrast to Lie’s (1994) 
research, which focused on college students’ paired reading engagement with folktale 
narratives, this research invites EFL primary school students’ engagement with 
Indonesian folktales through the Indonesian folktale context of their EFL texts.  
 
Although the educational research literature reviewed suggests that researchers are 
interested in research focused on the incorporation of folktales in EFL textbooks, few 
focus EFL at the primary school level. Citraningtyas (2010c) is interested in local 
folktales concerned with the inclusion of folktale narratives in textbook of Bahasa 
Indonesia for primary school students. Her research may give much support to this 
present study given it has a similar focus on the use of local folktale as a teaching 
material of one of the school subject – Bahasa Indonesia. However, there were two 
differences between Citraningtyas’ (2010a) study and the present research. Firstly, 
she examined some textbooks where the content seemed to fulfil the Indonesian 
government rules about using and procuring textbooks for primary students, as stated 
in Ministerial decrees of National Education Number 11, 2005 (Kemendiknas, 2005):  
Textbooks are the main reference for teaching-learning processes in schools 
which provide teaching-learning materials. Textbooks should be written on 
the basis of standard of national education and the aim of developing students’ 
devotion to the divine power, moral and characters, capacity of mastering 
scientific knowledge and theology, sensitivity and capacity of recognizing 
aesthetic values, potentiality of physical and health. 
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Instead of investigating empirically the teaching-learning process which is this 
present study’s focus, Citraningtyas (2010c) examined some textbooks to posit socio-
cultural values in the stories and associate them with cultural identity formation. 
Regarding the socio-cultural values, (Citraningtyas (2010c)) focused on the two 
moral and cultural values often emerged in local narrative: the wrath of authoritarians 
to their inferiors, and cleanliness (teaching cleanliness to students as part of life 
norms or values). Secondly, Citraningtyas (2010b) investigated textbooks for the 
school subject Bahasa Indonesia (Indonesian language) instead of the English 
language. She investigated the cultural values embedded in the textbooks of Bahasa 
Indonesia for primary students and found that the stories in these textbooks had been 
edited by the textbook authors to accommodate the government agenda to develop 
students’ cultural identity.  
The other researchers, (Muslim, Nafisah, and Damayanti (2009)) investigated the 
inclusion of local narratives in junior and senior high school students’ EFL textbooks 
taking a sociolinguistic view of relationships between educational engagement with 
folktales and their role in shaping self-identity. In addition, they considered folktales 
in their textbook context as facilitating secondary students’ language learning, rather 
than social constructions that can be used to construct concepts and ideas within 
social groups. Muslim, Nafisah and Damayanti’s (2009) research contributes to the 
present research by providing an overview about students and teachers’ appreciation 
of Indonesian local narratives in EFL classes at junior high school level. However, 
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the present study probes other research foci not considered in Muslim, Nafisah and 
Damayanti’s (2009) research. It focuses on particular local narratives – Indonesian 
folktales in English translation. It investigates how Indonesian folktales in English 
translation affect enhance students’ cultural identity and develop their basic EFL 
competence. This present research uses illustrations of folktales to gain students’ 
direct response rather than relying on questionnaires as Muslim et al. (2009) do. In 
contrast, this study draws from visual culture theory to analyse the data from 
interviews using images. Using the social-constructionist approach of Kress (1991) 
this present research explores further realities of folktales as a cultural reality that 
may construct cultural values and concepts of ideas in the students’ minds and 
attitudes. Optimistically, this present study probes more deeply and more broadly on 
the social functions of native folktales for the students as social creatures. 
 
2.5 Language, culture, identity, and literacy  
2.5.1 Language and culture 
The definition of culture has always been in flux. Beginning with the Bauman’s 
concept of culture (Z. Bauman, 1999), it was asserted that culture begins with the 
fading out of the wild cultures and people becoming  civilized. This fundamental 
definition of culture seems to make a link between culture and civilization where the 
human begins to socialize with other human beings in an appropriate manner, in a 
civilized circumstance. Hall (1997) indicated the development of the Bauman’s 
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definition of culture. Hall (1997, p. 2) demonstrated the realisation of the civilization 
when he stated ‘culture is said to embody the best that has been thought and said in a 
society’ and all of those best thoughts are represented in works of literature whether 
in high culture or mass/popular culture. Later, Hall (1997) suggested a simpler 
definition of culture, ‘culture is used to refer to whatever is distinctive about the way 
of life of a people, community, nation of social group’ (p. 2). Kramsch (1995) argued 
for a definition of culture in two different perspectives. First, culture is seen from a 
historical perspective. In this view, culture seems to be seen as a way of thought and 
cultural ways which remained to certain groups of people through generations 
presented in written or oral traditions. Second, culture is seen from everyday practices 
which share similar history and traditions. Culture then can be defined as a way of 
thought and everyday practices developed through generations and captured in 
cultural artefacts. Drawing the line from those definitions of culture, language plays a 
significant in the development and maintenance of a culture across generations. It is 
through language as discourse that a culture is represented through works of 
literature, art or other cultural artefacts. In other words, discourse is a manifestation 
of language and culture. Sherzer (1987, p. 39) maintained that discourse is ‘a kind of 
filter, reflecting, expressing, and even creating and recreating the relationship 
between language and culture.’  
Language and culture are related to each other at most times. People use language to 
communicate with other people whether they communicate using verbal language, 
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written (Sherzer, 1987) and even through the help of media such as film, images or 
other artefacts in a multilingual context (Kramsch, 2014). Language is not simply a 
means of communication (Bickerton, 1995).On the contrary, language is ‘a system of 
representation in the overall process of constructing meaning’ (Hall, 1997, p. 18). All 
of the ways to communicate are used to express ways of thinking, ways of life, and 
life experiences to other people that all of those embodiments of thought, ways of life 
and life experiences are known as culture (Hall, 1997; 2001). These trends 
demonstrate that language expresses its cultural reality (Kramsch, 1995).  
However, language does not only work as a representation of a certain cultural group 
where the language exists but also as a means to communicate cultural reality of other 
cultural group. For example, English language is to promote Indonesian cultural 
reality as depicted in this research. Here, language is considered neutral and is not 
related to the culture of the target language being learned. From this stand point of 
view, Risager (2005) asserted that language is merely seen as a means or instrument 
of communication and any person from all over the world can use it without 
associating with the culture of the target language. This autonomy of language may 
open the possibility of the target language learners not to feel alienated by their 
misrecognition of the cultural knowledge particularly related to the target language. 
This kind of premise can be appropriate to the circumstance of teaching English 
where the teachers and learners see EFL.  
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2.5.2 Language and discourse 
Based on Vygotskyan thought and language recognition processes, their (thought and 
language) meaning making does not happen in isolation as an autonomic linguistic 
system (Kress, 1991; Moll & Whitmore, 1998). Meaning making occurs through the 
creation of context or discourse or within social system (Kress, 1991). However, 
Critical Discourse Analysis (CDA) sees the study of language cognition or meaning 
making in a social system and context (Kress, 1991; Martinez, 2012). Inspired by 
CDA, studying the use of folktale as pedagogical strategy in EFL classes may lead 
the present researcher to study language in a larger context which refers to (capital) 
‘D’ rather than (small) ‘d’ as asserted by (Gee (1999); Gee, 2005). Discourse with 
capital ’D’ is referred to whenever a language involves ’other stuff’ such as valuing, 
believing, feeling, clothes, non-linguistics symbols, objects, technologies, places and 
so forth.  
The idea of CDA and the Discourse with a capital ’D’ inspired the researcher to 
investigate how the research participants’ interpret and understand the use of English 
language associated with the social and cultural context, and how language is 
associated with government agenda. This research investigates how the students make 
meaning from visuals or illustrations of folktales associated with their local cultural 
knowledge such as clothes, non-linguistic symbols, and objects.  
Meaning making always employs signs or words involving the signifier and the 
signified (Kramsch, 1998). Hall (1997) added that a sign does not only cover words 
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to carry meaning, but also refers to spoken sound and images. Oral sounds and 
images can be used in conjunction to more effectively express meaning. For instance, 
Hall (1997) identified music as a language that communicates feelings and ideas and 
so do images. Images in galleries are ‘like a language’ producing particular meanings 
to people. Different people may read or interpret different images and sounds 
differently.  
Gee’s (1999) theoretically based research initially focused on the details of signs or 
words in terms of  their grammatical units, such as nouns and verbs, phrases and 
clauses. Gee views that such grammatical units construct discourse. Furthermore, Gee 
suggests that discourse covers more than grammatical units; discourse is always 
associated with words and language in a broader cultural context, such as  ‘with ways 
of acting, interacting, valuing, believing, feeling, and with bodies, clothes, non-
linguistic symbols, objects, tools, technologies, times, and places’ (Gee, 1999, p. 25). 
These cultural aspects are generally represented in individual’s thoughts and 
behaviours. By relating grammatical units to cultural aspects, Gee (1999) tried to 
confirm that meaning making is embedded in a cultural model or discourse model of 
language, where the meaning of words is dynamic, as language users’ historicized 
socio-cultural backgrounds play into their meaning making.  
Discourse lies in folktales may represent social realities and folktale text itself can be 
functioned as a medium for language learning. Addressing this notion, this study 
denotes realities in folktales as imitations of facts in the real world. Regarding the 
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existence of folktales as household tales rooted in oral tradition and passed down 
through generations of generally unknown storytellers (Carlson, 1972; Taylor, 2000; 
Temple et al, 2011), the existence of folktales signified by its narrative structure. Its 
typical narrative structure of folktales begins with an opening, followed by a climax 
and typically ended with a happy ending story. Teachers and students are 
collaboratively involved in an effort to find meaning in the discourse; thus this 
research takes a discursive approach that embodies the meaning-making relationship 
between the EFL texts and the language learners. By referring to Hall’s (1997) 
discursive approach, the study positions folktales as representations of the people’s 
culture. Hall (1997, p. 6) asserts that by examining language through discursive 
approaches ‘the effects and consequences of representation’ may be elucidated.  In 
contrast to semiotic approaches to understanding language learning, discursive 
approaches provide a deeper study of the effects of a particular discourse, such as 
folktales on primary school students’ identity.  
Framing this study of learning EFL through native folktales using CDA is a practical 
way to obtain a comprehensive analysis. Kress (1991, p. 87) suggested that “CDA 
attempts to describe structuring of power and domination in and through texts, and 
their effects on the possibilities of individual action.” By engaging closely with 
folktales as cultural artefacts, and a medium for learning EFL, students may 
experience new cultural learning  and changes in their culture-related attitudes, 
beliefs, values, actions and their  social relations. Such EFL learning experiences and 
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possible changes in learners’ cultural knowledge and awareness may shape language 
learners’ identity in complex and dynamic ways. Texts of folktales through meaning 
making theoretically shape language learners’ identity. Studying folktales as a means 
of language learning denotes the learning in three terms, which emphasizes the role of 
agency as well as involving the social and individual.  The forces within the 
individual determine who the person is, but it is important that we still consider the 
external influences, such as structures which are occasionally beyond the control of 
the self (Woodward, 2002).  Besides, Woodward (2002) also stated that there are 
boundaries which not only exist in a person as an individual but also lie in the space 
where a person interacts with the surroundings. A person, ‘I’ as the subject is pivotal 
to the notion of identity formation. As Woodward (2004) asserted: 
Identity involves the internal and the subjective, and the external.  It is a 
socially recognized position, recognized by others, not just by me. However, 
how I see myself does not always fit. … Material and social and physical 
constraints prevent us from successfully presenting ourselves in some identity 
positions-constraints which include the perception of others.  
 
The quotation indicates that justification of one’s characters always involves internal 
and external factors. Furthermore, individuals may express different identities 
depending on the situation they find themselves in. Hence, individuals need to 
negotiate between internal and external pressures in order to present an acceptable 
‘self’ to society. In response to this negotiation to form a person identity, Hall (1996) 
asserted that a person is not a unified individual with their autonomous and self-
sufficient characteristic but they are a sociological subject. “They form their identity 
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in relation to ‘significant others’, who mediated to the subject the values, meanings, 
and symbols – the culture – of the world he/she inhabited” (Hall, 1996, p. 597). In 
this sense, the process of the identity formation is through negotiation which 
sometimes turns into conformity with the objective needs of the culture. Thus identity 
is never fixed but shifting due to the negotiation and conformity that they are then 
able to identify themselves as part of certain group. Finally, they will consciously 
identify themselves as a person representing their identity.    
Representation in a social context generally occurs through symbolization. One of the 
common symbols used to make meaning for representing an individual or a group is 
language (Hall, 1997; Woodward, 2004), which is organized around signs that are 
translated into sounds and images to express meanings and to communicate ideas 
(Hall, 1997). Thus, language is a significant means through which to achieve 
representation. People expressing different cultural identities are able to recognize 
others through symbols, such as language, visuals or images, and statues that others 
use.  Such symbols mark differences and similarities between one person or groups 
and others (Hall, 1997; Woodward, 2002, 2004). To conclude, identity is a social 
construction expressed through the use symbols in socializing contexts.  
Within Indonesia, as an archipelagic country that comprises multiple and diverse 
ethnic groups, the notion of a national identity is often contested. Identity or national 
identity is often marked by difference and symbols (Woodward, 1997). Related to 
differences in Indonesia, essentialist perspectives on identity will see one authentic 
71 
 
characteristic (Woodward, 1997) which marks the difference among Indonesians – 
Bahasa Indonesia functions as symbol and difference. Despite differences, all 
Indonesians share the same language.  
Indonesia’s long period of occupation from the colonial oppression of the Dutch and 
other countries such Portuguese, Spain, Japan and England has persuaded the 
production of identity grounded on re-telling the past. Indonesia’s experience with 
colonialism and its efforts towards developing and maintaining a national identity 
accords with Hall’s (1996) conception of cultural identity: ‘our cultural identities 
reflect the common historical experiences and shared cultural codes which provide 
us, as “one people”, with stable, unchanging and continuous frames of reference and 
meaning, beneath the shifting divisions and vicissitudes of our cultural history’ (Hall, 
1990, p. 223). Thus, an act of imaginative rediscovery (Hall, 1990, p. 224) has led 
Indonesians to construct their national identity.  
This enunciation of ‘one people’ may serve to address differences in the 
conceptualisation of a national identity. The dictum ‘Bhinneka Tunggal Ika’ (unity in 
diversity), incorporated in Indonesian regulation, reflects a genuine ideology through 
which a cultural identity may be preserved.  This dictum seems to have succeeded in 
bringing about cultural unity in Indonesia; a notable achievement considering 
Indonesia is one of the most populous and ethnically diverse countries in the world 
(Rosenberg, 2012). In spite of cultural pluralism, Indonesian citizens would easily 
recognize and memorize the national slogan as it is also visualized in national 
72 
 
emblem shown at Figure 1 below called Garuda Pancasila. The tight grips of its 
claws on a white ribbon saying Bhinneka Tunggal Ika sends a message to Indonesians 
to participate in preserving the spirit of unity as a nation despite its diversity.  
 
Figure 2.2 Emblem of Indonesia (K. S. N. R. Indonesia, 2010)  
 
2.5.3 Identity and language 
The influence of poststructuralist theory in relation to language learning and identity 
has raised researchers’ awareness of the value of language being more than just words 
and sentences (Norton, 2010).  Language, through the process of signification, gives 
meaning to words and sentences and is regulated within discourses that define, 
construct, and produce objects of knowledge (Barker, 2008).  Norton and Toohey’s 
(2001) research on Canadian immigrants as English language learners comes up with 
the finding that immigrants’ historicised socio-cultural experiences in their native 
countries influence their capacity to learn English. Their identity as non-English 
native speakers influences the immigrants’ way of responding, resisting and 
73 
 
responding to opportunities to use English as a second language. They set up counter-
discourses (making use of a variety of resources to gain access to their peer network) 
to bring their surroundings to respect and value their identity, so that their 
opportunities to converse is enhanced. Through her research, Norton demonstrated 
that struggles over identity helps the immigrants to be successful language learners.  
Through his research Chang (2010) investigated the cultural identity of Korean 
English (the English language spoken among Koreans). Chang (2010) found that 
developing cultural intelligence in English language learning may function as means 
of recognizing cultural identity. Chang (2010, p. 132) defines cultural intelligence as 
“the social and emotional intelligence plus cultural awareness, and the main function 
of cultural intelligence is to develop students’ awareness of culture-specific aspects of 
communication that may combine with more personal styles and responses.” The 
implication in this research that Korean schools’ aim to preserve local cultural beliefs, 
attitudes, values and worldviews, indicates that learning to speak a foreign language 
could also work to shape Korean identity. In addition to preserving Korean traditional 
values through the use of the English language, language will at the same time 
function as an agent of cultural identity formation. Chang’s (2010) socio-culturally 
oriented research, conducted in the field of applied-linguistics socio-cultural 
approach, seems to support the notion that local culture can be preserved through 
EFL identity related pedagogies. Such an understanding informs aspects of the 
present research.   
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Identity formation through language needs an established system developed by the 
authorities’ such as the Indonesian government’s way of preserving national identity 
through regulations. Government rules symbolizes power over systems. The power is 
generally invisible – symbolic power - and legitimated by legal acts that will 
engender more recognition within the society (Bourdieu, 1991). As such, the 
Indonesian government has legitimate power to carry out its intention to inculcate 
cultural knowledge throughout society through an EFL agenda. The Indonesian 
government (Presidential Decree 2003, number 20 and Presidential Decree 2005 
number 23) focusing on National Education System (BSNP, 2006c, 2006d), is 
responsible for the standard of coordination and management of the national 
education system and for the content of the curriculum. Power in this context enables 
the government education ministry to mandate the teaching of local and national 
culture through the curricula. The government’s involvement in the construction of 
general guidelines to produce teaching materials suggests an understanding of the 
potential power of language to embed culturally related values in line with national 
identity formation. This research aims to support such an EFL agenda through an 
exploration of the use of national folktale texts and their illustrations within primary 
school level EFL teaching practice.    
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2.5.4 Identity and literacy 
Schools as educational institutions can play a significant role in both identity 
formation and in the socialisation processes that enable citizens to participate 
productively in society. Resources, including most significantly the curriculum, 
teachers, and teaching materials are required to facilitate these identity formation and 
socialisation processes. Hence, the need to develop and select appropriate teaching 
materials to promote the development of reading skills and to create opportunities for 
students to interact collaboratively with their teachers and classroom peers (Moje & 
Luke, 2009b). Here, schools in concert with teaching and learning resources function 
as Discourse (Gee, 1999); in other words they render the meaning of the language 
learners’ identity. 
Researchers see literacy as a powerful agent for identity formation (Moje & Luke, 
2009a). Moje and Luke (2009a) viewed that literacy practice, as part of the learning 
process, is not merely a means of transferring knowledge and skills for writing and 
reading, but also as a medium for language learners to understand their own identity 
and those of others. For these reasons, language learners are involved in the process 
of making sense of themselves by participating, interacting, developing relationships, 
and creating context. Erstad, Gilje, Sefton‐Green, and Vasbø (2009) through their 
research on exploring secondary school students’ literacy learning formally and 
informally, found that by positioning and introducing the students with the real world 
as the context for learning literacy, students’ literacy performance was enhanced. 
76 
 
Through an experiment data collection method, Erstad et al. (2009)  positioned the 
students as the inventors of literacy as social practice. Yet, implementing this type of 
experimental research is less suitable for this current research, because the research 
sites offer limited possibilities for locating the Indonesian-speaking-primary-school-
children within English speaking environment. Nevertheless, the findings of Erstad et 
al. (2009) research work are relevant to this present research given it identifies the 
importance of literacy as a means of identity formation.  
Considering literacy practice within educational institutions is also a social practice, 
gives some support to the concept that sees that identity as both a social construction 
and a self-construction. Discussion of identity from sociological perspectives enables 
the idea of individual membership to be linked to a certain group. The group provides 
the context for social interactions through literacy practices that produce, construct 
and develop a particular discourse. With respect to membership of social groups, 
classrooms provide conducive environment for identity formation through students’ 
interactions with others and their teaching materials. Norton (2010) added that 
literacy development, when no longer seen as an autonomous skill but as a social 
practice, has to be located within a larger institutional context. Through her research, 
Norton suggests that literacy practice is more powerful if socially constructed and 
locally negotiated. Thus, literacy as social practice involves these institutional 
contexts: home, schools, community and larger society. Norton (2010) introduced a 
new concept of language learning as investment. Learning English as the target 
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language is then related to an economic metaphor based on the language learners’ 
understanding for acquiring material resources due to their target language skills. 
Bourdieu (1991) and Norton (2010) viewed that target language skills being invested 
in economic terms called cultural capital. Language learners’ valuing their cultural 
capital leads them to identify themselves as part of a certain social group. It means, 
they are re-shaping of their own identity. Their social class identity – as an imagined 
identity (i.e., identity which is not immediately tangible) - is understood to facilitate 
the development of an economically better future.  With reference to literacy as 
constituted in school-based reading and writing learning activities, this research then 
sees those activities as the Discourse (i.e., the context in which students’ recognize 
their identity).  
 
2.6 Visual culture in primary English as a Foreign Language classes  
A discussion about visual culture cannot be separated from culture itself. Duncum 
(2003) asserted that the development of visual culture studies relates to culture 
studies.  In his paper, he also delineated that visual culture is rooted on three 
trajectories: culture studies, material studies, and contemporary art practice. 
Related to the incorporation of the visual component or illustrations of folktales in 
EFL textbooks and the use of illustrations as data collection method for obtaining 
students’ responses, reviewing the literature of visual culture theories and research 
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articles will provide the justification of the present research among other previous 
researches. In doing so, the section of visual culture literature review begins with the 
review of visual culture and visual literacy. It is then followed by reviewing literature 
of visual culture and cultural learning as part of national identity formation. The next 
sub-section reviews the literature of visual culture for developing EFL skills. Finally, 
it presents a review of literature related to Visual culture for transnational pedagogy 
in an EFL classroom.      
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                         
2.6.1 Visual culture and visual literacy   
According to Mirzoeff (1999), modern society sees visual culture differently from 
that embraced by a previous theory of visual culture. Prior to the perceived 
bombardment of everyday life by technology, visual culture focused on images only 
(Dobbs, 1998). Western culture’s propensity to elevate written texts over visual texts 
can inadvertently marginalise the role of visual culture in society. However, Mirzoeff 
(1999) and others argue that visual culture constitutes everyday life (Mirzoeff, 1999; 
Schirato & Webb, 2004) in ways that shape understandings of life phenomena and 
physical artefacts (Mirzoeff, 1999). In their engagement with the visual, people as 
active meaning makers interpret and give meaning to the visual world. Visuals do not 
function merely as a complementary agent in the world of text; rather, they have like 
written texts, power to provoke multiple meanings (Mirzoeff, 1999).  Interactions 
between readers or viewers and written and visual texts can generate multiple and 
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diverse meanings informed by their own life experiences and previous encounters 
with such imagery (Carpenter & Cifuentes, 2011; Schirato & Webb, 2004). To date 
the visual culture literature affirmed that such an interface between images and 
viewers as the main core of visual culture. Then, (Mirzoeff, 1999; Mirzoeff (1998)) 
Schirato and Webb (2004) defined visual culture as the study of the genealogy and 
practice of visualization of modern culture. Modernity, along with technological 
development, influences these changes of visual culture definition.  
 
Visual culture, which used to be seen simply as images in society that serve to 
complement texts, was then understood to be in concordance with written texts. As 
Mirzoeff (1999) argued, video or film or TV (television) programs will still have 
meanings when text is not there. His argument implied that visual or image provides 
the spectator wider space to interpret and to make meanings. Duncum (2001) 
reinterpreted the notion of visual culture to suggest that the visual is always related to 
artefacts. Related to the term culture, visual interpretation and meaning making does 
not solely lean on the artefact itself but should be connected to context and its relation 
with its social life which covers image production, distribution and use. As asserted 
by (Mirzoeff, 1999, p. 7) ‘visual image is not stable but changes its relationship to 
exterior reality at particular moments of modernity.’ In summary, the meanings of 
artefacts or visual or visualized artefacts that prevail in social life depend on the 
multiple and diverse meanings humans attribute to them in the process of their 
attempts to understand their worlds.  
80 
 
 
Being mindful that fixed certain interpretations cannot be attributed to written or 
visual texts, it remains that viewers’ visual literacy capacity plays a significant role in 
visual interpretative processes, either as an individual or within a group interpretation 
context. Referring to the word interpretation, visual literacy seems to need the 
viewer’s ability to understand and analyse images or visual texts but it does not 
necessarily need correctness of meaning (Stafford, 2011). The process of interpreting 
and analysing visuals develops viewers’ analysis skills informed by their own 
experiences and visual media itself.  Supporting this notion, Stafford (2011) 
suggested that visual literacy is then “an active process of reading, interpreting and 
understanding images and visual media” (p. 1). With wide exposure to visuals or 
images of daily life, a viewers’ ability and visual literacy skills are naturally nurtured 
by experiences of visualising objects. It means that any object, which exists in our 
surroundings during our daily lives and that can be visualised is visual culture 
(Schirato & Webb, 2004). From a scientific perspective, Schirato and Webb (2004) 
defined visual culture as a field of understanding physical and social phenomena. 
Teachers’ introduction of the notion of visual culture to their students in creative 
ways may encourage students to think about multiple ways in which they can 
interpret their own worlds through both written and visual texts. As asserted by 
Mirzoeff (1999) that visuals or images offer democratic medium rather than written 
texts that students have wider space to express their ideas through process of 
interpretation. From Mirzoeff’s (1999) standpoint, seeing visuals or images is equal 
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to ‘reading’ which is conducted by analysing the visuals. Since seeing for children 
particularly is more believing than reading texts, learning to understand the world 
through visuals is accessibly practical (Mirzoeff, 1999, 1998). Visuals or images will 
speak nothing without another’s interpretation. In the classroom context, teachers’ 
can enhance children’s visual literacy capacity to generate multiple meanings from 
written and visual texts when students are permitted to speak from diverse 
perspectives.  
As adopted from semiotic terminology, images consist of an ‘icon’ and a ‘symbol’.  
Icons are representation of the real object and ideas, while symbols are some icons 
which can be interpreted further than the object (Stafford, 2011).  Although symbols 
can also be thought of as icons it does not mean that all symbols are icons. Therefore, 
viewers or readers communicate with images (symbol and icon) to make meaning. 
This notion of making meaning is in line with the Saussure’s (Saussure & Harris, 
2013) notion of language as a system of signs. If a sign consists of signifier and 
signified, then Stafford (2011) suggested that an image could be an icon and symbol 
at the same time.  A certain image functions as an icon because it represents a real 
object. While an icon which usually                                                                                                                                         
has conventional and cultural relation between signifier and signified, is defined as a 
symbol. In other words, a symbol can have a further meaning than just an image 
when a reader or a viewer creates context for an image or when the viewer acting as 
an author. Meaning, which also referred as a voice, depends on context (Thomson, 
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2008b) when the viewer is acting as a reader or interpreter of the images. Thus, visual 
literacy is a process of meaning making upon images and the visual.   
Schirato and Webb’s (2004) understanding of the process of meaning making from 
the visual involves three phases that invite audience members to create their own 
imaginative space for interpretation:  
1. Engagement with visual images of objects means viewers are at the same time 
being engaged with their environment context. 
2. The reading of the visual is at once a dual activity: looking at and thinking 
about possible meanings. Meaning making can only be reproduced based on 
the viewers’ or readers’ focus on a certain object of the visual while other 
objects in the field of sight remain invisible. 
3. Interpretation  in a particular viewing context in which viewers determine 
what and how they see and interpret an object in order to make meaning of it.  
To sum up, Schirato and Webb’s (2004) three phases are essentially responsive to 
questions of ‘what’, ‘why’ (reason and aims) and ‘how’ viewers are looking at and 
seeing objects of visual.  Through his visual literacy and visual culture research 
which focuses on nature, role, and content of visual competence in society, Pauwels’ 
(2008) slightly different view on the concept of visual literacy or visual competence 
as ‘reflections of developing more varied and explicit visual competencies’, 
underlines the idea that reading visual or visual competence is more complex than the 
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former delineation about visual competence. Although Pauwels (2008) does not 
propose such a constructive elucidation of phases involved in reading visual texts, he 
underlined the importance of a more comprehensive capacity for acquiring visual 
literacy. Visual competence is not only involving self-knowledge about the image as 
a manifestation of reality but also involving the social and cultural context in which 
the visual was produced (Pauwels, 2011). As the present study is focusing on children 
in an educational context where there are opportunities for children to acquire a level 
of visual competence, the three phases outlined above may serve as a lens through 
which to view children’s visual competence. Children’s fondness for engaging with 
images (Thomson, 2008a) speaks to this present study which seeks to understand how 
students interpret folktale illustrations. As asserted by Pauwels (2011) children have 
an innate ability to assimilate and interpret complex visuals. Throughout their early 
growth and development, children acquire information about their everyday worlds 
through the visual. In the early childhood years illustrated written texts take on 
greater significance as informants of the children’s worlds (Britsch, 2013; Cooper, 
2002).  
As a process of habituation or familiarisation of the early introduction of visual 
materials to young children’s world is understood to promote children’s development 
of visual cognition (Shafto, Conway, Field, & Houston, 2012). In their research 
related to visual sequence learning in infancy and its association with language 
development, Shafto et al. (2012) found that such visual habituation seems to play a 
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significant role in infants’ language learning outcomes, particularly in relation to 
vocabulary acquisition.  
In the context of developing children’s science understandings Britsch’ (2013) 
research suggested that a weave of both visual and written texts in children’s study 
materials has the potential to enhance deeper understandings of their understanding of 
science. A given class assignment for the children in the Britsch’ research had them 
communicate their everyday science knowledge through visuals. As though in 
dialogical engagement with the visual, students try to understand, interpret, and then 
make meaning (Britsch, 2013). As defined by Duncum (2002), visual culture ‘is 
concerned with the contexts of texts, the real, material conditions of image 
production, distribution and use’ (p. 17).  When students are invited to read an image, 
they are aware of relating their understanding, perception and interpretation with one 
or some elements of visual culture as stated by Duncum (2002). Visual culture 
constituting any object in an individual’s life influences their understanding about the 
existing culture. Thus, cultural information from the surroundings and people’s 
ability to absorb it work in two ways. One absorbs and understands culture, then 
whether they are conscious or not the individual or the group produce new culture. 
This new culture may influence others and their surroundings' cultural development. 
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2.6.2 Visual culture and cultural learning as part of national identity formation 
Supporting the relationship between visual culture and culture, Schirato and Webb 
(2004) take cultural theory as the approach for studying visual culture. It is then 
logically acceptable to underline which definition of culture for this study particularly 
correlating the following definition of culture to Indonesian context. In this sense, the 
Indonesian government sees that schooling children are potential agents to preserve 
national culture and culture identity through its regulations.  
Culture is a historical process of human objectification, and the level and 
quality of a national culture depends on the socialization developed by human 
beings to integrate young members into the society and to reinforce the norms 
and values which legitimate the sociopolitical system and which guarantee 
some sort of continuity in society. (Zipes, 1983, p. 54) 
 
By locating the concept of culture within a politicised national context, Zipes (1983) 
seems to see culture as a nurturing process through which young people are 
familiarised with their surroundings such that they may more easily mingle and live 
within the society. Zipe’s (1983) theory seems to be in line with Hall’s (1996) idea 
that the meanings of any cultural form or practice requires an understanding of its 
role within the network of social relations. Hall (1996) affirms that culture is 
‘primarily concerned with the production and the exchange of meanings – the giving 
and taking of meaning – between the members of a society or group’ (p. 2). Thus, 
children’s ability to understand and interpret kinds of cultural forms and practices of 
their surroundings is necessary so that their being as a member of certain cultural 
group will be identified. People within a cultural group usually share ‘a common 
social space and history and common imagining’ (Kramsch, 1998, p. 10). They use 
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language (Kramsch, 1998) to cultivate and preserve their culture based on similar past 
history.  That is why (Barker, 2004; Barker & Galasiński, 2001) believed that culture 
is about ‘cultivation', that culture functions to help people recognise their cultural 
values to be civilized people among their cultural group. 
 
In response to the significance of environment as a source of cultural information, 
Cooper (2002) suggested that cultural information derived from one’s surrounding 
environment affects one’s way of perceiving and interpreting any stimulus. Watson 
and Waterton’s (2010) research on the visual in relation to heritage tourism may serve 
as an analogy of this proposition. The presence of historical artefacts’ in heritage 
tourism posits a reality that visuality receives from those artefacts presenting cultural 
meanings. Cultural evidence from the past provides context where ‘seeing them 
means reading’ (Schirato & Webb, 2004) as well. As elucidated in the previous sub-
section that the process of reading visuals involves phases of understanding and 
meaning making. To underline, a discursive theory (Hall, 1997) seems to support the 
proposition of the relation between visuals and culture learning where visuality of 
cultural artefacts helps children making meaning. In other words, children and adults 
making meaning of culture conceivably depends on cultural information dominated 
by visuals. Besides cultural information, it also depends on their capacity and way of 
interpreting as well as understanding the visuality of the cultural objects.  
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As asserted by Berger in Howells (2003), ‘the way of seeing is ideology, visuals or 
images’. Howells defines ideology as the study of ideas, system of thought and 
system of belief (2003, p. 71) which ideology is practically ideas, thoughts, beliefs, 
ideals, and values influence the way we organize and live our lives particularly at the 
political and social level (Duncum, 2010; Howells, 2003). Thus, dominance of 
visuals coheres to dominance of certain ideas or values over the society. Although 
people may resist or negotiate to the generally accepted values in their society, they 
sometimes have to conform to the acceptable values within their society. As asserted 
by Duncum (2003) that the dominating values often plays its role to structure the 
existence of a society.  
 
Therefore, the inclusion of illustrations in folktale texts seems to be a powerful 
manifestation of ideology. This phenomenon is likely to accord with Duncum’s 
(2003) argument that visual images have power and Howell’s (2003) statement 
claiming that visuals are actually a means of promoting particular ideologies. Images 
are powerful in the sense they can provoke multiple representations in which 
language is needed to articulate meanings of images (Hall, 1997) and images often 
conceal ideological positions. To conclude, power and ideology often lie within the 
visual as both power and ideology are only two of the seven principles proposed by 
Duncum (2010) that can be employed to examine visual culture proposed by Duncum 
(2010, pp. 7-10). These principles relate to power, ideology, representation, 
seduction, gaze, intertextuality, and multimodality.   
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(1). Power is central to a consideration of imagery because all images 
involve an assertion of ideas, values, and beliefs that serve the interest of  
those for whom they are made – political, social, and economic – and 
audiences, in their turn, exercise the power of interpretation.  
 
(2). Ideology refers to ideas, ideals, beliefs and values. … All ideologies are 
historically and culturally specific, which what immediately apparent on 
considering what images have offered as truth in other historical periods and 
what they offer today in cultures other than our own (p. 7).  
 
(3). Representation is closely aligned with ideology because it refers to how 
ideology is presented in visual form. It refers to much more than a mere 
likeness. It involves what images represent, and what they fail to represent 
(p. 7). Students should not look not only for what is represented and how, 
but what is marginalized or left out altogether (p. 8).  
 
(4). Seduction. Images are seductive because images are sensory. … Sensory 
lures are important because they act to wrap ideologies in pleasurable forms 
that make rejecting ideologies more difficult. Images evoke emotional 
responses that are registered bodily (p. 8).  
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(5). Gaze concerns how we look at images and the circumstances under 
which we look. It refers to our predisposition to see things in certain things 
in certain way, what we bring to images, and the relationships we form with 
them (p. 8).  
 
(6). Intertextuality. With intertexts, images are connected irrespective of 
historical categories like high and low, past and future, and, importantly, 
they connect student interest and knowledge with teacher requirements in a 
way that is limited only by time and imagination… Intertexts provide 
opportunities to explore power, ideology, representation, the gaze (pp. 9-10).  
 
(7). Multimodality refers to the fact that there are no purely visual images, 
images never appear without words, music, or other sounds. … The 
multimodal nature imagery is yet another reason for considering images in 
terms of their context (p. 10). 
 
Observing the seven principles above, ideology – the second principle - seems to 
work with Indonesian context that the Indonesian government planned to promote its 
ideology in preserving local culture. Influenced by a Marxist ideology, the 
government functions to control the state (Ghosn, 2002) for uniting differences 
through national cultures emergent from different ethnic cultures (Sipe, 1999). The 
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inclusion of illustrations in local folktale texts likely strengthens the content of the 
text with its local cultural nuances (Howells, 2003) that indicates permeation of 
cultural ideology in visuals. Students’ observations and interpretations of images 
accompanying text which are intended to promote local culture likely to accord with 
the government’s vision through its guidance for teaching materials at the primary 
level. It could be related to the awareness that children are the potential subjects.  
Children at the age of 11 – 12 years, according to Piaget’s cognitive development 
theory, are at the ideal stage of development when they absorb information and 
visualise things. They are at the formal operations stage where their ability to think in 
the abstract and deal logically in an organized akin to adult intelligence (Piaget, 
1964). Hence, the students seem to effectively absorb ideological matters that exist in 
visuals and texts. This is affirmed by Darts (2004, p. 313) that ‘visual culture 
education can empower students to perceive and meaningfully engage in the 
ideological and cultural struggles embedded within the everyday visual experiences.’ 
Stephens (1992) argued that children are developmentally ready for absorbing 
abstract thing such as ideology. So ideology inserted in visuals as illustrations in 
folktale texts have the capacity to engage students (Stephens, 1992). Yet, this 
situation is in opposition to Darts’ (2004) proposition that educators should lead their 
students to be resistant to the ordinary ideology as well as challenge dominant 
structures that reinforced for status quo’. Yet, being critical teachers of the current 
regulation for infusing local cultural knowledge in EFL class (as suggested by Darts) 
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seems to be at odds with the prescribed practice in the Indonesian context. Related to 
the inclusion of illustrations as a way to permeate ideology, the trend of visual culture 
appears to influence children’s way of observing images. Children’s focus on visuals 
was an effort to make and to contest meaning (Mirzoeff, 1999).  
 
Visual image as text appears to have an effect on identity formation through cultural 
representation. Hoffman, Rogers, Sailors, and Tierney (2011, p. 400) affirmed that 
“the employment of a visual image as a quick and accessible means of 
communicating identity.” In such a way, the student apparently feels that the picture 
represents his cultural identity. As asserted by Woodward (1997), identity is a matter 
of representation and difference. Yet, students may have varied opinions when 
observing the images. As stated by Anstey and Bull (2000), a viewer’s lack of 
knowledge about certain cultural message sent through images might create the 
diverse judgments. Diverse responses arise when reading or interpreting images 
because images carry an ‘inherent multiplicity of possible viewpoints’ (Mirzoeff, 
1999, p. 11). So a visual image is potentially “…a far more democratic medium than 
written text” (Mirzoeff, 1999, p. 11).  Thus, teachers who are responsible for 
providing teaching materials need to have adequate knowledge about accuracy or 
authenticity of visuals acting as cultural representation. Anstey and Bull (2000) also 
underlined the importance of the matter of cultural knowledge because “whether 
books are being used for entertainment or learning about a culture, some attitudes, 
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knowledge or beliefs about the cultures represented will remain with the readers” (p. 
229).  Therefore children’s meaning making in response to illustrations which are 
incorporated in textbook could contribute to their cultural identity formation. It is due 
to the power of the visual affecting their actions and conception of self when national 
culture functions as a discourse; “national culture construct identities by producing 
meanings about the nation with which we can identify; these are contained in the 
stories, which are told about it, memories which connect its present with its past, and 
imaged are constructed of it” (Hall, 1996, p. 613).  
 
Cultural identity formation is becoming more challenging with the development of 
communication technology in which visuals are predominantly produced. A great 
amount of time is spent developing visual representations such as TV programs, 
video and films which enhance the likelihood that children will be influenced by such 
images. Overtly, “television and film are media that communicate primarily through 
visuals” (Howells, 2003, p. 2) and visuals often reveal more than written texts.   With 
regards to Hall’s (1997) & Woodward’s (1997) notion of identity which is related to 
language and representation, retrieved information (with language as its medium of 
communication) from films or television programs then affects students’ identity. 
Koc (2006) affirmed that rapid development of ICT (Information and communication 
and technology) catalysing and accelerating the dissemination of information, values, 
beliefs, and the spread of global culture have far-reaching effects on the development 
of identities and communities. The visual may not be contested regarding its 
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influence when the individual as agent is willing to accept changes and differences. 
However, it becomes an issue when the government is concerned with national 
identity and local culture preservation. The national identity could be in a state of 
crisis which needs to negotiate with new culture changes especially external influence 
without devaluing local culture. In the Indonesian context, the government is 
enthusiastic to become active in a global context and at the same time willing to 
preserve local culture as part of nurturing nationalism to its citizen (Lauder, 2008). 
Historically, the Indonesian government with its long and bitter journey to 
independence has driven its leaders to develop a sense of nationalism within its 
citizens (Anwar, 2008). Similar historical background seemingly unites people from 
different regions as a nation to join together in imagined communities (Anderson, 
1991) that they are connected through the power of imagination (Anderson, 1991; 
Kanno & Norton, 2003) and that ‘the investment in such imagined communities 
strongly influences identity construction and engagement in learning’ (Kanno & 
Norton, 2003, p. 247). Thus, EFL teachers can act as potential agents using their 
‘neutral position’ (Koc, 2006) to incorporate local cultural knowledge in their 
curriculum.  
 
2.6.3 Visual culture for developing English as a Foreign Language skills 
Interaction amongst visuals, written text and also film indicates the authorisation of 
multimodality as well as multiliteracy in English as a Foreign Language (EFL) 
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learning. As asserted by Duncum (2004) visual culture constitutes multimodality and 
multiliteracy instead of merely visual or images and artefacts. He also stated that its 
process of meaning making often occurred using a mix of music, spoken voice, sound 
effect, language and illustrations as visual culture and also ’involve other sign 
systems and appeal to multiple perceptual systems’. He defines multiliteracy as 
process of ’meaning making through the interaction of different communicative 
modes’ (Duncum, 2004, p. 253). While multiliteracy refers the old point of view of 
visual culture with its appreciation to any cultural sight in relation to views, hears, 
and reads. Multimodality is similar with its inclusion of sophisticated technology 
such as internet and television. This inclusion of technologies implies the influence of 
globalisation such as the use of the internet in educational research (Moss, 2011). 
Moreover, development of technologies including media of communication also 
influences children’s way of seeing the world. On the other hand, teachers’ influence 
through their teaching materials and teaching methods become the other powerful 
agents to influence the students’ way of perceiving their surroundings (Byram & 
Morgan, 1994) than communication media. Teachers influence their students’ way of 
seeing the world due to the teachers’ role in scaffolding students’ language learning 
activities in class. Wood, Bruner, and Ross (1976, p. 90) argued that: 
“Scaffolding” is a process that enables a child or novice to solve problem, 
carry out a task or achieve a goal which would be beyond his unassisted 
efforts. This scaffolding consists essentially of the adult “controlling” those 
elements of the task that are initially beyond the learners’ capacity, thus 
permitting him to concentrate upon and complete only those elements that are 
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within range of competence. The task thus proceeds to a successful 
conclusion. 
Here, teacher as the knower or expert helps the students to manage the students’ 
difficulty which is beyond the students’ capacity during the learning process. 
Therefore, the teachers’ ability in maximizing their creativity in utilising media is 
unconditionally because it opens the possibility to visual exposure. Finding of this 
study reveals that the students who initially recognized to written text only, feels 
happier to have the paragraph accompanied by illustrations or images since their 
teachers introduce it to them.  
In classroom contexts, the relation between visual literacy and written text is 
beneficial for teaching English language. Hampton (2014) in her English classes for 
year 7 at City Heights Academy, Brixton, UK made use of pictures as a breakthrough 
to create a comprehensive English language learning (to enhance her students’ 
capacity for acquiring literacy particularly reading and writing and improving her 
students’ self-confidence). In doing so, Hampton (2014) elicited some practical 
teaching methods using visuals. Among three of year 7 students in her action 
research, one of them is allowed to express his feeling and opinion through images – 
drawing – in her English class. The finding of her study indicates students’ progress 
in some areas such as behaviour, social development, identity and aspiration that 
enhance the student’s confidence and participation in her English class. Nevertheless, 
Hampton (2014) suggested using visuals as an alternative for one of the three 
students, instead of recommending all the students to use images in their English 
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class. It is important to note in this study that visual images affected students 
differently.  
In contrast to Hampton (2014), Rossetto and Chiera-Macchia’s (2011) action 
research, used visual culture to enhance the 26 year 9 participants at the same time in 
an Italian language learning context. Their students used visuals – comics – to learn a 
second language. The use of visual modalities particularly comics which provides 
combination of written texts and visuals through popular culture entry point (Rossetto 
& Chiera-Macchia, 2011), does not only engage the language learners’ attention but 
also develops the students’ creativity and critical thinking. The students are led to rely 
on comics as a language learning main reference instead of relying on other language 
learning resources such as dictionary for looking up vocabulary. Rosetto and Chiera-
Macchia’s study can be the model to compare with this present study especially 
related to the use of comics for teaching language. Instead of learning on images as 
the sole teaching material, the EFL teachers in this present study use it only to 
complement the use of illustrated texts, so written text still takes its dominant portion 
of the whole teaching materials.   
Regarding the teaching practice, teachers in this present study have different roles to 
those used in the by Rossetto and Chiera-Macchia (2011). If the previous studies put 
the visual text as the dominant reference to learn language, the later puts written text 
as the main source of language learning rather than the visual text. All of the studies 
mentioned in this sub-section seem to employ multiliteracy which use the visual to 
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complement the main source of teaching-learning material for language learning. 
Interactions between viewers or students with varied communication modes 
particularly pictures and texts to make meaning have been likely a natural process for 
children. Canning-Wilson (1999) suggested that text accompanied with images helps 
children as language learners to recognize that both aspects are such an entity in a 
language process.  In summary, children’s early cognitive development naturally 
allows them to recognize visuals first then written text at the later phase.  
Meaning making though is not the only goal for EFL using visuals, the other 
important one is obtaining basic language skills such as writing, reading, speaking 
and listening. Not only are visuals used in written text such as illustrations, visuals 
also appear in electronic media such as film or the internet. Current trends which put 
children as a central target of those electronic media helps ensure that they are easily 
influenced by any information particularly language use.  Moreover, Kaiser (2011) 
research findings demonstrated several benefits of employing multimedia for their 
students such as follows:  
 Film as a multimedia learning resource provides ‘instructors with a 
means of exploring how a foreign culture uses a particular medium to 
create meaning and represent its values to itself; unlike text, the 
medium is oral, but with a strong visual component’ (Kaiser, 2011, pp. 
248-249) 
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 Imitating the language used by the movie character which also 
encouraging the students to be more productive in their language 
learning class 
 Scaffolding the students in memorising and developing new 
vocabulary  
 Inspiring the students to create pictures for their writing narrative 
pictures assignment. 
The above experiences may give students the opportunity for the students to retain 
four basic language skills at once in a fun atmosphere instead of a mundane regular 
class situation. EFL students who are being engaged in watching films seem to be 
unconsciously imitating the language used. Language use retrieved from film 
provides authentic language materials (Tognozzi, 2010), (Kaiser, 2011) which helps 
develop their listening skills. It then helps them to memorise and to use vocabulary 
for writing and speaking. Writing assignment or even writing creatively based on film 
story which produces a/some paragraph(s) aids the students’ ability to develop their 
reading skills.  
Despite all those advantages of using films in EFL teaching-learning process, visuals 
have valuable sides for mediating EFL learning beyond integrated language learning 
(Kaiser, 2011; Tavin, 2003; Tognozzi, 2010). They explained that films provide 
models and reflection of C2, values and transcultural competence of everyday social 
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and discursive formations. Then, films could also be an exploration of semiotic 
systems work together to create an artistic meaningful text. It means visuals mediate 
most aspects of everyday lives that make them potential resources for contextual 
language learning. (Canning-Wilson (1999); Canning-Wilson, 2001) enunciated the 
potent role of visuals to bring social reality into language classroom. A broad range 
of life depiction in visuals particularly film may function to stimulate the viewers to 
receive familiar or unfamiliar visual objects. Furthermore, films and visuals seem to 
be adequate stimulant for children to observe, read and analyse visuals which allows 
them to be actively expressing their ideas through language (verbal and written).  
 
2.6.4 Visual culture for transnational pedagogy in English as a Foreign 
Language classes                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            
When the focus of a language study is on cultural meanings and context and visual 
culture, a cultural approach may be the most appropriate method to investigate the 
case of the study. Responding to this, Duncum (2004, p. 254) affirmed that “studies 
in visual culture typically regard context as extending to the political and economic as 
the character of everyday life.” Accordingly, learning EFL through Indonesian 
folktale in translation that is rich with cultural information of a certain cultural group 
is inevitably learning the surrounding context including its culture. It is in line with 
Risager (2007) suggestion that learning language can be no longer merely focus on 
the target languages along with its culture. As suggested previously, the finding of 
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this study seems to work accordingly with Risager’s theory where the students as the 
research participants are mostly feeling the attachment to their own culture by 
recognizing its visuals of Indonesian folktale characters and context. The attempt to 
insert local cultural artefacts in English language learning seems to work well in 
‘nationalizing the transnational spaces’ (Kim, 2011, p. 133) where the teachers 
enabled the students to be connected with their own culture while learning foreign 
language. At this phase, the students are not only building their identity as 
Indonesians but also as part of English language speaker countries who are 
maintaining their own language and culture. As affirmed by Risager (2006) learning 
other languages and even transnational mobility will always bring their first language 
and culture – ‘languaculture’ concept.  
Using visuals to learn English as a foreign language (EFL) also enables the students 
to experience transnational pedagogy. As asserted by Cooper (2002)  images of 
western culture may bring children as observers to visualize and imagining the 
culture and the life of western as English language speakers. Yet, EFL learners may 
experience difficulty in absorbing the information of English language cultural 
background, thus Cooper (2002) suggests the incorporation of familiar visual objects 
to the culture of the language learners. Because C1 (local cultural knowledge of the 
language learners) and C2 (cultural background of the target language) may employ 
different visual symbols pictorial conventions, a familiar visual representation may 
help them to avoid stereotypical views about the visual objects. Familiar visual 
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representations may lead the students to adapt and behave in a manner within the C2. 
Cooper (2002) emphasises the significance of teachers who are responsible for 
providing teaching materials that raise students’ awareness of transnational culture. 
Related to transnational culture, it is argued that EFL teachers need to possess 
‘transnational interactions’ awareness (Foster, 1991, p. 236) in a global context. The 
awareness may lead them to deliver teaching materials about C2 and C1 concurrently. 
Though national paradigm may frame EFL teaching, moving beyond the national 
scope seems to have become a necessity in teaching EFL. Risager (2008) asserted 
that once people are learning a language those language learners are allowing 
themselves to receive influences especially the culture of target language. Still, 
contextual teaching material underlines the EFL teaching where delivering cultural 
materials about western cultures takes smaller portion. Besides, the next thing to be 
concerned about is filtering the information which should be in accordance with the 
culture of the language learners. Putting the students in context would not halt the 
students’ rights to receive information about the culture of the target language. 
 
2.7 Chapter conclusion 
This chapter takes up six sub-sections in its attempt to respond to the research 
questions of this thesis. The first section covers the establishment of English as the 
first foreign language teaching in Indonesia; the second section reviews the policy 
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analysis, curriculum and pedagogy in Indonesia; the third section reviews the EFL 
teachers’ role in textbook selection to respond the government recommendations; the 
fourth section presents the review of the role of folktales as a significant agent in 
English language teaching in Indonesia in facilitating the government’s educational 
agenda to promote students’ acquisition of local cultural knowledge; the fifth section 
focuses on identity formation. This section provides an in-depth review of the 
theoretical literature on the concept of language as an important element in shaping 
students’ identity through students’ development of literacy skills, and in particular, 
through students’ experiences of English language learning. The sixth section reviews 
how visuals or images enhance primary students’ English language skills. 
From the literature reviewed in this chapter, the empirical teaching-learning situation 
in Indonesia seems to demonstrate a preference for culture sensitive approach to 
teaching EFL and transmitting local cultural knowledge concurrently. This preference 
is realistically concluded from the literature review on policy analysis, particularly 
related to curriculum changes over years and the discovery of the most appropriate 
curriculum for teaching EFL and transmitting local cultural knowledge at the same 
time. In addition, Risager’s (2006, 2007, 2008) interesting views about teaching EFL, 
Kramsch’s (1993, 1995, 1998; Kramsch, 2014) language and culture theory and 
research, Hall and Woodward’s (Hall, 1997; Woodward, 1997) work concerning 
identity formation and Mirzoeff’s (1999) notion of visual culture each contribute to a 
comprehensive discussion of the background literature related to this thesis.  
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Risager’s (2007, 2008) study concerning the teaching EFL warned us not to follow 
the trend which focuses on the target language and culture anymore is in line with the 
approach taken in this of this thesis where the Indonesian EFL teachers are 
recommended to teach EFL that also focuses on permeating cultural knowledge to 
their students. Investigating such a case involves cultural context. Kramsch’s (1998; 
Kramsch, 2014) theory about culture and language is consistent with this current 
study. Kramsch’s ideas in the literature review and discussion chapter are powerful 
and significant to this study. The literature review of visual culture such as Mirzoeff’s 
provide studies and notions to justify the use of visuals or images for data collection 
from children in this present study.  
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Chapter 3 
Research Methodology 
 
3.0 Introduction 
This chapter sets out the research methodology. The methodology is selected to best 
respond to questions which require an analysis of both the policy context and lived 
experiences of teachers who are implementing policy in Indonesian primary schools. 
The central research question and its four related sub-questions are:  
What are the impacts of government initiatives to teach English language through the 
medium of Indonesian folktales in English translation in Primary Schools? 
The four sub questions are:  
1. How do the primary EFL teachers understand and interpret the 
government policy suggestions in relation cultural awareness agenda for 
covering local cultural knowledge in their EFL classes?  
2. How do the primary EFL teachers implement the government policy 
suggestions in relation cultural awareness agenda for covering local 
cultural knowledge in their EFL classes? 
3. How are primary school students’ interpretations of folktale illustrations 
perceived to develop the students’ English language skills?   
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4. What are the consequences of English language curriculum and pedagogy 
through the use of folktale and its illustrations, to students’ cultural 
knowledge and national identity? 
The methodological discussion begins with a justification of the research approach 
taken and follows with descriptions of the participants, the case selection, the 
research methods, the data collection processes and data analysis strategies. Then, a 
general overview of the research site is provided to provide the background and 
context in which the research was conducted. Next, the chapter presents an account of 
ethical considerations and challenges, and concludes with an overview of what this 
chapter established.  
 
3.1 Qualitative research methodology 
The problem of the study which generated from the research questions “how, what 
and why” requires the generation of in-depth rich descriptions of the phenomena. It is 
made possible through qualitative research approaches (Yin, 2009). The research 
questions in this study do not aim at building a theory but rather ’studying things in a 
natural setting, and attempting to make sense of or interpret phenomena in terms of 
the meaning people bring to them’ (Denzin & Lincoln, 2011, p. 3). Thus, the 
interpretive paradigm could be the basis of belief to guide working within qualitative 
research (Guba & Lincoln, 1994).   
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Qualitative research is a type of educational research in which the researcher 
relies on the views of participants; asks broad, general questions; collects data 
consisting largely of words (or text) from participants; describes and analyses 
these words for themes; conducts the inquiry in a subjective, biased manner. 
(Creswell, 2009, p. 46)  
Thus, the researcher builds an understanding of the phenomena from the research 
participants’ perspective. In this research, research participants’ elucidation and 
descriptions of their experiences of the teaching – learning process constituted a 
primary research data source. 
Epistemologically, the researcher’s basis is subjectivist in her way of identifying and 
reconstructing the meaning of the research participants’ attribution of knowledge, 
views, and experiences to this study. In this sense, identification and reconstruction 
relied on a subjective perspective that interpretations among researchers may be 
varied. Thus, direct quotations of research participants’ statements are significant for 
research credibility. Such quotations function to support the researcher’s 
interpretations.   
Applying an interpretive paradigm in a study inspired by CDA (Critical Discourse 
analysis) for its theoretical framework, this research views language in relation to 
social issues.  As suggested by Rogers (2004, p. 3):  
Although there is no formula for conducting CDA, researchers who use CDA 
are concerned with a critical theory of the social world, the relationship of 
language and discourse in the construction and representation of this social 
world, a methodology that allows them to describe, interpret, and explain such 
relationships.  
107 
 
CDA and qualitative research use a similar paradigm for investigating an object of 
research. Both are relying on interpretation where such a paradigm of qualitative 
research plays a significant role for making meaning, and understanding discourse in 
a context. As this research is interested in big “D”iscourse where it focuses on 
‘language plus other stuff’ (Gee, 1999, 2005; Rogers, 2004) including ‘cultural 
models, situated identities, and situated meaning’ (Rogers, 2004, p. 7), instead of 
investigating the grammatical matters or other language bits which Gee (1999) 
addressed as “d”iscourse. Rogers (2004, p. 6) saw Discourses as being intimately 
related to the distribution of social power and the hierarchical structure of society, 
and that “control over certain Discourses can lead to the acquisition of social goods 
(money, power, status).’ In the Indonesian context, education and English language 
became the Discourse that was used by the media for promoting the government 
agenda. As the aim of this present study is to uncover the impacts of the government 
initiatives related to cultural agenda in education, this research then investigates and 
interprets the issues of language learning and teaching in relation to government 
language policy.  
The use of visual culture as an approach and a theoretical framework for this study, 
allows the researcher to interpret visuals as well as research participants’ views on 
visuals. Visuals or images or illustrations are associated with everyday live and social 
context. As asserted by (Mirzoeff, 1999, p. 7) ‘visual image is not stable but changes 
its relationship to exterior reality at particular moments of modernity.’ In this sense, 
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making meaning and understanding visuals such as illustrations of folktales depends 
on one’s efforts to understand their world. An interpretation is varied from one to 
another where visual literacy or one’s competence to interpret and to analyse visuals 
plays a significant role. Varied interpretations amongst individuals or within a group 
(Stafford, 2011), affirmed that it does not necessarily require correctness of meaning. 
It is because one’s self-experiences and visual media inform the process of 
interpretation and analysis that one arrives at certain judgments. Arguing about 
dynamic of interpretations to visuals or images, Hall (1997, p. 9) stated that:  
It is worth emphasizing that there is no single or ‘correct’ answer to the 
question, ‘What does the image mean?’ or ‘What is this ad saying?’ Since 
there is no law which can guarantee that things will have ‘one, true meaning’, 
or that meanings won’t change over time, work in this area is bound to be 
interpretive – a debate between, not who is ‘right’ and who is ‘wrong’, but 
between equally possible, though sometimes competing and contesting, 
meanings and interpretations.  
 
Qualitative researchers possibly see that interpretation plays a significant role in 
visual culture. Interpretation in qualitative study is ‘guided by the researcher’s set of 
beliefs and feelings about the world and how it should be understood and studied’ 
(Denzin & Lincoln, 2008, p. 31).  Denzin and Lincoln (2008) and Rogers (2004) 
stated that the research question is the other important determinant to lead the 
direction of the researcher’s interpretation, and their understanding the world. An 
interpretive paradigm with its communitarian criterion indicates that research should 
not only serve the community of knowledge producers and policymakers but also the 
community where the research is carried out (Lincoln, 1995). In line with Lincoln’s 
proposition related to communitarian criterion of interpretive paradigm for 
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qualitative research, Rose suggested that interpreting visual images is a way of 
understanding the world. As Rose states that ‘images offer views of the world’ (2001, 
p. 6). It means that this study through the mechanism of visual analysis seeks to 
understand how the participating students tried to make meaning of the folktale 
illustrations as they associated their understanding to surroundings and/or their social 
context through their interpretations.  
 
3.2 The case study approach and decision making  
Due to the researcher’s personal interest in investigating teaching-learning activities, 
and the engagement of teachers and students during policy and major social change in 
Indonesia, a case study was deemed to be the most suitable approach.  As stated by 
Stake (1995) and Creswell (2009) a case study often focuses on program, event or 
activity involving individual than a group. A case study elucidates the particularity 
and complexity of a single case to provide deep understanding of the activity (Stake, 
1995). For gaining a deep understanding, Denzin and Lincoln (2011) suggest the 
employment of interpretive practices. However, Denzin and Lincoln (2011) reminded 
researchers that interpretive practice may lead a case study researcher to see their case 
from a limited perspective, thus more than one interpretive practice is suggested. In 
response to Denzin and Lincoln’s suggestion, this present study employs narrative 
and descriptive interpretive practice and visual methods in understanding the case.   
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Thus, case study as a research approach was seen to be congruent with this study’s 
overall aims and objectives and could support the multiple data collection methods. 
To maintain its naturalistic entity, the researcher had minimal impact on the 
participants when conducting the interviews. As stated by Stake (1995) every case 
study researcher has ‘the privilege to pay attention to what they consider worthy of 
attention and the obligation to make conclusions drawn from those choices 
meaningful to colleagues and clients’ (Stake, 1995, p. 5). Here, the researcher’s 
intention was to obtain detailed and broad research data from an interviewee without 
influencing his or her response.  
This research investigated how the teachers in two different primary schools used 
IFET as their pedagogical strategy in their EFL classes and how their pedagogical 
strategy was perceived to affect their students’ basic EFL skills and recognition of 
their students’ cultural identity. Focusing on studying teaching-learning process in 
two research sites classifies this research into multiple case study or collective case 
study. (Creswell (2009); Denzin & Lincoln, 2003; Stake, 1995) stated that collective 
case study focuses on more than one case. Each case study is instrumental to learn 
about the effects of the case to different research sites (Stake, 1995) through a 
description and comparison to provide insights into an issue (Creswell, 2009).  
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3.3 Case study selection  
The Indonesian government’s vision for the preservation of the local culture as a way 
of maintaining national identity, provided the impetus for this research. This study 
limits the scope of research to two primary schools in Solo Indonesia. Solo also 
known as Surakarta is one of the cities in Central Java, Indonesia with its population 
density of about 570,000 in the innermost part of the city (Soviks, 2014). Solo is a 
municipality with its area of about 4,404.06 ha and it has 4 outer suburbs (Sukoharjo, 
Klaten, Boyolali and Karanganyar regency) as parts of the municipality (see the map 
of Solo in Appendix 9). Solo is the epicentre of Javanese identity and tradition as it 
has two royal houses in the city (Indonesian-Tourism, 2013). Solonese (people of 
Solo) mostly speak in Javanese  ( a vernacular) language as their first language and 
use Bahasa Indonesia to speak in national scope and in formal occasions (Siegel, 
1986). English becomes foreign language used for international communication and 
for medium of instruction in schools (Nababan, 1991). Each selected case study 
school was understood to be a substantial case study focus of the implementation of 
government policy related to EFL teaching for permeating local cultural for primary 
students. Ministerial Decree No. 20, 2003 about National Standard of Education 
which requires school graduates to acquire good education which are sensitive to 
local and global needs. It also states that national education should be based on 
Pancasila and State Constitution 1945 (UUD 1945) as well as on religious teachings, 
national culture and sensitiveness to global change (Indonesian Minister of 
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Education, 2003).The other policies are about basic schooling (elementary schools) 
(Depdikbud, 1992) and local content subjects which is inscribed in Ministerial Decree 
No. 60/U/1993 (Depdikbud, 1993). 
For selecting the case, the researcher employed purposive sampling strategy, 
particularly criterion purposive sampling where the researcher set criteria for 
selecting research sites and research participants. Thus, each case should meet one 
or more criteria that the researcher made (Bloomberg & Volpe, 2012). The researcher 
had the following two criteria: firstly, the primary schools had their EFL teacher 
include folktale texts in their EFL classes, and secondly, the two schools should have 
different institutional backgrounds. Then, the researcher proposed the criteria to the 
local Board of Elementary Education to have access to those two kinds of schools. 
For the other participants – teachers and students – further details are provided in 
section 3.6. of this chapter. 
The first case study school is a public school that, as for all public schools in 
Indonesia, was established on secular basis. The term secular has a particular and 
distinctive meaning in that the Indonesian government mandates that some form of 
religious teaching must be incorporated into the schools’ overall programs. The five-
pillar belief philosophy called Pancasila
4
 obliges every citizen or institution to carry 
                                                          
4
 “Pancasila is the Indonesia’s philosophical basis as a state which originated from Sanskrit language 
“Panca” meaning Five and “Sila” meaning principle. It comprises of five inseparable and interrelated 
principles, as follows: 1. Belief in the one and only God; 2. Just and civilized humanity; 3. The unity of 
Indonesia; 4. Democracy guided by the inner wisdom in the unanimity arising out of deliberation 
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out their work based on the belief of one God; ‘Pancasila has functioned as the 
rationale of Indonesian version of secularism’ (Seo, 2012, p. 1056). It means that 
Pancasila states the government’s mindset about religions (Seo, 2012; Hadi, 2015). 
For this reason, Hadi (2015) states, all public and private schools, which are under the 
coordination of Minister of Education and culture, recognize and accommodate all 
religions in the curriculum. All schools are required to include religious teaching as a 
school subject for one hour each week. Every public school accommodates any 
religious practices or beliefs
5
 as every student receives religious teaching based on 
particular faith. The second case study school is an Islamic private school that 
operates on the basis of its own religious agenda. In Indonesia, the private school 
system facilitates religious teachings and practices for their students and staff to a 
greater extent than public schools do. The religious background of educational 
institutions is based on the premise that religious teaching and practice are significant 
to understanding culture (Hinnells, 2005).  
The others reason for selecting the two different primary schools is hospitality and 
uniqueness of the case (Stake, 1995). Hospitality as suggested by Stake (1995) is 
                                                                                                                                                                     
amongst representatives; 5. Social justice for the whole of the people of Indonesia.” (Indonesian 
Embassy, 2009) 
5
 There are six legal (legally allowed based on constitution) religious practices in Indonesia: Islam, 
Catholic, Christian, Hindu, Buddhist and Kong Hu Tzu (A belief in one God based on Chinese teaching). 
The government put religions in the constitution because the Indonesian government guarantees the 
freedom of religious practices (pluralism) but excluding non-believers as citizens. 
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justified on two grounds: hospitality
6
 to research inquiries and hospitality to pick 
cases (the case is approachable to be investigated). Firstly, the geographical reason of 
the research sites may bring hospitality or accessibility to research inquiries. Having a 
similar cultural background to the research participants may help the interviewer 
interact and communicate with them. Secondly, uniqueness of the case is seen from 
the variety of school institutional backgrounds as the object of research. The aims of 
taking the two different schools is not for providing representativeness but to bring 
out ‘balance and variety’ (Stake, 1995) of information of the study. 
With regards to the overall research methodology, the following table provides an 
overview of the research questions, objectives, and methods used in this project. 
Beginning with the data collection method, this table aims to provide a short 
description of how each research question with its objective was being investigated 
and reported on in this thesis. Outcomes of each research question being investigated 
are shown in the last column.  
This table (table 3.1) provides an overview of the research method: 
                                                          
6
 Hospitality to research inquiries implies that the case which is going to be studied may have 
‘prospective informants, can be identified and with actors (the people studied) and willing to 
comment on certain draft materials’ (Stake, 1995, p. 5). 
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Table 3.1. Research Methodology 
No Research 
Questions 
Research 
Objectives 
Research Method 
 
Data Collection Method Data Analysis Outcomes 
Purpose Method 
1 How do the primary 
EFL teachers 
understand and 
interpret the 
government policy 
suggestions, in 
relation to cultural 
awareness agenda 
for covering local 
cultural knowledge? 
Analyse certain 
constitutions in 
relation to cultural 
awareness agenda 
that EFL teachers 
have to cover the 
agenda in their 
EFL classes. 
Descriptive 
interpretive 
Case 
study 
1. Collecting the documents 
from references particularly 
government constitutions or 
regulations and make them 
the basis for investigating 
EFL teachers’ interpretations 
and understanding. 
2.Investigation for collecting 
the data then conducted 
through one-on-one 
interview with the EFL 
teachers. 
Qualitative Providing descriptive 
interpretive analysis of how the 
teachers understand and interpret 
the government regulations or 
constitutions, particularly related 
to government cultural agenda. 
2 How do the EFL 
teachers implement 
the government 
policy suggestions 
in relation to 
cultural awareness 
agenda for covering 
local cultural 
knowledge in 
Identify and 
analyses EFL 
primary teachers’ 
understanding and 
pragmatic 
implementation of 
the government’s 
initiative related 
Descriptive 
interpretive 
Case 
study 
One-on-one interview using 
teachers’ lesson plans as the 
basis for constructing 
interview questions.    
Qualitative Providing empirical data about the 
implementation of the government 
cultural agenda. 
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primary schools in 
Solo, Indonesia? 
local folktales. 
3 How are primary 
school students’ 
interpretations of 
folktale illustrations 
perceived to 
develop the 
students’ English 
language skills? 
Identify the 
students’ basic 
EFL skills based 
on their 
interpretations of 
illustrations in 
folktale texts. 
Descriptive 
interpretive 
Case 
Study 
  
1.One-on-one interview with 
the teachers  
2.One-on-one interview 
through visual elicitation 
with the students. 
 
Qualitative Providing empirical data about the 
students’ development of basic EFL 
skills in relation to the folktale 
narrative text as their medium for 
learning EFL 
4 What are the 
consequences of 
English language 
curriculum and 
pedagogy through 
the use of folktale 
and its illustrations, 
to the students’ 
cultural knowledge 
and national 
identity? 
Identify the 
students’ changes 
in attitude 
towards their own 
(local) cultural 
identity. 
Descriptive 
interpretive  
Case 
study  
1.One-on-one interview with 
the teachers  
2.One-on-one interview 
through visual elicitation 
with the students. 
 
Qualitative Providing facts about students’ 
attitudes and recognition of local 
culture particularly through folktale 
and its illustrations to indicate the 
development of their cultural 
knowledge and national identity. 
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3.4 The research sites 
The research was conducted in the area of Solo Central Java, Indonesia, over two 
months, from June - July 2012. There were two primary schools. 
From a practical perspective, the area was the home base of the researcher. The two 
primary schools were located in the same municipality but had different institutional 
backgrounds. Moreover, there were some other differences such as numbers of 
students in a class, condition of the infrastructure, facility, teachers’ educational 
background, and financial resources. 
Key differences between the two schools are evident. The numbers of students in the 
public school was a little larger than the private one. The number of students in each 
class were around 40 to 48 students while the private school has 44 students 
maximum in a class. The private school infrastructure was more extensive. For 
example, the private school’s facilities such as the language laboratory were not seen 
in the public school. Numbers of books in the library seemed to be another feature of 
the facility owned by the private school. Surprisingly, both schools received 
operational funding from the central government - Bantuan Operasional Sekolah/ 
Schools Operational Funding (BOS). However, the private teacher revealed that the 
additional facilities were likely funded by the high tuition fee from their students 
rather than the government’s funding. A publicly available Board of Education 
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(Disdikpora/ Dinas Pendidikan Pemuda dan Olah Raga) press release stated that both 
were articulated schools   within the municipal area (cited in Nugraheny, 2013), 
where all the EFL schoolteachers had graduated from the English department of their 
undergraduate program.  
 
3.5 Ethical considerations 
This research has received ethical approval from Deakin University Human Research 
Committee number 2012-054. 
The approval indicated that this study has stated its concern regarding ethical matters 
such as protection of participants’ privacy, confidentiality and anonymity. All of 
those concerns related to ethical matters had been stated or informed in the Consent 
Form (Appendix 1 & 2) and Plain Language Statement (Appendix 1 & 2) which had 
been sent to all the prospective participants prior their involvement in this study 
Given the reliance on interview sessions for this case study, the researcher 
acknowledged some issues concerning the research participants. At the beginning of 
all interview sessions either with the teachers or the students, the researcher informed 
them that the interview was not an evaluative investigation but rather a descriptive 
one, focused on probing their views on certain issues as indicated in categories of 
interview questions. Employing a semi-structured interview method which led the 
interviewer to propose more questions, then the leading interview questions 
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simultaneously provided the participants with opportunities to respond freely to the 
questions as well. Then, the researcher felt necessary to present the data analysis of 
this study based on their elucidation, information and interpretations to avoid 
subjectivity. 
Concerning ethical considerations for this study, the researcher paid attention to 
confidentiality constituting the following areas. Firstly, being consistent with the 
written consent received from the research participants during the study. Second, the 
research participants’ right to protect their privacy became the primary concern. All 
names of the participants and other important identities as well as name of places 
were kept confidential.  
Finally, all the digital records and data for this study was saved in password-protected 
files that would not accessible to other parties without consent. Faculty of Arts and 
Education at Deakin University has been storing securely all the raw data that will be 
destroyed after five years.  
 
3.6 The participants 
This section discusses ‘who’ participated in the research and details the numbers of 
research participants, and the process of recruitment. This study aims to provide 
balance and variety of information instead of providing representativeness of the 
sample of primary teachers in Indonesia. Purposive sampling is therefore thought to 
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be the most appropriate one to identify the schools, the teachers and the students, so 
that this study could yield ‘a deep insight and understanding of the phenomenon’ as 
suggested by Bloomberg and Volpe (2012). As defined by Tongco (2007, p. 147), 
‘purposive sampling technique, also called judgment sampling, is the deliberate 
choice of an informant due to the qualities the informant possesses.’  Regarding the 
research questions of this present study, the researcher decided to find research 
informants who would give rich information because of research informants’ 
knowledge and experience. To achieve this aim, the researcher needed to set an initial 
sampling frame given a research sample may have implications for the research 
results (Devers & Frankel, 2000). There were three basic initial frames used for 
determining the research participants of this present study. Firstly, was the school 
teaching EFL to their primary students? Secondly, did the primary schools have 
different institutional backgrounds? Thirdly, were the schools’ teachers incorporating 
local cultural knowledge particularly Indonesian folktale in English translation 
(IFET)? There were two primary schools chosen on the basis of these frames– a 
public school and an Islamic private school, two EFL teachers and twelve six-year 
students (six students from each school).  
Given that the schools are from two different sectors, it was expected that the 
different institutional backgrounds would yield rich data on both the implementation 
processes and the visible practices and norms of teaching. The first step of purposive 
sampling for choosing the research participants was indicated and generated by the 
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school’s selection.  Each school only had one EFL teacher for six-year students, this 
did not give the researcher much space to put forward criteria for recruiting the 
teachers. Therefore, the researcher contacted the EFL teachers to obtain their consent 
for interviews after receiving consent from the respective school authorities. 
 
The Teachers  
The two teachers who participated in the study were Joko (pseudonym) and Abia 
(pseudonym). Joko was the EFL teacher in a public school. Joko had been teaching 
EFL for more than five years. His highest educational level was an undergraduate 
program, majoring in English language teaching.  The other EFL teacher was a 
woman named Abia (pseudonym) who also had the same educational background as 
Joko. Abia had a longer term of teaching experience than Joko which was about nine 
years.  
 
The students 
Recruiting the students as research participants required careful attention as the 
researcher needed a person of authority to contact the students. The first thing to 
consider about the children was their character. Many Indonesian students are 
typically shy and likely passive due to cultural influence - young age people are 
considered impolite if they speak in public without older people’s agreement. 
Teachers’ closeness and familiarity with their students became another strong reason 
to have the teachers select and contact the students in the first instance.  
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In contrast to the case study of the teachers’, maximum variation was sought for 
recruiting the students. Criteria for recruiting the students were level of school 
performance, school’s institutional background, and parents’ highest education level 
(it was related to parents’ job). The last criterion of students’ recruitment was based 
on the reason that students’ parents’ highest level of education may relate and 
influence the participants’ familiarity with and interest in reading narrative text both 
at home and at school. From forty-four students for each EFL classes, six students 
were chosen by the teacher from each primary school.   
 
All of the chosen student participants had been through three steps of recruitment 
process: consultation, introduction, and permission. The EFL teachers as people of 
authority helped the researcher to consult prospective student participants and the 
students’ parents (students parents’ approval on their child’ participation in this 
research was important because the eleven and twelve year-old students were still 
under parents’ supervision). Students’ willingness to join this research and consent 
would be ignored without their parents’ consent. PLS (Plain Language Statement) 
which provided details of rights and obligations of the students participants during the 
research was the other medium of consultation with the students.  Plain Language 
Statement also functioned as a means of introduction about the research and the 
researcher/ interviewer. After that, the students sent back their approval through 
Consent Form along with the PLS to their EFL teacher as a person of authority in the 
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recruitment process. Finally, the EFL teacher sent back all the candidate of the 
students participants’ PLS and Consent Form to the researcher, so that the researcher 
could know numbers of students participants. Consequently, the researcherer sent 
invitiations providing the details about the place and time to conduct interview 
sessions to candidate of student participants who had returned their PLS and Consent 
Form previously. 
 
3.7 Research methods 
In conducting this case study research, the researcher employed three kinds of 
methods. They are semi-structured interviews, visual elicitation and document 
review.  
3.7.1 Semi-structured interviews 
Due to the small scale nature of this study, and short time availability and the attempt 
to respond to specific questions, this study chose semi-structured or standardized 
open-ended interviews. As asserted by Cohen, Manion, and Morrison (2011), 
standardized open-ended interviews are characterized by exact wording and sequence 
with questions determined in advance. Hence every interviewee received the same or 
identical questions. Robert K Yin (2009) calls this a focused interview, while Bryman 
(2008) referred to it as a semi-structured interview. Though the question has been set 
in advanced of interview, this kind of interview did not close off the possibility to 
propose more questions to the interviewees. Robert K Yin (2009, p. 107) affirms that 
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the interviewer can still make it possible ‘to have open-ended interviews and to 
assume conversational manner, but you are more likely to be following a certain set 
of questions derived from case study protocol.’ In line with Yin’s suggestion, L. J. 
Bauman and Adair (1992, pp. 9-10) stated that ‘semi-structured interview capitalized 
on the richness of qualitative open-ended responses, but structures the content of the 
interview through the use of an interview guide.’ These suggestions may lie on the 
premise that throughout the case study interview, every case study researcher or 
acting as interviewer has their two main responsibilities: following their own inquiry 
based on case study protocol and proposing interview questions in careful and natural 
manner to serve research inquiry (Robert K Yin, 2009).  
 
Cohen et al. (2011) have suggested that standardized open-ended interview, where the 
interview questions has been set in advanced of the interview sessions, provide 
advantages. First, it can reduce bias effect when interviewing numbers of 
interviewees. The set-questions helps the interviewer to avoid divergence of question-
respond conversation. Second, similarity of leading interview questions increases 
level of comparability of responses. Third, it helps to save the time of interview and 
helps the researcher to focus on specific questions.  
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3.7.2 Document review/analysis 
Another research method utilised in this study is the review of teachers’ lesson plan. 
Due to the absence of observation on classroom activity, Stake (1995) suggests on 
document review or document analysis. The inclusion of the documents particularly 
teachers’ lesson plans acting as journals of teaching practice, may be able to provide a 
reflective journal  (O'Toole & Beckett, 2013). Stake (1995) affirmed that documents 
could be records of activity that the researcher could not observe directly. As asserted 
by Bowen (2009, p. 30), ‘information contained in documents can suggest some 
questions that need to be asked and situations that need to be observed as part of the 
research.’ Thus, the researcher reviewed teachers’ lesson plans. In Indonesian 
context, English for primary school students is optional rather than compulsary 
subject up to the present time; it causes inexistent of standard form or template of 
curriculum construction across the country (Lie, 2007). Their lesson plans (see 
appendix 8) provided information such as standard of competence, basic competence, 
indicators of students’ competence, learning objectives, learning materials, teaching 
method, teaching-learning activity, closing activity, evaluation, and learning 
resources. A review of teachers’ lesson plans informed the researcher’s interview 
questions for the second session of interviews with the teachers. It meant that 
teachers’ lesson plan functioned as the basis of interview to disclose the empirical 
situation of EFL teaching-learning activity.  
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The document review supported by citation and quotation from the teachers’ lesson 
plans was necessary for two reasons. Firstly, citing and quoting directly from the 
lesson plans aimed to avoid biases and provide an accurate reference for data analysis 
in this study. Secondly, direct quotations were also useful in providing a strong 
research argument. Nevertheless, direct quotation or citation of the teacher’s lesson 
plan needed to consider research ethics. For this reason, obtaining consent from the 
teacher participants had to be established prior the conduct of research (O'Toole & 
Beckett, 2013). With the consent of the research participants to make use of the 
lesson plans and to cite or quote the content also helped develop research credibility. 
 
3.7.3 Visual elicitation  
In this study, the researcher used photo elicitation (Harper, 2002) or visual elicitation 
to interview the students which means that the researcher ‘provides images which are 
already taken’ (Cohen et al., 2011, p. 259). The choice of visual elicitation was due to 
three main reasons. The first is an attempt by the researcher to provide a comfortable 
arrangement for interviews with the students. The researcher may combine a method 
or interview activity by using images or illustrations (Cohen et al., 2011). The second 
reason is the reality that children generally love and are easily engaged by images 
(Thomson, 2008a) rather than by written texts alone. Besides children’s initial phases 
of growth are more familiar with images rather than the verbal (Shafto et al., 2012). 
Third is the power of images (Cohen et al., 2011; Pauwels, 2008). All images involve 
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the insertion of values, ideas and beliefs which serve the interest of the audience and 
invite their interpretations (Cohen et al., 2011; Duncum, 2010). The interpretation of 
visuals indicate that visual images are not neutral because ‘images are construction of 
social events, perspective, or power and power relations of social relations and social 
difference’ (Cohen et al., 2011). In other words, viewers’ meanings of an image may 
be different from one person to another. Moreover, Cohen et al. (2011, p. 529) assert 
that:  
Visual data can catch and store wealth of data in a single image or video 
sequence and, like other forms of observational data, they are selective in their 
focus and contents (e.g. deriving from the researcher’s agenda, interest, 
research questions, etc.). This presents issues of data overload, selectivity and 
manageability. 
 
Pink (2004) suggested that visuals should be a significant part of an integrated 
research method for interviewing research participants, instead of functioning as 
supplementary aspect only. In this study, the researcher acting as the interviewer, 
intertwined the ‘visuals or illustrations into verbal narrative to create new meanings 
in the conversation’ (p. 11). 
  
3.8 Data collection processes 
This study has three data sources: documents and two froups of interviewees.  The 
two groups of interviewees consist of primary EFL teachers and the other one is the 
students.  
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3.8.1 The first session of interview with the primary English as a Foreign 
Language teachers  
Beginning the data collection process involved preparing sets of interviews questions 
and a small number of pilot interviews to obtain both a comprehensive and robust 
schedule of the interviewees. As a semi-structured interview, there were leading 
interview questions guided by follow up questions. The researcher constructed 
category (topic) interview questions which informed by two main foci. The foci for 
this first session of interview: the Indonesian government policy related to the 
inclusion of local cultural knowledge in EFL teaching for primary students and the 
literature review of the study. (See Appendix 3 for the interview schedule to see the 
details of interview sessions with all the research participants). The government 
policy informed the researcher to elicit teachers’ views on the policy that the EFL 
teachers implemented in their teaching practice. The identical leading interview 
questions for the EFL teachers may result in similar or different responses.  
Before conducting the interview session, the draft of interview questions were piloted 
with two of the researcher’s colleagues currently studying in her PhD program. Only 
a few changes were suggested by them, and the outcomes of the pilot study were 
discussed with the supervisory team. The discussions resulted in the interview 
questions being structured under categories (see Appendix 5). 
After obtaining research ethics approval, the interview questions were once again 
piloted by a friend in Indonesia who has taught Indonesian and Australian primary 
129 
 
students. She advised that some changes, especially about some diction or choice of 
words would be more suitable and acceptable for interviewing Indonesian primary 
EFL teachers, for example:  
Do you think that culture is important to be taught in your EFL classes? 
Change into: 
What would you see the importance of teaching culture? 
The two pilot sessions and discussions about the interview questions were both 
necessary for the interview sessions with the EFL teachers and students. As affirmed 
by (Robert K Yin, 2009, p. 92) when ‘the pilot case is more formative, [it is] assisting 
you to develop relevant lines of questions – possibly even providing some conceptual 
clarification for the research design as well.’ Therefore, categories of interview 
questions along with the leading interview questions were designed to provide a logic 
and ease for the teachers. There were four categories for the interview questions in 
this first session of interview with the EFL teachers: teaching experience, government 
policy, Indonesian folktales in English translation in EFL classes and culture. The 
second session of interviews with the teachers was using their lesson plans as the 
basis of constructing interview questions to disclose their teaching practice. 
The interviewees had the right to choose a language that they felt comfort to converse 
during the interview whether English or Bahasa Indonesia. When the researcher 
offered them to use either Bahasa Indonesia or English Language, all the research 
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participants voluntarily chose to use Bahasa Indonesia for the interviews. This choice 
was aimed at making them feel confident to express their views so that they would 
provide as rich as possible insights for this study. The semi-structured interview 
method likewise gave the interviewer a sense of confidence and purpose to ask 
further questions rather than always leading with predetermined interview questions. 
A week prior to the interview session, the leading interview questions were sent to 
the teachers so that they would be better prepared to give rich responses. The 
objective of this study and information concerning their consent to participate in this 
study that, all of the related information was included in the PLS and consent form 
(see Appendix 1 & 2).  
Each interview session took about thirty to forty-five minutes and was recorded. This 
time allotment for each interview session with each EFL teacher is a bit different 
from the time enlisted in Research Ethics document. Allocation of time of interview 
enlisted in the Research Ethics document was estimation as Research Ethics proposed 
and approved by DUHREC prior the field research. For the convenience of the 
participants, the interview sessions took place in a nearby restaurant. This informal 
situation helped the teachers to feel at ease and to openly express their ideas when 
responding the interview questions. A low level of noise in the restaurant, made the 
atmosphere convivial.    
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Collecting and reviewing teachers’ lesson plans 
Collecting lesson plans from the teachers was the next stage of the data collection 
process. Teachers’ lesson plans are considered research documents and became the 
other important data source for this study and they took on particular significance 
once the interviews were completed. The documents were seen ‘as substitutes for 
records of activity that the researcher could not observe directly’ (Stake, 1995, p. 68). 
Therefore, teachers’ lesson plans were important research evidence in informing this 
study about the EFL teachers’ teaching practice.  
Each of the EFL teachers provided two lesson plans. The numbers of lesson plans 
indicated the sum of meetings in their EFL classes where folktales were used as 
teaching-learning materials. The researcher read and reviewed the lesson plans that 
those lesson plans were invaluable in framing the second session of interview with 
the EFL teachers. Confronting and synchronizing the available document (their lesson 
plans) along with the researcher’s review of their lesson plans with the teachers’ 
genuine responses to interview questions were the method to ensure honesty from the 
research participants (Shenton, 2004). Therefore, data from interview would establish 
trustworthiness of research data due to genuinity of interview responses. 
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3.8.2 Second session of interview with the primary English as a Foreign 
Language teachers 
After summarising and reviewing the teachers’ lesson plan, the second session of 
interview was conducted with the aim of eliciting EFL teaching practice and its 
connections to local cultural knowledge. The EFL teachers were asked to give their 
lesson plans to the researcher two weeks prior the second interview sessions, so that 
there was adequate time to review and summarise the lesson plans. The researcher 
then made a list of interview questions. The draft of leading interview questions was 
then sent to the teachers a week prior the interview session so that they would be 
prepared for responding to the questions related to their teaching practice as well as 
other aspects affecting the construction of their lesson plans (Appendix 8). 
This second interview session with the teachers was conducted in a similar way to the 
first interview and particularly focused on language use, time allotment, and place for 
the interview sessions. The participants were free to converse in either English or 
Indonesian language. During the interviews, both of the research participants chose to 
use Bahasa Indonesia but they sometimes inserted some English language. Bahasa 
Indonesia, their native language enabled them to express their ideas with ease and 
gave broader insight into teaching practice as they provided further explanation on 
the lesson plans. Each interview took about twenty to forty-five minutes and took 
place in a different restaurant than the first session of interview. This allocation of 
time for each interview was quite different with the allocated time of interview 
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proposed in the Research Ethics as the time allocated in the Research Ethics was 
estimation. 
 
3.8.3 Interviewing students through visual elicitation 
The researcher chose pairs of illustrations of folktales (Endah, 2012; Rusdi, 2012; 
Sirait, 2010; Wijaya, 2012b) for the visual elicitation interviews with the students. 
Within the researcher-student interview, the researcher showed several pairs of 
illustrations to elicit students’ responses to the images in order to explore the 
students’ attitudes.  There were two categories of illustrations: illustrations that were 
related to stories of native folktales and illustrations that were related to western 
folktales. The students were shown two illustrations positioned side by side on one 
sheet of paper; one from the Indonesian folktales and one from the western folktales. 
The use of such material aimed to encourage the student’s engagement with and 
subjective interpretations of the selected illustration. As asserted by Prosser (2011)  
visual elicitation as a method of interview, research participants particularly children 
may feel less pressured to express their thoughts and emotions because they do not 
have to speak directly about a certain topic. The analysis of the students’ responses 
attempted to identify students’ attitudes to the international and local content of each 
of the illustrations (see illustrations at the Appendix 6).  
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Further Stake (1995) states that the aim of doing an interview is not to obtain simple 
yes or no responses, but to elicit an open-ended reply. The open-ended interview 
method supported by the visual elicitation method is appropriate for children. Cohen 
et al. stated that interviews with children ‘should try to employ open-ended questions, 
to avoid a single answer type of response… since they are respondent driven and 
respondent-focused, and they can take greater account of children with limited 
linguistic or cognitive abilities’ (2011, p. 433). The use of the illustrations made the 
interview sessions with the students run smoothly even although the piloting stage 
was conducted only once with an eleven year old elementary student prior the final 
interview session. As a researcher I was very conscious of the need as an interviewer 
‘to enter the world of children through their own eyes rather than the lens of the 
adult’ (Cohen et al., 2011, p. 433). Proposing questions during an interview should be 
accompanied with good empathy with the research participants so that a relationship 
exists for producing rich data. The interviewer needed to treat the students 
sympathetically as their teachers had usually done, so that the children felt as if they 
were in a familiar context and expressed their ideas freely during the interview. 
The interviews with the twelve students were conducted in the schools at the end of a 
semester.  Each of interviews with twelve year six students took about fifteen to 
twenty minutes. Different time allotment sometimes indicated how the students were 
engaged with illustrations they were observing to provide detailed information about 
the illustration. The meanings participants attach to images are understood to be 
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concerned with perception (Prosser, 2011). As such, in this research, students’ 
interpretive responses may or may not be reflective of students’ cultural identities and 
their EFL skills as well.  
 
3.9 Analytical strategies 
The interview data from the two groups (teachers and students with one-on-one 
interview method and visual elicitation) were taped, re-read,  transcribed and 
analysed.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            
Then, the EFL teachers’ lesson plans were analysed as they were using different 
method of analysis – document review or analysis. The document review was used as 
the basis for the second interview sessions with the EFL teachers and used as the 
other research data for this study. Thus, reviewing the lesson plans through directed 
content analysis had to be conducted prior to the second interview session with the 
teachers, so that the teachers could reveal their teaching practice as indicated by their 
lesson plans. Before presenting the analysis of interview sessions, this sub-section 
presents the document (lesson plans) review. 
 
3.9.1 Document review 
The documents for this study consisted of four lesson plans, two from each EFL 
teacher. Recounting the process of collecting the lesson plans was an interesting 
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phase. At the first meeting of setting up all the two interview sessions, the researcher 
informed the teachers that this research would require their lesson plans particularly 
focusing on folktales. This information was repeated to the teachers at the end of first 
session of the interview with the teachers. The inquiry for providing the lesson plans 
for this research worked well that it aided the smoothness of the second interview 
session with the teachers. The teachers sent their lesson plans a week prior the second 
interview session via email. Additionally, there were the other three aspects which 
smoothened the process of collecting the EFL teachers’ lesson plans. The first part 
was the availability of their English translated version of their lesson plans that the 
researcher could directly inserted in the thesis appendix. Secondly, they constructed 
lesson plans particularly the unit which focused on folktale in their reading section, 
despite the unavailability of such teaching materials in their EFL textbook. Thirdly, 
the two teachers provided different model of lesson plans. It might due to their 
awareness of different settings of schools. As Lie (2007) stated that diversity of 
population in Indonesia would also demand different model of syllaby and specific 
curriculum for certain area.  Each document was approximately two to five pages in 
length and consisted of teaching-learning procedure, time allotment, class activities, 
teaching method, desirable students’ competence of each class activities and 
objectives of teaching-learning process. The documents were analysed through 
directed content analysis by hand. The researcher as a practising teacher was familiar 
with the approach typically taken by teachers in Indonesia.The researcher received 
these documents from the teachers in an English translated version.  The data 
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(transcribed from all the interview sessions which were then typed) were less than 
five-hundred pages were manageable to be analysed by hand (Creswell, 2009). 
Regarding the position of these documents as supplementary to the interview data, 
Bowen (2009) recommends the development of codes in interview transcript. ‘The 
codes in interview transcripts, for example, may be applied to the content of 
documents. Codes and the themes they generate serve to integrate data gathered by 
different methods’ (Bowen, 2009, p. 32). Five stages for analysing the documents 
were adopted (Bowen, 2009; Hsieh & Shannon, 2005); the steps are outlined below.  
First, the researcher read the whole document several time to become immersed in the 
data and to make sense of the documents. Secondly, reading the verbatim data made 
an easier way to derive codes. Then the researcher highlighted the exact words from 
the text to capture key thoughts or concepts. Thirdly, the researcher began a process 
of making notes of impressions, thoughts, and an emerging initial analysis. Fourthly 
labelling the codes began. These formed the initial coding scheme. Fifth was sorting 
the codes into categories based on how different codes were related and linked 
together.  
 
3.9.2 Analysing data of the interview sessions with the English as a Foreign 
Language teachers and the students 
The initial stage of analysis began by listening through audio-recorded of each 
interview, two teachers and twelve students, several times before transcribing. There 
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were sixteen audio-recordings of the interview sessions which needed to be listened 
and re-listened to before transcribing them. Then all of the interviews were 
transcribed verbatim followed by a manually notation (analysing by hand without 
using analysis research software). Each transcribed interview was checked by the 
researcher for accuracy by re-listening to the audio tape and comparing the 
transcripts.  Re-listening and re-checking the transcriptions of every interview text 
helped the researcher to become immersed in the data and to become more familiar 
with it (Bloomberg & Volpe, 2012). Besides, this re-checking session assured the 
researcher of the accuracy of the verbatim record. Transcribing the dialogues by the 
researcher also enabled the acknowledgement of certain expressions contained in the 
interviewees’ responses during the interviews, to be noted and compared to the field-
notes generated in the research sites.  
Before analysing the transcription, the researcher offered the research participants an 
opportunity to read the transcripts and to give any relevant feedback about the content 
and details of the transcript. All of the participants – teachers and students 
participants – accepted the interview transcripts without amendment. Saving and 
keeping all the audio-record and transcriptions are an important next step before 
analysis so that data could be re-visited at any time, to provide ideas for future 
directions of this study (Bloomberg & Volpe, 2012). The media for saving and 
backing up the files were those maintained by the researcher and were securely stored 
on a password protected external hard-disc. This keeping and backing up of files may 
139 
 
contribute to ‘audit trail’ (Lincoln & Guba, 1985) which provide material validity 
claims of this study (Bloomberg & Volpe, 2012). Considering the importance of an 
audit trail and secure data management, the researcher regularly saved and backed up 
all documents used in this study. 
Creswell (2009, pp. 251-252) recommends five steps for analysing qualitative data 
after transcribing all the audio record data supported with field notes data. These five 
steps as suggested by Creswell for analysing the research data as explained below 
were conducted as the significant step in the data analysis process, which was taken 
through the approaches of CDA and visual culture analysis in this present study.  
Because this research employed a directed content analysis approach the researcher 
then began to categorise the interview questions prior the interview sessions. 
Categorizing at the initial phase began with identifying key concepts or variables as 
initial coding categories referring to existing theory to have a structured process 
(Hsieh & Shannon, 2005), so that the researcher could focus on the research 
questions. Interviews, which were tape-recorded, were then transferred into 
transcripts.  
As suggested by Creswell (2009) this analysis began with rereading all the text data, 
segmenting (dividing all the text into segments of information), coding, reducing 
overlap and redundancy of codes, and collapsing codes into themes (developing 
themes). Reading several times through the whole data helped the researcher to 
become immersed in the details of the data. Becoming familiarised with the data by 
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rereading helped the researcher to make sense of the interview data as a whole, before 
breaking it into segments and new codes to develop themes (Creswell, 2009).  
Secondly, after being familiarized with the text data, the researcher segmented words 
or phrases that accurately described the meaning of the text segment (Creswell, 2009) 
by placing a bracket around them to identify the text segments. The concepts of codes 
which are elicited from the topics in the interview schedule led the conduct of this 
segmenting stage. The researcher used different colours to indicate different codes. It 
helped to classify the codes into different themes and saved time by reducing overlap 
and redundancy of codes.  
Thirdly, after colour coding the themes, Hsieh and Shannon (2005) suggest that the 
researcher notes his/her first impressions and thoughts so  that an early or initial 
analysis is established. 
The fourth step was coding which is essentially ‘a process of noting what is of 
interest or significance, identifying different segments of the data, and labelling them 
to organise the information contained in the data’ (Bloomberg & Volpe, 2012, p. 
142). The labelling segments of data can be done by putting symbols, descriptive 
words, or category names (Johnson & Christensen, 2012). In this study, the 
researcher decided to use descriptive words which were then classified into each 
category (Appendix 7.a and 7. b). 
141 
 
The fifth step was collapsing codes into themes (developing themes) which finalised 
the data analysis process. The new codes or ‘newly identified categories either offer a 
contradictory view of the phenomenon of might further refine, extend, and enrich the 
theory’ (Hsieh & Shannon, 2005, p. 1283).  Above all, the readers could find an 
example of data analysis process in the appendix (Appendix 7. a  and 7. b). 
Due to the similar data collection method for eliciting research data from the two EFL 
teachers and twelve students, which had relied on interview sessions, all the text data 
(transcripts) from the interview sessions in this study have been through the same 
procedure of data analysis process as detailed above.  
All of the coding process were considered as the initial generic step of categorizing 
the data so that the researcher then moved to the next step of data analysis, which 
influenced by the CDA and visual culture theory for a comprehensive analysis, 
covering four phases as follows:   
First, the researcher wrote a narrative analysis which included an individual narrative 
account of visiting both research sites and meeting the research participants. For 
example, the researcher narrated and described the details of visiting school and 
meeting the school principal as well as its EFL teacher who helped arrange the 
interview sessions as seen in Chapter Four of this thesis.  
Second, the researcher conducted coding processing of research data.  Having been 
through all phases of the data coding as suggested by Creswell (2009), the researcher 
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found new patterns developed from initial categories, participants’ responses to 
interview questions, research questions, and theories of language and culture. 
Differences and similarities arose from the data coding process of the research 
participants’ responses from both of the research sites.  In this data analysis, the 
researcher conducted a circular data analysis so that the researcher not only 
conducted the procedure for coding the data of the interview with the teachers, but 
also data of interview with the students. Therefore, the coding procedure was 
repeated for the transcript of interview with the students which was conducted 
through visual elicitation. For example: the researcher found similar categories from 
interview transcripts of student participants from both schools, such as: illustrations 
of IFET taught them to know local cultural values and many students preferred 
illustrations of IFET to western folktale as seen from folktale characters’ dressing 
style. Those categories led the researcher to the theme: ‘Illustrations in folktale texts 
for teaching moral and cultural values.’ 
Third, the researcher treated interview transcripts as texts to be analysed where the 
teachers and the students expressed their opinions on certain issues. CDA influenced 
the researcher to analyse how the teachers and the students negotiated the issue about 
the dilemma of EFL learning with its embedded western cultural knowledge in 
contexts. For example, a western folktale character Cinderella who danced with and 
hugged a Prince in a public space. This kind of behaviour was seen to be against 
religious teaching and local cultural values. Although the primary Islamic 
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schoolteacher was happy with her students’ optimism for learning EFL through 
folktale and its illustration, she had a great concern about such undesirable western 
cultural values. This is an example of the dilemma between optimism to learn English 
language and apprehension of receiving undesirable or incongruent cultural values 
brought by the target language. This dilemma became the underpinning issue to be 
investigated in EFL classes at the primary level in Indonesia, where socio-cultural 
discourse was necessarily working to deliver teaching materials. Their responses then 
were related to government agenda for promoting cultural ideology in education. As 
asserted by Fairclough (2001, p. 4), at the aim of critical purpose, the analysis of a 
case through CDA, a research is aimed ‘to examine the hidden connections between 
language, power and ideology’ rather than merely a descriptive analysis. This is 
because ‘CDA defends the study of discourse as a tool for social construction of 
reality, but also as an instrument of power and ideological control’ (Martinez, 2012, 
p. 283), which ‘implies a dialectical relationship between a particular discursive event 
and the situation(s) and social structure(s) which frame it’ (Fairclough & Wodak, 
1997, p. 258). 
Fourth, being influenced by visual culture approach, the researcher analysed the 
students’ interview responses which were conducted through visual elicitation 
procedure. A visual culture approach suggested different ways of seeing incongruity 
of cultural information depicted in an illustration. Here is an example of discussion 
which applied visual culture approach. One of the Islamic students observed an 
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illustration of Cinderella in a sleeveless (showing her upper arms) style gown. She 
declared her disapproval to such kind of dressing style seeing it worked against her 
religious values. She considered it to be incongruent with the local cultural context. 
In here, the student’s cultural view seemed to be influenced by the local cultural 
context where she was surrounded by Islamic cultural values. As asserted by Pauwels 
(2008) that interpretation of visuals is not only involving self-knowledge of the visual 
interpreter or viewer/reader, but also be related to social and cultural context where 
the visual was produced and how the readers understand their world. Considering a 
folktale with its illustration is a work of art (literature work) and cultural artefact 
which arises from within the local society (Kramsch, 1995), the researcher needed to 
associate the students’ responses to their socio-cultural context in the analysis of this 
study.   
  
3.10 Trustworthiness 
To ensure the trustworthiness of this qualitative study, it is important to address the 
issues of credibility, dependability, transferability, and comfirmability (Bloomberg & 
Volpe, 2012; Lincoln & Guba, 1985; Shenton, 2004). Hence, Bloomberg and Volpe 
(2012) asserted that trustworthiness should demonstrate how well the researcher 
presents ‘evidence that her or his descriptions and analysis represent the reality of the 
situations and person studied’ (p. 112). 
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Establishing credibility for this study has involved the following stages. The 
researcher conducted a member checking by presenting the transcribed data to the 
research participants for their review. Besides, presenting the research participants’ 
perspective by quoting their responses directly became the other way to minimise 
biases. These checks aided in the accuracy of the research findings. 
To obtain dependability or reliability of this study, the researcher provided the 
possibility for the readers of this study ‘to track the processes used to collect and 
interpret the data’ (Bloomberg & Volpe, 2012). Thus, the researcher invited two of 
her colleagues of a PhD program and her supervisor to act as secondary coders, to 
ensure consistency in the coding process. Firstly, the researcher read the whole 
transcribed interview data for themeing. Secondly, the researcher created categories; 
there were three categories. Higlighting the interview data gave much help for the 
researcher in the coding processes for producing categories. Besides, theories of 
knowledge were the other important aspect to set categories. Thirdly, the researcher 
asked her supervisor as a team member of this research and two of her PhD 
colleagues to check and code several pages of interviews. This last step helped the 
researcher to reduce the potential of biases for data reliability.  
This study provides descriptive context and rich description of the participants. This 
may open the opportunity for the readers to transfer this phenomenon to another 
phenomenon into another particular context. Therefore, this study could address the 
issue of transferability. 
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Confirmability refers to ‘in depth methodological description to allow integrity of 
research results to be scrutinized’ (Shenton, 2004, p. 73). In response to this issue, the 
researcher provided the transcriptions from all the recorded data. Besides, this study 
also presented a detailed data collection process, data analysis process, and also direct 
quotations from the research participants that the reader could follow the logical flow 
of this study reaching its conclusion.  
 
3.11 Chapter Conclusion 
This chapter has presented an overview of the research methodology. Qualitative 
research with its particular case study approach was chosen to investigate how the 
primary EFL teachers in Solo Indonesia understood and implemented the Indonesian 
government policy related to promoting local cultural knowledge in their EFL 
classes. To present a rich understanding of the EFL teaching-learning process, this 
study through case study approach used a number of data sources. There were three 
data collection method: on-on-one interview, visual elicitation, and document review 
as a method for interviewing the research participants. Two primary EFL teachers and 
twelve year-six student participants were purposively selected for this study. 
Considering the issue of trustworthiness of this qualitative study, there were four 
areas to consider: credibility, transferability, dependability and conformity 
(Bloomberg & Volpe, 2012; Lincoln & Guba, 1985; Shenton, 2004). 
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The implementation of the case in two different research sites was not only designed 
to produce a comparison between sites, but also led to enable the researcher to 
identifying themes across the entire data set. Working through comparison base for 
this case study research would provide differences of reasons and causes of students’ 
and teacher participants’ view of the use of folktales’ illustrations in EFL classes. The 
exposure to paired of one western and one local could widen the student participants’ 
thought about the illustrations. Then, the students could come up with descriptions of 
the illustrations in details, particularly their recognitions of differences lied in the pair 
of illustrations.  
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Chapter 4 
Data Analysis: The English as a Foreign Language (EFL) public and Islamic 
private school teachers 
 
4.0 Introduction 
Through a narrative and descriptive interpretive analytical approach, this chapter 
provides a deep analysis of the data generated from interview sessions with the two 
primary EFL teachers and from their lesson plans.  This chapter has three main 
sections. The first section presents an analysis of the interview responses of firstly, 
the public primary school EFL teacher Mr. Joko (pseudonym) and second, the private 
Islamic primary school EFL teacher Ms. Abia (pseudonym), beginning with a 
narrative introduction. In this section, the headings reflect the key themes that 
emerged from the participating teachers’ semi-structured interview responses. The 
second section presents a document analysis of the teachers’ lesson plans. The 
chapter concludes with a comparison of the two case study primary schools in 
relation to their interpretations of the government agenda, for the development of 
cultural knowledge and implementation into their teaching practice. 
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4.1 Interview analysis of an English as a Foreign Language Teacher in a public 
primary school 
In this first narrative, the researcher invites the reader to experience the two research 
sites and their different characteristics. The narrative account also introduces the 
participating teachers who teach in different institutional contexts to the readers of 
this study. Then, the most frequent themes emerging from the interview data with the 
teachers become the headings of the following sub-sections in this chapter. The 
themes which are drawn from the interview data are as follows: teaching western 
culture through IFET (Indonesian folktales in English translation); teaching 
Indonesian culture through IFET; Indonesian folktales in English translation for 
teaching moral values; cultural incongruities in EFL learning through folktales; 
teaching folktales as a medium for teaching language skills; valuing dictionary; 
valuing illustrations in folktale texts, and EFL teacher’s interpretation and 
implementation of Indonesian government policy on primary education. 
 
Narrative introduction to the interview sessions with the English as a Foreign 
Language teachers 
A brief first person narrative introduction to each of the case study research schools 
sets the scene for how the research was conducted in each school. Written in the first 
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person present tense, each narrative is intended to convey to the readers a vicarious 
sense of ‘being there’ in the interview setting. 
 
Narrative introduction to the interview sessions with the English as a Foreign 
Language public school teachers 
The public school: the first visit 
 When I arrived at the public school on the first day to conduct the interviews, I feel 
like I was returning to my own experience of public schooling. This public school, 
with its typical surroundings, made me feel at home; the flagstaff in the middle of the 
schoolyard appeared to me to be a symbol of unity for the people of the nation. Its 
secular symbolism indicates that the school tolerates differences such as religion, 
race, and gender and the individual differences are accommodated and united under 
one flag. The simple architecture of the building was inviting and familiar to me in 
many ways. The broken white painted walls set the tone that I saw on most of the 
buildings in the school area. Uniquely, this school shared its schoolyard space with 
another public school on the same site for out-of-class school activities. This 
arrangement served to promote patriotism and to enhance self-discipline and remind 
students of the school rules, acceptable behaviour and the need for application to 
study. It served variously as a playground for students, a place for sport and exercise, 
and a site for the regular Monday morning ceremony held by every school, whether 
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public or private, to promote patriotism and to enhance self-discipline and remind 
students of the school rules, acceptable behaviour and the need for application to 
study.   
The Monday morning ceremony was in progress when I arrived; a teacher at the front 
of the assembly was reading the country’s philosophy, Pancasila. He read one line, 
and then the students, in one voice, repeated the line. When they had finished, a thin, 
tall student mounted the dais and read the 1945 Constitution of the Republic of 
Indonesia. His voice was clear and strong, and most of the students were listening 
attentively, except for two younger boys quite close to where I was standing, who 
were giggling and rolling their eyes at each other. It’s no wonder that the two boys 
were starting not to be attentive on the ceremony, considering the students had 
probably been standing for more than thirty minutes. The ceremony concluded with 
the singing of several patriotic national songs and the raising and saluting of the 
national flag. Then, the noise started to rise and, when the principal dismissed them, 
approximately 300 children started to move off in all directions; the teachers, too, 
were moving off to their classrooms.  
As a native of Indonesia, yet an outsider to this public school, I was feeling somewhat 
nervous about meeting the school principal Mrs. Wati (pseudonym), as in this 
research context, she is a person of authority with the capacity to determine who 
enters the school and for what purpose. Through our telephone and email 
communications, the principal consented to the school’s participation in my study. 
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However, she still had the opportunity to refuse my application to conduct research in 
her school. Surprisingly, the principal, Mrs. Wati really appreciated my presence in 
the school to conduct this research. 
After obtaining her consent to conduct the research in the school, I found myself in 
Mrs. Wati’s office; a wide room furnished with wooden furniture, a desk and a chair 
for the principal, cupboards and a cabinet for books and files. There was also a set of 
chairs for guests. The school principal’s friendly smile was welcoming and she 
invited me to come to her office. We introduce each other in Bahasa Indonesia. Her 
typically gentle way of speaking hinted at her Javanese origins. Moreover, she 
occasionally used Javanese utterances in our conversation. Out of respect, I made an 
attempt to speak in the same manner by drawing on some Javanese words. Many 
people in our country generally use Bahasa Indonesia when conversing in formal 
meeting contexts; however, social norms encourage the use of the Javanese language 
to socialize with Javanese people, in particular when conversing with the Solonese 
(people of Solo) of Central Java. After a short introduction, I explained why I would 
like to conduct the research in her school.  After explaining that as part of the study I 
needed to distribute information about the study to prospective participants, Mrs. 
Wati took me to meet the participating EFL schoolteacher, Mr. Joko. 
Mr. Joko and I then walked down to the school staff room where eight other teachers 
were socialising.  Although not a very big room, the staff room was quite homely and 
comfortable. The teachers’ warm friendliness towarded me made this first visit to the 
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school a pleasant experience. The wooden chairs and table were arranged in a ‘u’ 
formation. A door opened onto a smaller room where a single computer was set up. I 
later discovered that all the teachers used this computer given it was the only 
computer with an Internet access point. Mr. Joko and I discussed the interview 
schedule in terms of the day, time and location. We discussed the idea of conducting 
the interviews at a local café. Before ending our conversation, I asked if he could 
provide me with some of his lesson plans related to the use of Indonesian folktales in 
English translation for teaching English in advance of our first interview, as I planned 
to use these as the basis of our second interview session. His lesson plans I thought 
might also expand my understandings of his teaching practices.  
 
The public school interview settings 
The first interview with Mr. Joko goes smoothly. He arrived 30 minutes late due to 
heavy traffic. I was relieved when I saw him parking his motorcycle in front of the 
café. The café was cozy enough to hold the interview. The traditional touch 
consisting of gazebos that were made of bamboo welcame our visit and so do the 
waiters. We were free to choose one of the gazebos because there were not many 
visitors. We purposefully chose the time which was not the hectic time like lunch or 
dinner time, that we could tape the interview with less noise. We settleed at one of the 
café’s traditional bamboo gazebos and set up the digital audio recorder. After 
reminding Mr. Joko that he could stop recording the interview at any time, our 
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conversation began with Mr. Joko relating his experiences as a public schoolteacher. 
From this we moved onto the interview questions related to his experience of 
teaching English through the use of folktale texts. He used students’ ways of working 
with these texts as reference points for developing his lesson plans and selecting 
teaching materials.  He seemed to respond to the interview questions in a 
straightforward way.  We concluded this first interview by setting the time for our 
second interview.  
In contrast to the first interview, the second interview, in a different café, took less 
time. As we now knew a little more about each other, we seemed to be more relaxed 
and after reminding Mr. Joko about the purpose of the second interview, we made a 
start on the first questions. However, the café we chose was an ordinary café with 
tables arranged in one large room, and with a group of guests at an adjacent table, the 
noise level make it nearly impossible to both hear each other and to audio-record the 
interview. Regardless of the less conducive situation, we were able to run our 
interview satisfactorily as we conversed in a louder than usual. At the end of the 
interview, I asked whether he could be available for an online interview if I needed 
more information.  He willingly agreed. 
Before saying goodbye, he straightforwardly informed that he was aware to be 
realistic and innovative in developing teaching materials. His awareness seemed due 
to diversity of students’ English language competence affected by students’ effort to 
acquire English language outside schools. While many students in private schools 
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attended English courses or English clubs to enhance their basic EFL skills, only a 
few public schools students were involved in such English language development 
activities. The situation that only a few students enroled in English courses for 
developing their EFL skills was probably the reason why Mr. Joko set simple targets 
for his students to achieve as a practical way for his students to further develop their 
EFL skills through active learning.   
      
4.1.1 Teaching western culture through Indonesian folktales in English 
translation (IFET) 
Regarding the teaching of western culture, the participating EFL public primary 
school teacher Mr. Joko was of the view that students may benefit in some way to 
what he regards as western culture’s ‘positive’ values when he says: 
I take some of its cultures to teach English for my students, especially about 
punctuality and education. (Joko. PBT (1) 9) 
In relation to western culture, Mr. Joko does not specify in detail which cultural 
values that he refers to, he just mentions particular elements of western culture that 
may be appropriate for his primary students such as punctuality and education. He 
seems willing that such elements can and do influence his students. His statement 
may also indicate his concern that those two western cultural values are less 
appreciated in local society. Filtering the information to find congruency between 
Indonesian and western cultures is his way of teaching western culture. For him, 
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teaching western cultures as the cultural background of the language also has benefits 
for his students. Some values, such as punctuality and education are also coherent 
with, desirable, and appropriate alongside Indonesian cultural values.  
However, he emphasised that the most important aspects of teacher-centered student 
engagement lies in whether the generation of local knowledge occurs through 
learning resources written in English or in Bahasa Indonesia, as pointed out in the 
following:  
Learning English through Indonesian folktales in translation at least will 
enrich the students’ cultural knowledge. Whether the resources are written in 
English or in Bahasa Indonesia, the most important is enriching their 
knowledge of culture. (Joko. PBT (1) 9) 
 
His inclination to provide a wide scope of cultural knowledge rather than focusing on 
certain cultural traditions may mean that he does not consider the cultural background 
of the language to be significant. Enriching which may also mean broadening his 
students’ cultural knowledge without emphasising the background becomes his 
particular objective for teaching EFL through IFET.  He seems to see the opportunity 
to provide a lot of valuable cultural information through IFET in his EFL classrooms.  
From this concern, as Mr. Joko states, students may have opportunities to critically 
explore cultural differences: 
Some of them criticize certain differences they found in the stories when I 
gave the stories in English (Joko. PBT (1) 9-10). 
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From this statement, it may imply that Mr. Joko is quite objective and sympathetic to 
students’ curiosity and criticism - that Mr. Joko seems to be passionate to provide 
further explanation about differences lying within cultural information he gives. 
 
4.1.2 Teaching Indonesian culture through Indonesian folktales in English 
translation 
Responding to interview questions related to resources for teaching Indonesian 
culture in EFL classes, Mr. Joko commented: 
Related to the teaching material – folktales – I believe that my students learnt 
Indonesian culture. They also learn other aspects of culture and varied culture 
of Indonesia. (Joko. PBS (2) 4) 
Listening to Mr. Joko’s responses to interview questions around teaching Indonesian 
culture through IFET, it seems Mr. Joko believes that folktales, IFET in particular, 
provide several cultural traits. Indonesian folktales in English translation as cultural 
representations, have the potential to unearth local customs, such as ways of life, 
traditional dress, and ways of thinking. Mr. Joko also related that it has been 
enjoyable to learn more about cultural aspects through the use of Indonesian folktales 
in his EFL teaching.  
Being familiar with the local cultural features within IFET narratives does not seem 
to dampen the students’ interest in learning EFL. Rather, the students’ enthusiasm for 
engaging with local folktales seems to increase when they engage with IFET in their 
EFL classes.  As Mr. Joko confirms: 
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They are more active to give their responses to IFET than to western folktales. 
It’s maybe because they’ve already known the stories, as students say “Oh, 
the story would be like this!”  (Joko. PBS. (1) 4)   
They were actually even more enthusiastic when they have already known the 
story. They had the storage of knowledge in their mind about it, so they had 
questions to ask. (Joko. PBT. (2) 6) 
It may mean that the students are more excited to respond the teacher’s questions and 
to participate in class activities when they encounter a familiar topic that they have 
already had the storage of knowledge about the story. Receiving such a familiar 
teaching material gives the students the opportunity to experience intertextuality 
(Allen, 2011; Bloome & Egan-Robertson, 1993; Duncum, 2010; Schirato & Webb, 
2004) where the students relate the recent teaching materials (texts) to their previous 
reading experience so that they can make sense the recent texts. Mr. Joko thinks these 
are positive things for his students. Although his students are mostly asking simple 
questions, they do not demonstrate any hesitancy when posing these. His students are 
likely attempting to use a few English words and even English sentences in 
composing their questions. Mr. Joko’s efforts towards optimizing his students’ 
English language learning capacities seem to have another implication – he is 
knowingly teaching Indonesian culture. As he relates: 
Yes, the implications happen to appear in the reading text session. Every 
teacher wants something from what we teach, especially related to Indonesian 
culture or western culture. (Joko. PBT (2) 5) 
Mr. Joko also states his concerns about his students’ lack of local cultural knowledge 
that he asserts: 
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Teaching culture is very important. You know … most youngsters start to 
forget their own culture, particularly Indonesian culture. Indonesian folktales 
in English translation hit their memory of their own culture, make them 
rethink; to look for more information about their own culture, remind them to 
have knowledge about Indonesian culture, especially Javanese culture. So, 
teaching culture using the Internet could help my students to find information 
about our own culture. (Joko. PBT (1) 7-8)  
He finds that the teaching of Indonesian culture when he teaches English through 
IFET is a vital activity within his EFL teaching practices. Although Mr. Joko initially 
does not state specifically which culture it is, he seems so passionate about teaching 
such material. The use of Internet may indicate it. From Mr. Joko’s perspective, the 
reality that the younger generation may be overlooking their local culture has 
motivated him to introduce local cultural knowledge to his EFL classes as he hopes to 
encourage his students to more deeply recognize their native culture, Javanese 
culture. In concert with the class activities, students are given opportunities to search 
for more information about Indonesian culture through the Internet. From his mention 
of a particular culture, such as Javanese, it may be that he expects his students to be 
familiar with Javanese culture as well as being sensitive to Javanese cultural contexts.  
Students often pose questions to Mr. Joko about specific aspects of local cultural 
knowledge in their English classes. For example, one of the students asked about the 
dresses of a certain region, as worn by a character in Malin Kundang (a folktale from 
West Sumatera, Indonesia). Another student asked him about a Javanese proverb. As 
Mr. Joko says: 
160 
 
When they ask that kind of question, they actually had to use some English 
words they know. So, they had to speak a word or even English sentences to 
ask questions. (Joko. PBS (2) 5).  
These students’ inquiries, suggestive of their interest in cultural matters represented 
in the local folktales, has according to Mr. Joko, contributed to two significant 
developments in their EFL learning: learning a foreign language and the learning of 
local cultural knowledge. According to Mr. Joko, the good point is the students can 
engage in both areas of learning.  
 
4.1.3 Indonesian folktales in English translation for teaching moral values 
 In his interview, Mr. Joko talked about his use of IFET as a medium through which 
to teach his students moral values. When I asked him to give an example of the 
strategies he uses to teach about Indonesian culture, he experienced a moment of 
astonishment. Understanding he may have felt he was being put on the spot, he 
immediately seemed to offer an example of cultural features, such as costumes (i.e., 
traditional costumes), which may provide a prompt for him to respond to my 
question. Surprisingly, he mentioned the urgency of the need for moral teaching for 
primary school age children:   
Oh yes. Related to Indonesian folktales in English translation in my English 
classes, I prioritised moral teaching, no other things. (Joko. PBT (1) 8).  
It seems that when he sees a connection between traditional costume and morality, he 
may mean that the wearing of traditional costumes is a way to identify with the moral 
and local culture teaching. Therefore, he suggests that moral teaching should be the 
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top priority since folktales generally hold local wisdom. Hidden messages for 
students living within society lie within Indonesian folktales in English translation.  
He hopes that by encouraging his students to explore cultural knowledge the students 
may find this useful to them to live within their surroundings either now or in the 
future.  
 
4.1.4 Cultural incongruities in English as a Foreign Language learning through 
folktales 
With regards to interview questions related to the congruency or otherwise between 
cultural information and folktale texts in EFL classes first put to him in the first 
interview session, Mr. Joko seems to relate this issue to the field of national 
education, rather than to any cultural values when he states: 
That’s truly happened. Indonesian culture is 180° different from western 
culture. It (cultural incongruities) happened when I explained to my students 
about the materials. I said to them, ‘the lesson that you have now is equivalent 
to English lessons given to kindergarten students in countries. So, you are now 
getting materials, which are given to kindergarten students’. Most of them 
were shocked. They were asking: ‘are we Indonesian children that slow? 
(Joko. PBT (1) 8) 
As he says, a gap between the teaching materials students receive in western 
countries and those available to students in Indonesia indicates a lack of quality in 
this educational field. Mr. Joko assumes that such disparities in quality means that his 
students may feel left behind compared to western students. As he indicates the 
disparity is as wide as 180⁰, he may see the difference of cultural values for example 
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the quality at educational field between Indonesia and western societies as vastly 
different. Mr. Joko indicates a small possibility to find desirable or congruent cultural 
values between western and Indonesian. Although he means to reveal incongruities 
within teaching materials, his statement about the quality of teaching materials in 
front of his students appears to have caused the students bewilderment. It is captured 
by the students’ response that they are questioning the teaching materials they 
receive. His making comparison by putting the students into the shoes of kindergarten 
age children may cause further issues to the students whether beneficial to the 
students or not.  
 
4.1.5 Teaching folktales as a medium for teaching language skills  
From his observations of the reading activities in his EFL classes, Mr. Joko 
understands that his students are capable of absorbing information from narrative 
texts such as folktales. Although at first he mentions that students’ engagement with 
descriptive texts is an appropriate learning strategy for his students, he then moves 
the discussion to the use of narrative texts; narrative text being the dominant type of 
text in folktales.  According to his explanation, his inclination for using folktale 
narrative texts is based on his assumption that the students have already experienced 
such genres of narrative texts. Further, as Mr. Joko points out, in contrast to 
description-only texts, the folktale narrative texts are richly illustrated.  On Mr. 
Joko’s understanding, these two factors contribute to the students’ ability to predict 
163 
 
the plot of the story and understand information from the text (i.e., Indonesian 
folktales in English translation in English language as well as western folktales) 
easier:    
They have already seen such illustrations and such text genres before; they ever had a 
narrative text. Thus, they could predict the plot of the story that Mr. Joko says: 
‘Oh…, the story would be like this!’ It might be happened that they could 
understand something new easily (Indonesian as well as western folktales). 
(Joko. PBT (2) 2)  
His explanation here may mean that this particular genre of narrative text facilitates 
the students’ comprehension of the text more quickly than other kinds of literature 
genres. To develop his students’ capabilities to comprehend the folktale narrative 
texts, he invites his students to read aloud after him in order to develop several 
language learning-related abilities, including reading sentences and text accurately, 
involving listening skills, English pronunciation, and intonation. As he relates:  
Yes, I want my students to acquire several language skills. For example, I 
managed two language skills in one unit of teaching. My students did not 
realize when I set some skills in one meeting: pronunciation, intonation, 
listening and reading (loudly). …. Therefore, I tried to manage to include 
several skills from one narrative text. I would like to explore their capacity to 
identify and comprehend sentences with the assistance of their teachers and 
friends. (Joko. PBT (2) 3) 
Thus, the students are actively acquiring multiple language learning skills, in 
particular those related to reading. Through such pedagogical strategies, Mr. Joko 
claims to have explored his students’ capacity to identify and to comprehend the 
meaning of sentences expressed in English.  
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Regarding spoken English pronunciation, he is actually learning how to teach this 
from his students. During reading aloud sessions, the students are often asked to read 
words and sentences aloud after him. However, some words may be pronounced 
incorrectly, as exemplified by Mr. Joko:  
When they had a word begun with a letter ‘P’ and ‘H’ in the word ‘Phone’; 
they pronounced the word into [‘Pon]. They did not know yet that the letters 
of ‘Ph’ should be pronounced [f]. (Joko. PBT (2) 2) 
To help students develop their pronunciation skills, he demonstrates how a word 
needs to be pronounced and then asks the students to repeat this after him.  
He also adds that reading aloud sessions facilitates appropriate intonation:  
Then, they (the students) at least know how to read and to pronounce 
properly. (Joko. PBS (2) 2) 
A listening session which is conducted through the reading aloud session thus 
becomes an essential activity during his EFL classes to enhance his students’ reading 
skills in pronunciation and intonation. 
 
4.1.6 Valuing dictionaries 
Mr. Joko develops his students’ English language capacity by constructing 
assignments that require students to translate sentences or paragraphs from folktale 
texts. He recognizes that although his students are capable of translating English text 
into Indonesian, they are not yet at the stage where they can translate Indonesian text 
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into English. In this context, foreign language dictionaries have a significant role to 
play.  
From Mr. Joko’s standpoint, an English dictionary can be used to troubleshoot 
language-learning issues such as translating words and paragraphs. By encouraging 
students to use the dictionary frequently and regularly, they may become more 
proficient in their written and spoken English language learning.    
My objective was to introduce to my students how to look up on dictionary, 
because (English) dictionary is the ‘weapon’ for English classes. So, I said to 
my students that they could not do English assignment if they did not bring 
dictionary. The essential thing to know is that children learn to look up the 
meaning of words in dictionary. They would do it fast which make them faster 
to make English sentences. (Joko. PBT (2) 7)  
As Mr. Joko has taught his students how to use the dictionary, he expects his students 
to find and learn new English words independently.  
Through his use of other language learning strategies, such as translating paragraphs, 
Mr. Joko has been able to look more closely at his students’ English language 
learning capabilities. In translating folktale sentences and passages, students have to 
actively look for meaning, and as such may find foreign language dictionaries useful 
as a way to expand their English language vocabulary. The following interview 
excerpt illustrates this: 
They sometimes find difficulties to find meaning of words when they do their 
class assignment for translating a sentence or a paragraph from English into 
Indonesian language. When they could not find the meaning of the words in 
their dictionary, they then made wrong sentences. It’s due to the wrong 
diction. They got confused (with choice of words). (Joko. PBT. (2) 3) 
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Mr. Joko’s claim to have achieved his initial aim of developing his students’ English 
vocabulary through the use of English translated Indonesian folktales as a 
pedagogical strategy in EFL is expressed in the following:  
My students at least could develop their vocabulary. That (developing 
students’ vocabulary) actually becomes my initial aim to deliver Indonesian 
folktales in English translation. Thus, my students at least have been able to 
develop their vocabulary through the texts. (Joko. PBT (1) 6-7) 
According to Mr. Joko, by teaching students how to use an English language 
dictionary, students become less reliant on the teacher to explain the meaning of 
unfamiliar words and phrases. Mr. Joko explains that his students often come to him 
to ask about the meaning of words. Distinctively, they often raise questions closely 
related to their everyday activities. For example, a student wants to know the English 
translation of rumah gadang (Joko. PBT (2) 6) which means a large house in the style 
of a traditional West Sumatran house. Another more complex example may involve 
the English translation of an Indonesian proverb.   
 
4.1.7 Valuing illustrations in folktale texts 
Teaching English to primary students within a limited time frame of seventy minutes 
each week motivates Mr. Joko to be creative in his language skills teaching practices. 
However, he related how his attempts to teach in creative ways can be challenged by 
the class situation with the consequent need to modify his lesson plans to attract his 
students’ attention. In his own words: 
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When I wanted to teach folktales, the students happened to get tired of their 
previous classes activity. So, I had to find alternatives. I taught them through 
multimedia which displayed movies of folktales. Or else, I display 
illustrations along with the notes. So, my students could enjoy the illustrations 
displayed; it’s one of the alternatives. (Joko. PBT (2) 6) 
Mr. Joko’s explanation reveals that if his students appear exhausted from their 
previous class activities, he draws on visually oriented teaching materials including 
the use of other media such as illustrations. Here, he has two kinds of illustration-
based teaching materials: movies of folktales and illustrations of folktales which 
include text. In the interview, Mr. Joko seems to be suggesting that both movies and 
illustrations of folktales are quite effective in engaging his students in class activities. 
 
4.1.8 English as a Foreign Language teacher’s responses to the government 
cultural policy  
Mr. Joko understands the underlying intention and aims of the government’s 
regulations related to teaching English language to primary school students. 
However, he could not recall exactly what the central government’s regulation is 
based on. He just remembers, the local government (Provincial level) has defined the 
terms under which local content needs to be introduced into English language 
teaching. Based on his understanding of the regulation, the local government 
originally delineated three subjects that are required to have substantial local content: 
Javanese language; English language; and Vocal Art.  
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Further, he explains how English language has become the chosen ‘local content’ 
subject in his school. Under the school principal’s leadership, the school teachers 
invited the school committee and students’ parents as stakeholders, to a meeting to 
discuss which of the three optional local content subjects should be offered by the 
school. Each stakeholder took a strong position in the subject decision-making 
process. 
At the beginning, my school discussed it with the school committee and 
parents of the students. English became another curricular area, because we 
have already had the other activities such as drum band and boy-scouts. So, 
English was an additional. We asked the parents, “how if we had English as 
another curricular?” Most of them agreed. In contrast, it brought effect. The 
other two previous curricular became a little bit abandoned. (Joko. PBT (1) 4) 
Mr. Joko reveals that the choice of English as the local content subject made the 
parents happy.  Parents believed that their children would be happy to take English 
language, and that this subject would be useful for their future. The parents did not 
seem to mind if their children had to forego other subjects such as drum band.  
Children are expected to experience rigorous learning strategies in order to learn 
English language at the Junior High School higher education level. The students’ 
parents’ overall positive response to the possible inclusion of English language led to 
the school principal confirming this outcome.   
Regarding the optional position of English at the primary school level, Mr. Joko 
discloses that the government has not provided guidelines for the development of the 
curriculum. Hence, every EFL primary school teacher has to develop their own. Mr. 
Joko indicated that to do this, he needs to take into account his students’ individual 
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learning needs and capabilities. As students’ learning situations are likely to change 
from year to year, so too the selection of appropriate teaching materials that are 
developed for the EFL curriculum.  This reality requires Mr. Joko to be creative in 
order that the curriculum can deliver appropriate learning content to his students. 
An EFL primary schoolteacher like Mr. Joko considers the needs of his students in 
concert with the government’s vision related to both teaching local culture knowledge 
and fostering a cultural identity. Indonesian education regulations regarding the 
standards of school graduates and standards of skills stipulate that school graduates 
must have achieved a high level of English language skills and have local cultural 
knowledge at the same time. Indonesian folktales in English translation (IFET) offer 
Mr. Joko an opportunity to teach English language and local cultural knowledge 
simultaneously. Through the pedagogical use of IFET, Mr. Joko anticipates that his 
students will develop deeper understandings of the origins of local stories and 
folktales. Although he may not give great consideration to teaching local cultural 
knowledge to his students, he teaches culture through his students’ engagement with 
English language teaching materials through IFET. The following interview excerpt 
between the researcher and Mr. Joko points out  his explanation about his lesson 
plans and teaching practice for delivering IFET, both of which impact on his students’ 
acquisition of local cultural knowledge, as demonstrated in the following: 
The students often made mistakes in writing and pronouncing English words. 
Besides to develop their language skills, another thing was to translate texts 
from English into Indonesian. (Joko. PBT (2) 4) 
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It’s on another language skill, right? Was there any other aspect but language 
skills? Let say…, not only understand the language factor but…? (R. Joko. 
PBT (2) 4) 
Related to the material, folktales, I believed that my students learnt Indonesian 
culture. They also learnt other aspects of culture and varied culture of 
Indonesia. (Joko. PBT (2) 4) 
Mr. Joko stresses the importance of developing his students’ language skills and adds 
that not only do they need acquiring basic language skills such writing and reading 
(i.e. pronunciation), the students also need to be able to translate the texts particularly 
from English to Indonesian language and to learn local cultural knowledge. It is noted 
that during the interview sessions Mr. Joko never mentions the cultural aspects in 
detail and only refers to the huge discrepancy between Indonesian and Western 
culture as being as much as 180⁰ different. He seems to believe that focusing more on 
teaching about varied culture in Indonesia would at the same time introduce the 
concept of respecting cultural diversities to his students. 
 
4.2 Interview analysis of an English as a Foreign Language teacher in an Islamic 
private primary school  
Islamic private school: the first visit 
My first visit to the Islamic private school, offered a different experience. The 
school’s large mosque in its schoolyard makes a strong statement about the 
institution’s religious academic purpose. Passing through the gate, people see the 
mosque immediately before their eyes. Teachers and students gather in the mosque 
171 
 
when it is time to pray. At noon they come to pray with the certain call, named adzan. 
It is a kind of short stanza praising God and the prophet to invite people to come to 
the mosque for prayer. This noon praying time coincides with the school’s break-
time. This ritual, rather than taking school time, provides teaching about religious 
practice, discipline and orderliness. Of the five regular prayer times (before sun rises, 
around midday, before sun set, when the sun sets, and after the sun sets), teachers and 
students gather only once at midday, as school finishes at 1.30 p.m. This timing of 
prayers seems to suggest that the school wants to teach about maintaining the balance 
of knowledge between scientific and spiritual matters at an early age. 
After prayer time was over, I prepared to meet the school principal.  I waited on a 
bench in front of a classroom until the school principal arrived. From this position I 
could observe the surroundings and see teachers and students passing through the 
corridor in front of me. Most greeted me in a religious and friendly manner. Greeting 
people by saying Assalamu’alaikum warahmatullah maybe a simple thing, but this 
sentence has a great meaning as Islam teaches its followers to use this phrase when 
greeting others. This greeting means may peace and bless of Allah be upon you. A 
few minutes later, the school principal, Mr. Budi (pseudonym), invited me to meet 
him in his room. I was fortunate that he was available to meet me before going out of 
town for school business. I first introduced myself and explained my purpose for 
coming to the school. The school principal expressed his appreciation of my first visit 
to meet him before meeting his school staff and students. He confirmed that I had 
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followed the official procedure for inviting a school to participate in a research 
project. He advised me that should I need his assistance at any time, I just needed to 
contact him or his staff by phone and let them know about my plans. I was a little 
embarrassed because I had mistyped the title of his academic degree and he was not 
able to sign the original Consent form I provided, along with the Plain Language 
Statement. He gave me the opportunity to bring the amended one when I later met 
Ms. Abia. 
 
The private school interview settings 
On the day I arranged to conduct the first interview with Ms. Abia, she invited me to 
the principal’s room as it was the closest location to her previous classes. The 
principal’s room was quite a large room as he shared this with two of his 
administrative staff. In contrast to the public school, the principal’s office and the 
teachers’ staffroom were located in different buildings. Ms. Abia seemed quite 
comfortable being in her ‘superior’s’ office. It seemed that the relationship this 
school’s principal had with his staff was quite close and personal. During our 
meeting, we discussed suitable times to schedule our two interview sessions.   
The first interview with Ms. Abia was at the same location where I conducted the first 
interview with the public school EFL teacher. During our opening conversation, she 
related recent trends in education in Indonesia that focused on character building. 
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This was actually not a new idea in education, rather an emergent trend. Many 
schools are applying the teaching method which focuses on character building, and 
teachers are beginning to pay attention to their students. After our informal 
conversation we started the interview. From the expressive way in which she 
described her teaching experience it seemed to me that she loved being a teacher.  
Her enjoyment of teaching had encouraged her to be innovative in her teaching 
methods. For example, she used folktale texts to teach several language skills rather 
than teaching grammar in more traditional ways as prescribed in her English 
textbook. I was impressed by her optimism for teaching English.  
A day before the second interview, Ms Abia advised me that she could not make it. 
Ms. Abia needed to be with her students for an after-exam activity for a couple days 
over the weekend. I was getting anxious, because I had to leave Indonesia within two 
weeks after spending the previous 7 weeks for recruiting and interviewing all two 
groups of research participants. Therefore, all the data collection process needed 9 
weeks. I contacted her on the following Monday. I was pleased to hear that we could 
have the second interview the following Monday.    
We conducted the second interview at one of Solo’s classic cafes. The old Dutch-
inspired architecture of this Javanese building gave the café a pleasant ambience in 
which to carry out the interview. Our second interview was focused more on her EFL 
teaching practice through IFET. Thus, my questions were based on her lesson plans 
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that she had forwarded to me prior to our second interview. Fortunately, the interview 
was successful.  
Ms. Abia’s students’ diverse characters motivated her to innovate her teaching 
methods and teaching materials which are based on a student-centered rather than 
teacher-centered approach as she stated in this interview excerpt: 
Moreover, most Indonesian teachers tend to have conventional (teacher-
centered) classes. I prefer not to have such kind of class which would make 
my students feel under pressure and have difficulties to gain and absorb 
knowledge. (Abia. PVT (1) 3) 
Ms. Abia’s intention to use student-centered approach demonstrates her 
innovativeness and is in contrast with the common trend of teaching method – 
teacher-centered approach. She noticed that such kind of teaching method brings dual 
functions such as developing students’ ability to face language learning difficulties 
that the students may have a better capacity to absorb language learning materials. 
The other benefit is creating a better atmosphere of teaching learning process as the 
teacher puts the students as the doer of language learning activities, rather than as the 
object of teaching.  
As a Muslim teaching in an Islamic school, I noticed that Ms. Abia often inserts 
religious words in her sentences, for example insya Allah (means: if Allah allows) 
and Alhamdulillah (praise to Allah). She uses these expressions to emphasize her 
confidence in her ideas. One of her ideas is instilling Islamic teaching in her English 
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language classes. Listening to her explanations in both interview sessions lead me to 
conclude that the word ‘progress’ is on her mind.  
Arising from my visit to this Islamic private school, I was able to reflect on this well-
managed institution and see that teachers there were encouraged to be innovative. I 
could draw opinion from the way the EFL teacher’s responded to my interview 
questions. Ms. Abia’s passion to develop innovative teaching materials affected my 
positive view about her English teaching as revealed through her story about her 
motivation to teach primary students and her willingness to develop her teaching 
materials. She also seemed to have a sound understanding of what she wants from her 
teaching and her students.   
 
Teaching folktales as a medium for teaching culture in English as a Foreign 
Language Classes 
Focusing the interview session on cultural knowledge in relation to folktales as a 
medium for teaching EFL, the EFL teachers’ responses to interview questions 
generated two trajectories: teaching western culture through western folktale texts, 
and teaching Indonesian culture through Indonesian folktales in English translation 
(IFET). Ms. Abia’s use of western folktale texts for teaching western culture signifies 
her method for delivering the material, in contrast to the public school teacher who 
uses IFET for teaching both cultural traditions – Indonesian and western culture. 
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Although Ms. Abia and Mr. Joko demonstrate different references for teaching 
western culture, both of them believe that language used in texts always brings 
cultural knowledge of the language.  
The EFL teacher’s responses to interview questions lead into the following sub-
sections: teaching western culture through western folktales; teaching Indonesian 
culture through Indonesian folktales in English translation (IFET); addressing ‘our 
culture’ at Islamic private school; IFET for teaching moral values; incongruity of 
teaching materials related to cultural knowledge in EFL learning through folktales; 
teaching Folktales as medium for teaching language skills; valuing dictionaries; 
valuing illustrations in folktale texts, and the EFL teacher’s interpretation and 
implementation of the Indonesian government’s primary education cultural policy.  
 
4.2.1 Teaching western culture through western folktales 
In my first interview with Ms. Abia, she explained that teaching the English language 
means teaching its culture. She realised that teaching language, without in some way 
providing a rendering of the cultural background of the language, is impossible. As 
she notes: 
Particularly, English is not a second language, but is a foreign language for us, 
so students have to know the cultural background of the language. At least 
they know where the language comes from.  (Abia. PVT (1) 11) 
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Her last point seems to emphasise the origin of the language; this point refers to the 
country in which the language is predominantly spoken. As the English language is 
spoken mostly by people in western countries, the language would be automatically 
rich in western culture. Ms. Abia feels it is not appropriate to ignore the existence of 
western culture and leave it unexplained. It seems that she wants to emphasise that it 
is something new and her students might not be familiar with it either the language or 
the cultural background. With reference to the unavoidable imparting of western 
culture, she prefers to call what she is doing informing rather than teaching.  
Then we, as teachers, we teach them culture...  do not teach, but inform our 
students how western culture is. The students then at least will be influenced 
to love the language, though it is (western culture) not our culture. (Abia. PVT 
(1) 9) 
Ms. Abia’s preference of the term inform instead of teach seems to be her attempt to 
differentiate between her particular way of giving information to the students. 
Regarding information about cultural knowledge, Ms. Abia seems not to have the 
intention to encourage her students to attain certain achievement as generally applied 
in teaching activity, but her main objective is to develop her students’ language 
learning. Thus, cultural information is included as part of her pedagogical strategy to 
engage her students’ attention to the language learning process.  
Ms. Abia states that knowing the culture of an L2 group does not mean imitating or 
even following and becoming a member of that cultural group (Abia. PVT (1) 12). 
However, Ms. Abia considers that having knowledge about the L2 culture enables her 
students to socialise effectively with people of that culture:  
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It is not only a lesson but also gives students the knowledge of what it is like 
to live abroad. (Abia. PVT (1) 9)  
By learning features of western culture, such as western ways of living, attire, 
traditions, the students gain knowledge and understandings about how native English 
language speakers live within their society. Ms. Abia sees cultural knowledge as a 
tool that creates interest for her students and motivates them to learn the language. 
When students become competent in their English language speaking and writing, she 
believes that her students will be able to communicate with other English speakers:  
The students then at least will be influenced to love the language, though it’s 
(western culture) not our culture. I emphasise on the idea that English is an 
international language, so “wherever you go, you can use the language”, 
without following the culture. … This language is used in many countries in 
the world. (Abia. PVT (1) 9) 
In this statement, she seems to emphasise her intention to inform instead of teaching 
cultural values. Ms. Abia likely only wants her students to be informed about western 
cultural values as it offers them important cultural capital to mingle within English 
speakers’ society in western society.   
She is, however, also mindful that the popular media also presents her students with a 
lot of information about western culture: 
Due to students’ high frequency of watching western movies, it is quite 
important that broad cultural knowledge – both local and western – be 
reinforced in the English language classroom. (Abia. PVT (1) 8) 
From this comment, Ms. Abia seems to realise the importance of giving adequate 
information about Indonesian and western cultural values, but she is also concerned 
about her students’ preference for western movies; nevertheless, she cannot control 
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what her students watch or do not watch outside school. Students at the early 
adolescent stage of their development are always curious about different views of the 
world, particularly western culture as Ms. Abia says: 
On the other hand, they hardly get information about western culture and the 
like so, it’s no wonder that my (grade sixth) students have a great interest in it. 
They (the students) are curious about western culture. (Abia. PVT (1) 13)  
However, more problematically, the cultural values implied in western movies are 
sometimes incongruent with local cultural values. Ms. Abia recognizes that the 
teaching of a foreign language cannot easily be separated from teaching its culture. 
As she explained: 
We (Indonesian teachers) in the context of Indonesian culture, can find 
positives and negatives cultural elements in western culture. I also sometimes 
give them some undesirable elements of western cultures, but, at the same 
time, I give explanations. (Abia. PVT (1) 10) 
Ms. Abia’s responses suggest that EFL teachers are expected to explore any cultural 
elements embedded in their teaching materials, especially those related to western 
culture. Although Indonesian EFL teachers find that western culture is sometimes not 
applicable to Indonesian society it is not about right or wrong when it is valued 
according to Indonesian culture. According to Ms. Abia in her first interview, 
teachers could give further explanations with the intention of better informing their 
students understanding.    
Ms. Abia also expressed another interesting way of teaching western culture. When 
she finds what seems to be an undesirable aspect of western culture, she diverts her 
students’ attention to other things. For example, in the dance between Cinderella and 
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the Prince, the Prince holds Cinderella’s hand and also hugs her when they dance. 
Ms. Abia says,  
I drive their focus to a different aspect. I tell the story creatively so my 
students will forget about the dance and will concentrate on the plot. (Abia. 
PVT (1) 11)  
Focusing on the literary elements, rather than the values contained in the plot, 
becomes a choice the EFL teacher makes in order to divert the students’ attention 
towards other useful information, such as language and literature. Being creative 
teacher, Ms. Abia is still able to render her students new information about western 
culture, such as dancing with a member of the opposite sex, which is commonly 
accepted in western countries. In this way, students are still on track to learn 
language, but it is through literature, such as folktales.  
 
4.2.2 Teaching Indonesian culture through Indonesian folktales in English 
translation 
In response to the interview questions related to the use of Indonesian folktales in 
English translation (IFET) in EFL classes for teaching culture, Ms. Abia mentions 
that IFET fulfils a dual function. Teachers are able to teach elements of western 
culture as well as being a medium for teaching the values of the local culture. The 
folktales selected for use in this research represent the local cultural heritage in which 
there is a rich store of local cultural values, Ms. Abia relates:  
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At least, the students know their native culture in a way that recognises the 
value of the local culture. I am sure that our culture insya Allah is good, 
precious, right … moreover, if we look at, what we call it … the content, at 
least the students can learn some values, such as generosity, obedience to 
parents, from the story [Indonesian folktales in English translation]. (Abia. 
PVT (2) 2) 
Ms. Abia’s belief in the local cultural values embedded in IFET encourages a strong 
interest in teaching Indonesian folktales in her English classes. In the comment 
above, she asserts that local culture has its divine values. For this reason, inviting her 
students to recognize local cultural values which may have divine values seems 
necessary for the students to be socially connected. Besides, the students’ familiarity 
with the content of the text may mean that they will face fewer difficulties in learning 
the English language, and at the same time, more easily grasp the deeper cultural 
messages embedded in the folktales. Ms. Abia also sees the originality of the text 
which generally reveals cultural knowledge contextually. This means that the content 
of the text will reveal something of the Indonesian culture. As Ms. Abia puts it:  
Yes, the message is sent (received) regarding the origin of the text. The text is 
from our own culture. My students at least already know that the text is about 
our own culture. (Abia. PVT (2) 3). 
Ms. Abia seems to emphasise the importance of authenticity of texts for teaching 
materials as the texts of IFET can function as cultural reference. When the teaching 
materials are rich with local cultural information, she seems to believe that her 
students will receive adequate cultural knowledge in her EFL classes. 
She is also concerned that if her students learn English using western folktales, they 
may lose their close connections to their local culture:  
182 
 
I think it’s important to teach our own culture, so children will always hold 
their own culture. (Abia. PVT (1) 9) 
In relations to her concern about the possibility of her students losing local cultural 
knowledge, Ms. Abia seems to be enthusiastic and active in providing materials 
related to local cultural knowledge in her EFL classes. She appears to believe that 
introducing her students to teaching materials that are rich with local cultural 
information, she can engage her students’ attention with their native culture. Unlike 
her teaching practice for rendering information about western cultural values, she 
addresses her activity for giving local cultural knowledge as teaching instead of 
informing. Her selection of the word informing rather than teaching seems to indicate 
her intention to enhance her students’ local cultural knowledge while at the same time 
improving their language learning.  
Her anxiety about the possibility of students’ losing their culture is not groundless. 
She can see that her students’ attraction to a particular culture is very much 
influenced by their idols and social media trends. For example, her students generally 
prefer western culture to Indonesian culture. Whenever she provides teaching 
materials about the local Indonesian culture, her students indicate their objection. 
They directly say:  
We have had that, Miss!  Oh Miss…, it’s boring to have that again! (Abia. 
PVT (1) 13) 
Another example of this preference for western culture is identified in her students’ 
inclination toward engaging in the current trend of Korean pop culture. Recently, 
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many of Ms. Abia’s students have demonstrated that they are really fond of K-Pop 
(Korean Pop). The trend towards Korean pop culture has two strands, Korean singers 
and film stars. Television and other media compete to present these performers. The 
fact that these Korean stars come with their latest fashions and lifestyles has made her 
students want to follow them. Ms. Abia has a little difficulty in directing her students’ 
attention – from Korean to Indonesian culture, given western culture has influenced 
this Korean fad. Western culture as popular culture is now embedded in Korean-pop 
culture and appears to be the salient reason for the students to be easily engaged with 
the Korean-pop culture. This is why Ms Abia tells her students that they may idolize 
those stars so long as they are not following their life style. Ms. Abia asserts that 
culture preference is significant to children because the students’ cultural preference 
determines their views and even their life styles.  The following comments by Ms. 
Abia illustrate this point: 
Nowadays, children really depend on which culture that they idolize. Ah…, I 
find that children tend to follow the current trend. For example, the latest 
trend is K-Pop where the stars are using Korean language. It makes it difficult 
for me to teach English because they are fond of Korean stars, the sixth grade 
students. I thus often give explanation that they may idolise the stars without 
following their way of life. (Abia. PVT (1) 12) 
Her students’ cultural preferences and interest in current trends such as Korean 
culture have raised her awareness of teaching about the native culture in order to 
encourage what she sees as the students’ need for a sound values base. She is aware 
that she could not halt her students’ fondness of the current cultural trend but she 
seems to know that she could lead her students not to be driven by incongruent 
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cultural values within Indonesian society by providing explanations. She then 
explains how she resolves where the emphasis of a teachers’ work should lie in 
relation to cultural instruction: 
Related to teaching, we sometimes still, um …. have to see who really needs 
it (cultural information): is it the children, the parents or the teachers? But for 
me, it depends on the teacher, where they will place a greater emphasis. It’s 
impossible to put all aspects at once. There must be one-aspect that receives 
more focus and another doesn’t. But according to my opinion, I would put a 
strong focus on the cultural values of the children. (Abia. PVT (1) 10) 
Among several parties who can determine the EFL teaching materials in relation to 
the promotion of local cultural knowledge such as parents, students or teachers, Ms. 
Abia asserts the EFL teachers’ potential position to determine the success of students’ 
development of cultural knowledge. As a teacher, MS. Abia enunciates her 
confidence for putting moral values beyond other interests within teaching-learning 
process, so that the emphasis on moral teaching may help her students to absorb 
appropriate cultural information within the Indonesian social context. Her great 
concern for her students leads her to maximize her function in filtering cultural 
information. It does not mean that she stops giving information about the culture of 
native English speaking countries, rather she teaches some western cultures’ songs: 
I sometimes introduce certain aspects of culture. Let’s say…, my students 
love a certain boy-band or girl-band, I take the song of the band that my 
students like. I still need to let them know that certain song is not ‘good’ for 
them. I even gave them a song for motivation, such as the song from boy-band 
named Westlife, entitled I have a dream. I asked my students to translate it, 
then I explain what the song means. My students then loved it. They learn 
something from the song that they like. They became motivated to learn the 
language. So, it is not about to love the boy-band, but the language. My aim 
achieved. (Abia. PVT (1) 10) 
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Making use of a song such as I have a dream from the famous western boy band, 
Westlife, is an example of what efforts Ms. Abia is making towards teaching western 
culture. The song helps Ms. Abia to teach about western culture whether it is about 
the cultural information implied in the song lyrics or the song itself as a popular 
culture when she translates it into the Indonesian language.  
 
4.2.3 Addressing ‘our culture’ at an Islamic primary school   
In response to the interview question related to her concern for teaching culture in her 
EFL classes, Ms. Abia relates: 
There must be one aspect that receives a lot of attention and another that 
doesn’t. But according to my opinion, I would pay a lot of attention to the 
children. So, we do not have to tell children how our culture is. Uhm … we 
can put Islamic culture ahead of any other culture in our classes through 
international language, English. (Abia. PVT (1) 10) 
Teaching English through Indonesian folktale in English translation necessarily 
teaches some aspects of Indonesian and western culture at the same time. Seeing this 
reality, Ms. Abia knows that she needs to deliver a wide scope of cultural knowledge 
– Indonesian and western – to her students. Nevertheless, attempts to teach several 
cultural themes at the same time to her school-age students may be confusing in 
relation to which culture will be the main reference for their daily lives.   That is why 
she prefers to place the emphasis on the needs of the students to response the 
interview question about her view of teaching Indonesian culture in her EFL classes. 
Nevertheless, her decision to put Islamic culture ahead of other cultural teachings in 
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the development and delivery of her teaching materials apparently contradicts her 
own reasoning because a priority for putting Islamic culture above other school 
subjects seems to overlook the reality of what children need in terms of varied 
cultural information, as mentioned in the previous paragraph. To better understand 
her reasoning, the following paragraphs demonstrate responses further. 
At first, when she mentions ‘our culture’, she seems to be referring to Indonesian 
culture, but a few second later, she shifts ‘it’ (our culture) to mean Islamic culture. 
She observes that some Indonesian cultures are not even suitable to be taught to her 
students. Ms. Abia thus suggests that Islamic culture should become the first 
reference point for teaching.  
Talking about culture … we are an Islamic school; we have to be concerned 
about certain teachings of culture. Even some of our cultures (Indonesian) are 
synchronic to Islamic culture. So, we need to do enculturation of Islamic 
culture in our teaching, especially related to character building. (Abia. PVT 
(1) 9)   
With regards to the focus on teaching cultural knowledge, Ms. Abia, as a teacher in 
an Islamic primary school, cannot put aside the values of the institution where she 
teaches. She notices that the teaching of culture should be in accordance with the 
context in which the cultural teaching is delivered. Here, Islamic teaching, as the 
foundation of the institution constitutes the context in which she practices cultural 
teaching within her EFL classes. Thus, according to Ms. Abia, religious matters as 
taught by Islamic teaching should take priority in the development and delivery of her 
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selected teaching materials, particularly those materials related to folktales for 
teaching the English language.  
Among other cultural teachings such as those in Indonesian, western, and Islam, 
confusion over which culture to teach does not seem to exist in this Islamic private 
school. Multicultural phenomena do exist in teaching English through folktales; an 
EFL teacher has to consider western culture as the background of the language, the 
local cultural content in EFL teaching materials, and the cultural background of the 
students. However, an EFL teacher’s commitment to determine what culture to teach 
does not arise without a cause.  Context plays a great role in her decision-making. 
Firstly, context can be seen as embedded in the region where the school is located and 
where most students live. Secondly, her own Islamic private school provides its own 
distinct context within which all significant teaching and learning decisions take 
place. On issues of context related to cultural teaching in her EFL classes, Ms. Abia 
asserts:  
We are an Islamic school; we have to be concerned with certain teachings of 
culture. (Abia.PVT (1) 9)  
We put Islamic culture ahead than any other culture. (Abia. PVT (1) 10) 
Yes. Because we are Islamic school, we of course oblige our students to wear 
‘Muslim’ dresses. (Abia. PVT (1) 10) 
In the quotations, Ms. Abia clearly stated that every subject in school has to consider 
religious teaching with its particular rules as the reference base for the delivery of 
teaching materials to the students. The This Islamic School institution, as the main 
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context, plays the biggest role in every decision related to teaching and learning 
activities, and the students are also obliged to follow religious rules in their daily 
activity in the school area, such as the wearing of ‘Muslim’ dresses. 
 
4.2.4 Indonesian folktales in English translation for teaching moral values 
It seems to me that when the EFL teacher of this Islamic private school identifies the 
significance of Indonesian folktales in English translation (native folktales) for 
teaching the moral values based on local culture values, she relates it to her students’ 
apparent closeness to or familiarity with Indonesian folktales.  Native folktale 
narratives commonly convey the everyday life of the local people. A story such as 
Malin Kundang (an Indonesian native folktale) – one of the folktales selected in this 
study - speaks to life in West Sumatera. Through their engagement with this folktale, 
students or readers may learn something about the local values of the people in 
Padang, West Sumatera.  In the same way as experienced by the students at the case 
study Islamic private school, their familiarity with native folktale narratives in their 
English language classes renders the narratives’ moral lessons:  
The content, at least the students could learn some values from the story 
(Indonesian folktales in English translation) such as generosity and obedience 
to parents. (Abia. PVT (2) 2) 
Here, Ms. Abia’s attempt to introduce moral values related to local culture embedded 
in native folktales seems to be based on two objectives. First, Ms. Abia sees the value 
of moral teachings in local folktales associates moral with the divine teachings as 
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religion, as the basis of running the school.  Second, the values of moral teaching 
embedded in local folktales helps her to teach valuable moral teachings related to 
local cultural values to her students.  
Ms. Abia emphasised that learning moral values may make it possible to distinguish 
between right and wrong when she says:  
Actually, there is no concern about specific culture western or otherwise. It is 
about right or wrong. (Abia. PVT (1) 10).  
When moral teaching is related to the local values, Ms. Abia’s motivation for 
teaching English language through the use of Indonesian folktales in English 
translation (IFET) in her EFL classes seems to be grounded in her personal volition to 
prepare her students to engage in society with an understanding of the local values as 
moral constructs.  
 
4.2.5 Incongruity of teaching materials related to cultural knowledge in English 
as a Foreign Language learning through folktales  
As discussed in the previous sub-sections, the EFL teacher – Ms. Abia – recognised 
that incongruities of cultural information among Indonesian, western and particular 
cultural knowledge needed to be provided for her students in her Islamic school. In 
this context, she provides cultural knowledge from the three references but she put 
Islamic rules before the other two cultural values.  She noticed that her students need 
to be introduced to particular cultural information whilst emphasising that Islamic 
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rules should be the main reference for teaching and informing cultural knowledge, 
what she refers to as ‘our culture’. That an incongruity of cultural knowledge occurs 
in Ms. Abia’s EFL classes may be due to several reasons. Some cultural 
representations within the EFL learning materials appear to be possible reasons why 
incongruity may arise. She gives an example of the publication and distribution of 
EFL textbooks, which are sometimes not contextually congruent with the textbook 
users’ geographical and cultural context. About this she stated: 
I took it from other sources because I could not find it in my English textbook 
but folktales from England or America such as Cinderella. Then, I tried to it 
find by myself; I browsed through the Internet. (Abia. PVT (1) 4) 
Finding that her EFL textbook does not incorporate teaching materials related to local 
culture but only western folktales, Ms. Abia indicates incongruities within teaching 
materials, so she looks for external references via the Internet that will represent local 
cultural information.  
Nevertheless, the teaching of the cultural background of the target language (English) 
is not a choice in the teaching-learning process. Teaching C2 (i.e., the cultural 
background of the target language) is inherently embedded in EFL learning 
processes. When she uses the story of Cinderella in her EFL classes, she 
consequently teaches C2 as she convincingly states, ‘Yes, I did (use the story of 
Cinderella provided in the EFL textbook) (Abia. PVT. (1) 4). Although, she also 
found that there were undesirable cultural values within the story.  
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I have to give explanation to my students which one is accepted in our culture 
and which one is not; for example the dance in Cinderella is not suitable to 
our culture. (Abia. PVT (1) 9) 
Ms. Abia seems to realize that there are incongruities within information about 
cultural knowledge, particularly western cultural values which are seemingly 
undesirable for her Indonesian students, particularly the Muslim students. Unlike the 
cultural background of IFET, the use of narrative texts such as folktales may be 
undesirable or in vice versa. She also uses the local folktale ‘Bathara Kala’ to teach 
local culture in her EFL classes (Abia. PVT (1) 4).  
EFL teachers, including Ms. Abia, and EFL curriculum developers, have the 
authority to determine the curriculum’s teaching and learning content.  Besides, 
teaching varied cultural information at the same time may cause students to 
experience confusion. Another reason for the occurrence of cultural confusion may be 
due to an imbalance in the input of cultural information as illustrated in this interview 
excerpt: 
They may get information about Indonesian culture from other subjects. On 
the other hand, they hardly get information about western culture and the like. 
(Abia. PVT (1) 13)  
It seems she is saying that other subjects in schools have already presented much 
information about Indonesian culture. Bahasa Indonesia as the language medium of 
instruction for other subjects may also be informing students about aspects of 
Indonesian culture. Besides, the actual physical place – the school institution – as the 
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context of language learning becomes another source of cultural knowledge for those 
students at Islamic schools.  
Incongruities of cultural information may also be caused by the providers of EFL 
textbooks as revealed by Ms. Abia: 
Publishers do not consider where the books will be sold. For example, the 
textbook contains a story from Java, but then it is sold in Sumatera or 
Kalimantan. For sure, it would not contextually fit. (Abia. PVT (1) 4) 
Ms. Abia seemingly wants to remind textbook publishers that they need to consider 
textbook distribution, the market place and the textbook users whenever they want to 
sell their textbooks. Her concern seems to be rooted in contextuality of textbook 
content, particularly cultural context and the needs of textbook users which may be 
different from one region to another.  
The limited time allotment for EFL teaching – about 35 minutes per lesson twice a 
week (see appendix 8 for lesson plan) - may limit opportunities for the presentation of 
information about western culture compared to the information that can be conveyed 
by EFL teachers about Indonesian culture. However, as she says, her students need to 
learn about the cultural knowledge of these two cultures: 
Much differences between Islamic and western culture. Whatever the religion 
is, I need to teach the positive sides (appropriate one) of any cultures to my 
students. (Abia. PVT (1) 10) 
Her effort to provide cultural information about both cultures – Islamic and western – 
seems to be based on her awareness of great differences between the two. She, 
however, is aware that she needs to be neutral as teacher and cultural transmitter and 
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provide broad cultural information to her students.  Accepting that these students do 
gain cultural knowledge in their EFL classes, Ms. Abia thus defines what she is doing 
as asking her students to absorb two distinct cultures at the same time. From what 
Ms. Abia had to say, this notion of ‘absorption’ seems to be related to the students’ 
grades:   
Talking about the absorption of two cultures, I will see the students’ grade. 
(Abia. PVT (1) 8)  
Her consideration of students’ grades seems to be suggestive of students’ age levels. 
Her consideration of age levels for delivering teaching materials might be related to 
Piaget’s cognitive development theory which relates children’s age and ability to their 
perceptions of the surrounding world (1964). Developing students’ levels of English 
language learning skills to recognize and understand new cultures becomes a key 
consideration in selecting her teaching materials.  
 
4.2.6 Teaching folktales as a medium for teaching basic English as a Foreign 
Language skills 
Ms. Abia states that teaching EFL through Indonesian folktales in English translation 
(IFET) helps her students to more effectively develop their basic language skills 
through these narrative texts, and possible learn at a faster rate. As such, she is 
motivated to be more creative in exploring these pedagogical texts by developing the 
folktale texts into several language activities in her English classes.  
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The materials are expanded into speaking, listening, and writing activities: 
I prefer… more than…, am a kind of a person who loves reading and so it is 
more..., it (lesson plan) is by chance that I give reading skill, focusing on 
reading comprehension. It’s initially a reading activity, then I drag it into 
writing, speaking, and listening. (Abia. PVT (2) 2) 
Although she initially talks about her personal preferences, she is later able to more 
deeply consider the interests of her students in EFL learning.  The following 
comments speak of her creativity in exploring new teaching material, in this case, a 
reading text. She identifies three ways in which she attempts to develop students’ 
reading skills through the use of pronunciation, vocabulary, intonation, and reading 
comprehension via reading the text aloud in front of the students; demonstrating 
facial expressions and translating unfamiliar words. As she explains: 
Intonation: I usually read aloud the text and my students listened and looked 
at my face (so) that they found the right way to pronounce the words. They 
were interested in the activity. In short, they could learn four reading skills, 
right…? The skills are comprehension, pronunciation, intonation, and 
vocabulary development. (Abia. PVT (2) 2) 
She finds that her students like her method of teaching.  “Alhamdulillah, they were 
happy with it. When I tried my method couple of times, my students were happier 
rather than having me talking in front of the classes without visual expression. My 
students were happy to have reading text” (Abia-Pvs.2.9).  
Her sensitivity to the children’s way of understanding helps her to be more innovative 
in her teaching methods and when developing her teaching materials.  She stated that 
it is her way of avoiding conventional teacher-centered teaching and learning 
approaches adopted by many Indonesian primary teachers (Abia. PVT (1) 3). Some 
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teachers (at the expense of any consideration of students’ preferences) may prefer 
teacher-centered teaching and learning approaches, reliant on prescribed subject texts.   
The EFL textbooks seem to suggest an emphasis on grammar teaching-learning 
method (Abia. PVT (1) 4). Ms. Abia (Abia. PVT (1) 3) thinks that this is not suitable 
for her students. It affects her students’ competence to absorb knowledge and may 
rob students of their desire to learn. Even worse, students may become disillusioned. 
To address this possible issue, Ms. Abia told me that she uses facial expressions and 
gestures as ways to engage and encourage her students in their EFL learning. As she 
relates:  
When I read the story of Cinderella, I read it aloud for the students. Though 
the students did not know the meaning of the words, they kept on listening 
and watched the body language I used. They looked at my gestures and face 
expressions, which all of my effort to make them understand finally could 
invite their interest. They asked me to translate some words that they were not 
familiar yet into Indonesian. (Abia. PVT (1) 4)  
Her response here implies that students become more attentive particularly in the 
reading sessions. It seems that her practical and entertaining way of delivering 
teaching materials may be more appropriate at the primary school level than grammar 
translation teaching methods which require less active participation of the students 
and are more teacher-centered. They are more interested in participating in the classes 
activities, as indicated by their responses to and active engagement in her classes. 
Related to her new teaching method, Mr. Abia says: 
Overall, the learning process was more fun. They were less depressed. 
Moreover, most Indonesian teachers tend to have conventional (teacher-
centered) classes. I prefer not to have such kind of classes which would make 
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my students feel under pressure and have difficulties to gain and absorb 
knowledge. (Abia. PVT (1) 3) 
 
Although at times Ms. Abia uses a language translation method in her teaching, she is 
optimistic about her students’ progress in learning EFL through IFET in concert with 
her teaching methods. Besides, her belief that students have a potential for language 
learning has enhanced her enthusiasm for EFL teaching as illustrated in the following 
interview excerpt:  
Children are smart; that is what I see in schools. (Abia. PVT (1) 6)  
Further, when we talk about her lesson plans, she tells me how she is exploring her 
students’ language skills levels through IFET. She does not want her teaching 
practice to be limited to a text reading session, thus limiting more innovative ways to 
explore her students’ language skills. Her students experience a writing session based 
on their comprehension of the text. Also, class exercises, including filling the blanks 
or completing sentences can enhance students’ language learning skills. Her aim is to 
develop her sixth graders’ skills in constructing short sentences means enabling her 
students to achieve progress in their reading comprehension and writing within a 
short time-frame. As Ms. Abia explains: 
Writing skills are really for sixth grade students. I ask them to complete 
sentences (filling blanks), to make a full sentence. They have to able to make 
a complete sentence, not a short sentence only. … Hence, sixth grade students, 
insya Allah, have already been able to construct at least short sentences. Here, 
comprehension skill is covered. So, they are able to construct complete 
sentences. It means that they have two skills at the same time: writing and 
reading comprehension. (Abia. PVT (2) 3) 
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Here, she concludes that class activities such as filling in blanks, or completing 
sentences are the most effective way to develop her students’ language writing skills. 
However, this writing activity seems to work in two ways within the reading session:  
first, the use of the texts as the source of reference for the writing activity such as 
answering questions and second, the sentences selected for the writing assignments 
are taken from texts presented in the class reading session. 
 
4.2.7 Valuing dictionaries 
Ms. Abia told me about the significance of using an English language dictionary in 
her EFL classes in order to encourage her students to become self-reliant EFL 
learners. Familiarizing her students with how to search for the meaning of words, 
synonyms, parts of speech, roots of words and pronunciation through their use of an 
English language dictionary, is one of the ways she attempts to build students’ EFL 
self-reliance.  To support the students’ use of English language dictionaries, Ms. Abia 
provides two kinds of dictionaries – a basic dictionary and a main dictionary – on her 
desk for students to access at any time.  Thus, having English language dictionaries as 
a resource within the EFL teaching-learning process is important. Whenever she asks 
her students to translate text passages as a class assignment, the students 
consequently need a dictionary. Although, students may have already brought their 
own dictionaries, she still provides dictionaries on her desk to supply additional 
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support for class activities. In addition, she often finds some of her students bring a 
pocket dictionary.  
Yes, I give my students the right to bring dictionary. I sometimes asked them 
to work individually to translate the passages, and at other times, I also asked 
them to work in a group. (Abia. PVT (1) 2)  
Ms. Abia is concerned about her students who bring basic dictionaries that generally 
do not provide adequate information to support the students’ EFL learning. When 
using these basic dictionaries, the students often come to her whenever they cannot 
find the meaning of words. She prefers that her students learn to use the dictionaries 
that she provides independently rather than directly finding the meaning of words for 
them. Ms. Abia’s preference that students learn to use the class’ dictionaries is 
reflected in the following:  
Then, I provide one or two dictionaries on my desk. So, I did not give the 
meaning of words. When my students asked for them, they could look up 
dictionary I provided. (Abia. PVT (1) 2) 
 
4.2.8 Valuing illustrations in folktale texts 
When talking about illustrations depicted in folktales, Ms. Abia reveals that these 
have significant value in developing certain sensory learning preferences. Some 
students may prefer to learn through visual materials, while others may prefer to use 
written and spoken text-based learning resources.  Ms. Abia is aware that illustrations 
work better for students with visual strengths:    
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I think illustrations give a lot of help for the students’ EFL learning, because 
primary age children have great visualisation ability. (Abia. PVT (1) 8) 
However, she notices that some of her students with audio learning preferences prefer 
to learn through visually based learning resources.  
Illustrations give great help to students. We have kinds of children’s 
characteristics: visual and audio. If we use illustrations, it means that it help 
students with visual strength. (Abia. PVT. (1) 7) 
Understanding these different learning preferences, Ms. Abia makes an effort to 
combine visual and auditory learning resources. For example, when introducing an 
English word, she will not only rely on illustrations and the written form, the letters. 
She also uses facial expressions and gestures to facilitate her students’ understanding 
of what the new English word means in Indonesian. There is a synchrony between her 
visual and audio presentation. Illustrations aid students with visual learning strengths 
and audio/ oral explanations help students with audio learning potential. It means she 
has already achieved what she intended, that is, creating comprehensive language 
learning opportunities for her students:  
According to my opinion, the process of learning should be comprehensive: 
there should be both the visual and audio, which create a synchrony. (Abia. 
PVT (1) 7) 
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4.2.9 The English as a Foreign Language teacher’s responses to the 
government’s cultural policy  
The EFL teacher in this Islamic private school acknowledges that the government has 
a set policy through its regulations related to primary school English language 
teaching, using local content. The regulation (Regulation for Basic Education of 
Republic of Indonesia, Number 20, 2003) states that the local content for primary 
school subjects can take two trajectories: firstly, local content is in terms of school 
subjects consisting of the Javanese language, the English language, and the vocal art 
of the local culture; secondly, local content is in terms of teaching materials which are 
recommended to focus on culturally contexts.  
Ms. Abia also sees that a change in the governmental system from centralised to 
decentralised decision-making is evident. Every region determines the policies which 
are appropriate and suitable for its people. Whenever local governments want to 
implement certain regulations, they consult the central government’s guidelines. The 
decentralized governmental system affects the field of education as well. Therefore, 
every region and even every school may have a different method of policy 
application. For example, the local government of Solo where the Islamic private 
school is located, gives every school the authority to choose subjects containing local 
content which best suit the needs of the students, while at the same time comply with 
the central government’s agenda for incorporating local content. Regarding this, Ms. 
Abia says: 
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I think it’s okay with the government regulation. Above all, it’s more on the 
implementation of the regulations that every region may implement it 
differently due to different way of interpretations. For example, the local 
government Solo renders its authority to every school to interpret the 
regulation in its implementation. (Abia. PVT. (1) 5) 
Although Ms. Abia is aware of the regulation, she also knows that its implementation 
is in the hands of the schools and EFL teachers:  
Here we interpret the local content into the teaching of English or Javanese 
language. Then, we chose to teach English to introduce our students how the 
English language is. (Abia. PVT (1) 5)   
After determining English as the subject of ‘local content subject’ to teach, Ms. Abia 
as the EFL teacher, has the authority to develop the EFL curriculum and local 
content-based teaching and learning materials. A key reason why EFL teachers 
should construct the curriculum is their familiarity with their students’ learning needs 
and capabilities and the distinctive contexts in which EFL teaching and learning takes 
place:  
It depends on the students’ needs; the teachers know best about the students’ 
needs. (Abia. PVT (1) 6)  
Related to primary school English language learning, the central government 
regulations also speak about the academic standards of school graduates and 
standards of school competence. These regulations prescribe that school graduates 
should have English language skills and local cultural knowledge. Ms. Abia considers 
that the government’s educational visions for school graduates are not unrealistic in 
their expectations. On her understanding, her students are capable of reaching these 
through her creative use of EFL pedagogies such as maximising her students’ 
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language capacity by innovating her teaching method to attract her students’ interest 
in class activities and developing teaching materials rather than relying on textbooks.  
 
4.3 Findings derived from the document review 
This sub-section presents the document analysis findings emerging from the 
participating EFL teachers’ lesson plans. Similarities and differences between the 
teachers’ lesson plans were recorded during the coding process and are presented in 
terms of comparisons between: 
 The teaching of culture at the two participating schools;  
 The teachers’ understandings of the use of folktale texts as a means of 
teaching basic language skills; and,  
 The teachers’ viewpoints on the use of illustrations as a means of learning 
English language. 
By presenting this document review, the researcher demonstrates how the analysis of 
the teachers’ lesson plan relate to the interview questions.  
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4.3.1 The teaching of culture 
Reading the teachers’ lesson plans, both Mr. Joko and Ms. Abia seem to assume that 
presenting local cultural teaching materials in their EFL classes could generate local 
cultural knowledge. To convince the researcher’s analysis on their lesson plans, the 
researcher asked a question during the interview as follows: 
Do you discuss cultural knowledge in constructing your lesson plan? If so, 
would you give an example of it?  
 
The choice of local folktales as their main learning material, particularly in relation to 
the students’ reading of these folktales, indicates their similar assumptions about 
folktales as representations of local culture.  
However, they differ in their selection of the folktales they understand to constitute 
effective pedagogical tools in their EFL teaching practice. Public school teacher Mr. 
Joko, seems to rely on his familiarity with the folktale Malin Kundang (PBT/LP1.1); 
a story preferred by many young people and favoured by parents as a lullaby. By 
contrast, Ms. Abia introduces local cultural variety through her choice of Batara 
Kala, a folktale rarely used as a lullaby for young Indonesian children Batara Kala 
(PVT/LP2.1)  
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4.3.2 The teachers’ understandings of the use of folktale texts as a means of 
teaching basic English as a Foreign Language skills  
Both teachers seem to perceive folktale texts similarly as they explore the texts 
potential to progress students’ EFL learning skills in four areas: listening, reading, 
writing, and speaking. The teachers’ use of innovative class activities are based on 
reading the folktales to acquire certain language skills. This premise originated from 
the analysis of their lesson plans that the researcher asked such the following 
interview question to Ms. Abia: 
In what area that the students find folktales facilitate their learning English? Is 
it their language fluency, meaning making or may be something else? 
 
Her lesson plans may say some language skills that her students can achieve. 
However, the following interview excerpt between the researcher and Ms. Abia may 
illustrate Ms. Abia’s teaching practice as she stated in her lesson plan: 
Reading skill covers some skills; I saw it in this lesson plan. Would you 
please which reading skills that you’re willing to…? (R. Abia. PVT. (2) 2) 
Students would easily understand when my pronunciation is good. Then 
students could take a lesson from the passage I read aloud. They also 
experience learning new vocabulary where they find some new vocabulary. It 
should be on that way, although they might not heard the vocabulary before. 
(Abia. PVT. (2) 2) 
Ms. Abia’s lesson plan identified how certain reading skills could be developed 
through reading aloud activities (PVT/LP1.1). Firstly, activities she has developed 
that involve the students reading the folktales out aloud seem to be effective in 
expanding her students’ English language vocabulary (PVT/LP1.1). Secondly, her 
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students engagement with sound during the reading aloud activities means students 
become familiar with the appropriate pronunciation of English words, phrases and 
sentences. Although Mr. Joko is also of the view that reading folktale texts facilitates 
students’ language skills, his lesson plan do emphasise pronunciation skills. His 
lesson plan’s language learning objectives identify his attempt to make his students 
develop appropriate pronunciation as stated below: 
Students are able to read words, phrase, and short sentences as a part of 
passages in an appropriate pronunciation. 
(Joko PBT/LP1.1) 
However, both teachers are likely to agree that English language skills developed 
through their EFL reading activities need to begin with reading comprehension. On 
this assertion, each of the teachers’ two lesson plans analysed evidenced lesson plan 
objectives that put understanding narrative texts at the forefront of basic EFL skills to 
be developed within the lesson. As stated in Ms. Abia lesson plans, she identifies and 
sets competence standards she expects her students to achieve:  
Standard of competence:  
- to understand short narrative text in a certain context. 
- to understand short functional simple pictorial descriptive text in the 
students’ around context.  
        (Abia PVT/LP1.1) 
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While Ms. Abia makes use of pictorial descriptive texts, Mr. Joko uses narrative 
texts. Although the two teachers use different kind of texts, their use of Indonesian 
folktales in translation indicates their preference for culturally contextualised texts.  
Furthermore, the teachers have different methods for using the folktale texts to 
explore their students’ reading comprehension skills. Mr. Joko’s lesson plan tends to 
focus on silent reading activities while Ms. Abia’s identified reading aloud activities. 
According to his lesson plans Mr Joko’s, the following ‘indicators of language 
learning’ identify those to be achieved by his students, those of Ms Abia’s follow. 
Being able to identifying short narrative text (as indicated by the following 
two indicators) 
Accurate reading of words, phrase, and sentences within sentences  
The capability to translate English narrative text into the Indonesian language. 
(Joko PBT/LP1. 
            The ability to repeat after the teacher’s utterance in reading the text 
The ability to read the texts aloud with appropriate pronunciation and 
intonation within a group learning context  
The ability to read the texts aloud with appropriate pronunciation and 
intonation individually. 
         (Abia PVT/LP1.1) 
However, Mr. Joko is likely to use the same teaching method as Ms. Abia does in 
encouraging his students’ active engagement in the EFL class activities. Instead of 
identifying the methods he uses to engage students on the first page of the lesson 
plan, Mr. Joko locates this information in the teacher’s activity section (see Appendix 
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8). This difference in lesson plan location, for identifying their teaching methods may 
indicate each teacher’s emphasis on managing their class and arranging their class 
activities.  Mr. Joko stated that ‘the teacher asks the students to read the text aloud to 
the class and then silently, as individuals PBT/LP1.2). The two EFL teachers have 
similar teaching methods to explore the students’ levels of reading comprehension.  
The other similarity apparent in the lesson plan analysis is the teachers’ decision to 
use folktale texts to encourage students’ participation in class activities. To assess 
their individual students’ EFL skills, both teachers used the same teaching strategy in 
that their students were expected to read the text individually. However, the lesson 
plan content suggested that both of the EFL teachers have different methods for 
engaging the students as part of a group. Ms. Abia invites her students to work in 
groups in many of her class activities, whereas Mr. Joko involves his students in 
groups principally to translate the folktales’ text from English into Indonesian 
(PVT/LP2.1).  
The other similarity between the two teachers, lies in the teaching strategy they 
implement to progress their students’ EFL speaking and listening skills by allocating 
time in the lesson for question-answer sessions related to the reading session. As 
evident in the lesson plan, Ms. Abia gives her students opportunities to ask questions 
(PVT/LP1.1). She also encourages his students to respond to questions verbally by 
asking individual students questions related to the folktale texts:  
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Teacher asks for some detailed information related to the text from the 
students individually.       (Abia PVT/LP2.2) 
 
Accordingly, the teacher creates the possibility for students to strengthen their 
English communication skills by proposing simple questions and responses. Ms. Abia 
also likely opens wider opportunities for her students to express their verbal skills by 
writing up a conclusion of the folktale text. For this task, the teacher scaffolds her 
students’ learning to complete the assignment that the teacher and the students base 
on the conclusion they reach together in their class (Abia PVT/LP2.2). 
 
4.3.3 Folktale illustrations as a means of learning English 
The analysis of the two teachers’ lesson plans reveals little of the teachers’ rationale 
for using illustrations as pedagogical resources within their lesson plans. Mr. Joko’s 
lesson plan do not contain any specific information about the use of folktale 
illustrations as a medium for teaching English through folktale texts, but he justifies 
his use of visuals in the interview as an aid to his engagement of the students when 
other options do not work. Concerning his selective use visuals or illustration in his 
lesson plans Mr. Joko relates his teaching practice in the interview: 
I sometimes had to give different materials to what I’ve written on my lesson 
plan. Everything depended on my students’ situation. When I wanted to teach 
folktales, the student happened to get tired of previous classes activity. So, I 
had to find alternatives. I taught them through multimedia which displayed 
movies of folktales. Or else, I display illustrations along with the notes. So, 
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my students could enjoy the illustrations displayed; it’s one of the alternatives. 
(Joko. PBT (2) 6) 
In comparison to Mr Joko, Ms. Abia directly states her method of presenting her 
teaching material particularly the reading section through the use of illustrations. 
Teacher shows the picture related to the text to build students’ prior 
knowledge.                 
           (Abia. PVT/LP2.1) 
 
An excerpt from the lesson plan implied that Ms. Abia’s use of folktale illustrations 
in her EFL class functions as a means to build the students’ intertextuality so that 
students could draw on their previous reading experience and relate this to the 
teaching materials they are engaging with. Moreover, Ms. Abia seems to see 
illustrations as an important pedagogical resource within her EFL lesson plans.   
Ms. Abia’s appreciation of illustrations within the reading text session for her EFL 
classes is indicated by her choice of pictorial descriptive texts as her teaching 
materials. To obtain the best performance from her students, she explains the standard 
of competence as follows: 
A. Standard of competence 
To understand short functional and simple pictorial descriptive text in the 
students’ around context.       
                   (Abia.PVT/LP1.1) 
From the analysis of Ms. Abia’s lesson plans, pictorial or texts with illustrations 
seems to function not only as an EFL teaching resource but also as objectives of 
teaching EFL using such material. Ms. Abia would like her students to have achieved 
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a high standard of skills for understanding short functional and pictorial descriptive 
text. 
 
4.4 Chapter conclusion 
This chapter presents two levels of analysis of the data generated from the two 
interviews conducted with each of the participating EFL teachers, and from the 
teachers’ lesson plan analysis. Firstly, this chapter provides a narrative account which 
introduces the research participants and the context of the research. Secondly, this 
chapter presents major themes that emerged in the data. The next section points to the 
patterns which emerge as the teachers interviews are explored in relation to their use 
of folktales in their EFL classes. These patterns are summarized in the following sub-
sections. 
 
4.4.1 Understanding culture in teaching English as a Foreign Language  
The analyses of the two participating EFL primary teachers’ responses to their two 
interviews are relevant to using IFET in EFL teaching. The teachers’ different 
institutional backgrounds may contribute to different views of teaching Indonesian 
culture through the English language.  
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4.4.1.1 Teaching western culture through Indonesian folktales in English 
translation (IFET) 
As EFL teachers, the two research participants realised that teaching western culture 
is important. Although they have different views and ways of delivering the teaching 
materials, they have similar opinions about teaching western culture in their EFL 
classes that they argue: 
- Students may experience ease in adapting to western culture when they are 
receiving information related to western cultural knowledge and when 
being involved in an English speaking people and countries; 
- Teachers, in informing the students about western culture, are able to 
choose and filter the cultural information, such that their students will 
focus on the given information, rather than on other information that 
might be inappropriate for children of their age. 
- Teachers may be able to address an apparent loss of Indonesian cultural 
identity among students as the participating teachers reported that many of 
their students are beginning to overlook the value of cultural heritage, 
such as that portrayed in folktales and local cultural values.  
Apart from the similarities between the participants’ views, there are differences with 
regard to the importance of delivering cultural knowledge to the students. In terms of 
the idea that teaching language (i.e., target language/ L2) means teaching about the 
cultural background, the Islamic private school teacher chooses to deliver an 
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abundance of information about western culture. Surprisingly, this EFL teacher 
claims that this decision results in deterring students from seeking information 
elsewhere that might be regarded as unacceptable cultural information. The 
acceptability of information in this EFL education context seems to be based on 
Islamic rules and Javanese cultural norms. On the other hand, the public school 
teacher chooses to give less information about western culture; he prefers to focus 
more on more commonly known aspects of western cultural knowledge, such as those 
related to discipline and punctuality.  
 
4.4.1.2 Teaching Indonesian culture through Indonesian folktales in English 
translation (IFET) 
The EFL teachers reveal that many of their students are starting to overlook their 
valuable local cultural heritage and EFL teachers are addressing this issue through the 
use of IFET. The teachers can see that the use of local folktales in a teaching-learning 
context functions as a means of: 
- infusing local culture knowledge; 
- preserving local culture as the students receive cultural knowledge through 
Indonesian IFET; 
- widening the students’ horizons about the varied origins of culture as 
Indonesia is rich in cultural diversity due its archipelagic  geography; 
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- introducing elements of local culture, such as ways of dressing; ways of 
thought and teaching local cultural values, such as the local cultural 
conventions that are socially and contextually acceptable to the students’ 
everyday lives.  
 
The students’ familiarity with folktales is seen by both teachers as the most 
significant element that helps them to use folktales as pedagogical strategies. As the 
students are already familiar with the stories from their childhood, the EFL learning 
process may seem less daunting to them.  However, the analysis in this chapter 
identified possible hurdles in this process such as the possibility that the students may 
not find the local folktales to be engaging; the students’ possible ignorance of their 
cultural heritage and local cultural values, and the students’ apparent greater interest 
in current popular cultural trends, such as those emanating from western and Korean 
cultures. Therefore, the EFL teachers adopt the following methods for teaching EFL 
through IFET (Indonesian folktales in English translation): 
- The use of facial expressions as the way to animate difficult words that the 
students do not yet understand in their written form; 
- The selection of certain Internet websites to access references related to 
Indonesian IFET, whether it is the teacher who takes responsibility for 
locating the references, or the students who look for references as part of  
their EFL classes assignments; 
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- The introduction of colourful illustrations, as the EFL textbooks in current 
use provide only blue and black written text; 
- The introduction of interesting illustrations alongside the text/illustration 
books; and 
- Viewing movies based on the folktales. 
 
Apart from the similarities in the views of the public and Islamic private EFL school 
teacher, the analysis suggested one salient element differentiating the two teachers – 
the choice between ‘teaching’ or ‘informing’ in addressing activity for delivering 
their teaching materials related to cultural knowledge. The EFL public school teacher 
preferred to use the word teaching to deliver the teaching materials and to conduct the 
class activities (i.e., the traditional teaching-learning process). The teaching materials 
related to western culture that the public school EFL teacher offers to his students 
may not be as broadly based as those made available by the Islamic private school 
teacher. On the other hand, the Islamic private school teacher prefers to address what 
she is doing as informing rather than teaching (see sub-section 4.2.1). The strategy for 
informing cultural knowledge through IFET in EFL classes seems to enhance Ms. 
Abia’s students’ willingness to join the class activities when she invites her students 
to explore the folktale texts. In addition, she provides comprehensive cultural 
information that may facilitate its integration into the students’ social environment.  
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4.4.2 The literature of folktales    
EFL teachers from the primary schools indicated that folktale and its illustrations 
bring positive effects for them and the students as summarized in the following sub-
sections. 
  
4.4.2.1 Folktale texts for developing children’s basic English as a Foreign 
Language skills 
The interview with the two EFL teachers suggested that the teachers apply a similar 
teaching method – the grammar-translation method in their EFL teaching. Focusing 
on the folktale texts leads the teachers to engage their students in translating the 
folktale texts as a class assignment. By assigning the students to translate the 
passages into their native language, the teacher expects their students are learning 
about English sentence structure and enable them to construct English sentences. The 
translation of selected passages from folktale texts dominates the types of activities 
conducted in public school EFL classes, while the Islamic private school teacher 
prefers to place the emphasis on other activities such as interactive class activities, 
which invite the students to become involved in a game rather than on paragraph 
translation for developing their English vocabulary. Although the students at the two 
schools spend different amounts of time translating folktale passages, they experience 
a similar amount of exposure to the English language such as in the reading session to 
expand the students’ basic EFL skills in pronunciation, reading comprehension, and 
vocabulary development. 
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Both of teachers realise that folktale texts can facilitate their desire to explore the 
students’ language skills, and have the potential to develop their students’ English 
language skills. They are of the view that the folktale texts can strengthen several 
language skills in three key areas as follows: 
- Reading aloud (the students read the folktale texts after the teacher loudly) 
develops students’ listening skills; 
- Reading folktale texts to respond to text-based questions develops the 
students’ writing skills, as they are expected to construct sentences; and 
- Reading folktale texts also develops students’ speaking skills when the 
students have to propose questions orally and retell the stories. 
 
Simultaneously, the reading activity – particularly in the ‘reading aloud’ session – 
expands the students’ pronunciation and intonation skills. In addition, reading silently 
expands the students’ vocabulary and reading comprehension skills.  
 
 
4.4.2.2  Illustrations in folktale texts for English as a Foreign Language learning  
Regarding the importance of illustrations in folktale texts, both teachers reveal their 
efforts to provide interesting illustrations that attract the students’ attention.  
Compared to well-illustrated folktale narratives, EFL textbooks do not provide such 
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illustrations; only blue and black printed texts and illustrations. The analysis 
identified the following resources for locating illustrated folktale texts: the Internet; 
children’s illustrated storybooks and folktale movies. the teachers see that 
illustrations in folktale texts help their students to more actively engage with the 
folktale’s context, characters, the plot, or in some instances with an intended ‘moral 
message’. 
 
The public school teacher decides to put the responsibility for locating appropriate 
illustrations on the students particularly through Internet searches. By making it a part 
of the subject assignment, he expects that his students will be more motivated to rely 
on themselves for finding learning materials related to folktales. As well as 
illustrations, the students will also find about the cultural realities that can be useful 
for expanding their cultural knowledge. With regard to movies, he uses folktales in 
their movie context as an alternative teaching resource to prompt students to be more 
responsive in their EFL classes.  
 
By contrast, the Islamic private school teacher prefers not to use movies as an EFL 
teaching resource. Ms. Abia relies on the Internet and books as she takes sole 
responsibility to find the teaching material that she could manage and provide 
necessary teaching materials for her students.  
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4.4.2.3 Moral teaching through folktale texts 
When discussing moral teaching through folktales, one significant point made by 
both teachers is the familiarity their students have with these stories, which the 
teachers feel is of benefit in EFL teaching and learning. Although the messages, 
particularly those referring to moral values, are mostly delivered implicitly in 
folktales, the frequency and timing of their use enable the students to recall from 
memory the stories and their moral messages with less difficulty. The parents or 
elders of the students may have read a folktale almost every night as a lullaby during 
their childhood.  According to Ms. Abia, the EFL teachers then only need to lead 
their students to distinguish between acceptable and unacceptable moral values within 
the society revealed in the text.  
 
The acceptability or not of moral values is determined by the society, and provides 
the rationale for these teachers’ decisions related to their selection of teaching 
materials and particular teaching practices. The teachers are confident that knowledge 
of moral values encourages their students to socialize appropriately in their 
environment. Moral values exist within the context of a group in society, where every 
member of the social group is attached to a particular set of moral values.  
 
The construction of a moral code begins with recognizing the elements of cultural 
values. The folktale of Malin Kundang, from West Sumatera, Indonesia, that many 
students from both schools are familiar with, encourages the students to look more 
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closely at the cultural values of western Sumatrans. This story captures in detail the 
way of life, the dress, the way of thinking, and behavioural norms. Although the two 
teachers use different Indonesian folktales, they recognize that when the students can 
recognize the cultural values of a certain group of people, they are able to recognize 
group’s contextualised moral values as well. With regard to dress, the public school 
affirms that recognising dress as cultural representation means displaying a form of 
moral consciousness. Thus, the Indonesian IFET is a potential teaching material for 
infusing contextualised moral values. 
 
 
4.4.3 The English as a Foreign Language teachers’ responses to the 
government’s cultural policy  
The regulation of national education in Indonesia states that English language 
teaching at the primary education level is a subject in which local content must have 
prominence. The regulation also states that English is to be taught at the primary level 
as an optional subject. Javanese language and the art of the local culture, with its 
focus on vocal art, are two further optional primary level subjects that are 
distinctively locally orientated in their content. Of these three local-content subjects, 
most primary schools in Java choose to teach English language as the local-content 
subject. The public school and the Islamic private school participating in this 
research, after going through a similar subject selection process, decided to choose 
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English language as the local-content subject for their students. This decision 
involved the school staff, the school committee, and the students’ parents.  
However, this particular government regulation is open to different interpretations. 
The two participating EFL teachers interpreted the regulations differently in terms of 
English language teaching, particularly in relation to the construction of the 
curriculum. One of the teachers acknowledged the existence of guidelines within the 
government regulation for curriculum construction, while the other believed that there 
are no clear guidelines. Above all, they were aware that English language teaching at 
the primary level in Indonesia is optional, and that if the school decides to offer 
English language as a local-content subject, the teachers need to take responsibility 
for constructing the curriculum independently. As a result of this situation, and 
possible variations in interpreting the government regulations, these EFL teachers are 
following different paths in their implementation of the regulations.  
 
Although the EFL curriculum may be constructed differently in each school, teachers 
are still required to consider the government’s main educational vision through the 
graduation of students who have basic English language skills, and who hold local 
cultural knowledge. Regarding the unavailability of teaching materials which could 
accommodate the government’s interests for preserving local cultural knowledge and 
identity, the two teachers perceive and choose Indonesian IFET as appropriate 
teaching materials in their EFL classes. 
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The next chapter presents data findings related to IFET as medium for teaching moral 
and cultural values; illustrations in folktales texts for learning EFL, and folktales for 
EFL skill development that are analysed to identify patterns emergent from the 
primary and public school students’ visual elicitation interview responses.   
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Chapter 5 
Data Analysis: The public and Islamic private schools students 
 
5.0 Introduction  
This chapter begins with a narrated account of the meeting I held with students from 
the public and Islamic private schools to provide prospective participants with 
information about how the research interviews would be conducted. The following 
sub-sections present data analysis with its themes which are drawn from the topics 
often reiterated in the interview data which was conducted with the students through 
visual elicitation. Subsequently, the data analyses for each school is presented 
separately and then compared. Comparisons between the data are analysed more 
deeply in the following sub-section. 
 
The chapter begins with narrative accounts of the introductory meetings that were 
held at each school with the participating teachers and students. The narrative 
accounts are then followed by an analysis of the students’ responses to the visual 
elicitation interviews; firstly; from the public school students and then the Islamic 
private school students.       
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Meeting the students 
I approached the task of interviewing the research participants with feelings of 
curiosity. Interviewing the students provided opportunities for me to learn. They 
communicated with me as if I was a new friend of theirs. In Interviewing the students, 
I needed to pay attention to each child’s idiosyncratic ‘language’; speak with them as 
simply as possible and speak respectfully to them in everyday language. As I 
prepared myself to interview my research participants, I was reminded of when I was 
a primary school teacher and how I felt when approaching the sixth grade students 
from the two different educational institutions – public and Islamic private schools. 
To provide a hints about the students participants from the two primary schools, the 
following two tables provide data of students’ participants: 
Table 5.1.a. Data of Public school students 
No Name (pseudonym) Age (years old) 
1 Idam  12 
2 Suci 12 
3 Ferdi 12 
4 Mita 12 and half 
5 Vinny 11 
6 Rudi 12 
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Table 5.1.b. Data of Islamic private school students 
No Name (pseudonym) Age (years old) 
1 Fathia 11 
2 Tira 11 
3 Alya 12 
4 Galang 11 
5 Ifa 12 
6 Evan 12 
 
The public school students 
The day I arrived at the school site, it was clear that it would not be possible to 
conduct the interview sessions. The students were still having their school exams; 
besides, I needed to familiarise myself with the children, as well as the school. The 
best person who could help me with the situation was the EFL teacher, Mr Joko. He 
gave me some information related to the children who were to be my research 
participants, for example, their ages. He also told me they were enthusiastic about 
participating in the research. Mr. Joko advised me of the best time to conduct the 
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interviews and showed me the two rooms where the interviews would take place - the 
Grade 6 classroom and the library.   
This public school provided two different rooms to hold visual elicitation interviews 
with the students. The first of three photo elicitation interviews were held in the 
classroom. This spacious room, next to the teachers’ room was set up to 
accommodate around forty students and was commonly used by the research 
participants for all of their daily class activities. A common sight in all Indonesian 
public school classrooms appeared before my eyes: illustrations of the Indonesian 
President and Vice-President hanging on the wall above the classrooms’ black or 
white board. Further, there were also illustrations of national heroes, a map of 
Indonesia and a world map. Although there were many illustrations displayed in 
every classroom, classrooms were still less colourful than the ones I saw in private 
schools. I did not see any displays of the students’ usually colourful artworks and 
handcrafts. As previously scheduled, the second and third day of the interviews 
would be held in the school library. The library was almost as large as the Grade 6 
classroom and was furnished with just three bookshelves and ten chairs. As such, the 
book collections did not seem adequate for facilitating the varied reading needs of the 
students. This public primary school library was not significantly different to the 
school library I experienced as a primary school student years ago. I saw students 
coming and going, borrowing books, and staying to read books in the library.  I could 
see many activities while I was waiting to interview the students. Some of the 
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participants were having choir classes with the teacher and friends before their 
interview with me. I had to wait for the activity to finish because the classroom used 
for the choir group was located just next to the library, and we were worried that the 
noise might interrupt our interview sessions. Besides, I had to wait for other students 
who were not involved in the interview to leave the school. This meant that the 
participating students could feel more relaxed knowing that their involvement in the 
research would remain as private as possible.  
Conducted over three days, I met two students each day. On the first day, I met two 
young boys who respond to my questions in quite different ways.  The first boy 
interviewed was an expressive student, while the other seemed less expressive. On 
the second day, I met two young girls who were both quite communicative, especially 
when they were commenting on the illustrations in the folktales.  On the last day of 
the interview sessions, I met a boy and a girl who were quite similar to the students I 
met on the first day. Apart of their different personalities, the students spontaneously 
expressed their opinions on the folktale illustrations, and many of them retold stories 
of folktales after observing the illustrations. 
There were some situations that arose in the interviews with the six children in this 
public school that did not occur in the interviews at the private school. The students at 
the public school seemed reluctant the first time I saw them. Fortunately, my 
experiences as a primary school teacher helped me learn about and better understand 
children. I have found that children who are educated in public schools have quite 
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formal relationships with their teachers; a situation that may have affected their 
responses to my being in their school. Hence, I needed to create a less formal way of 
speaking so that they could talk to me in a more relaxed way during our interview 
sessions. One or two of the students interviewed were a bit nervous at the beginning 
of the interview session. This was understandable because they were talking to a 
relative stranger. Besides, given they were involved in an unusual one-on-one 
interview students would feel apprehensive. However, this initial challenge changed 
once they settled in to the interview.  
 
The private school students 
The participating EFL schoolteacher at this private school, Ms. Abia, was the first 
person I met before I conducted the interview sessions with six of her students. She 
told me that the students were still busy with their post-final test activities, such as 
joining the choir group and attending the photo sessions for their end-year-book and 
graduation certificate. For the time being, I found out that the students who were 
interested in participating in the interviews were mostly girls – four girls and two 
boys. Ms. Abia invited them to be my research participants because of their 
respective enthusiasm for writing and reading English texts. 
The school allowed me to conduct the three interview sessions with the students in 
one of the Grade 6 classrooms (the sixth grade consists of three classrooms). 
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However, we had to move to the auditorium for the third interview session on the last 
day of interviews because the classroom was being used for the choir rehearsal.  
The private school classroom was somewhat different from the public school 
classrooms. Along with the illustrations of the President, the Vice-president and the 
maps, I saw some colourful decorations hanging on the walls, such as paintings and 
handicrafts made by the students. A long low bench in front of the class and close to 
the white blackboard was used as a step for students so they could more easily write 
on the board. A unique tradition in Indonesian schools was the shoe-racks in front of 
every classroom full of child-size shoes. It seems that the school has created a 
tradition; every student has to take off their shoes before going into their classrooms.  
I discovered another interesting facet of this school on the last day of interviewing the 
children in the school auditorium. Before the EFL teacher showed me the building, I 
expected to see a typical school auditorium: a modern architecturally designed 
building with a wide room with hundreds of chairs for holding special occasions. 
Surprisingly, the building’s design followed the traditional architectural style –Joglo: 
a traditional Solonese (people of Solo) house. Wood dominated most parts of the 
building. I could see the tops of the two entrance doors were beautifully carved with a 
traditional pattern. Once I came into the building, there were four pillars which also 
had carvings in the lower section. The pillars reached to the roof of the building 
where I could not see a ceiling. There were no chairs, so we had to sit on the floor to 
conduct our interview session.  For the reader’s information, sitting on the floor to 
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hold a social gathering or any other formal meeting is actually a common local 
tradition. This situation – the students and I sitting on floor – was actually beneficial 
as the children were less tense and seemed to express their feelings and ideas openly 
during the interview. Sitting on the floor appeared to enhance a sense of equality. 
This is in line with the philosophy of the tradition for sitting on the floor: equality. It 
is the end of semester; school exams had just finished and the students feel relieved. 
Some students ran up and down the stairs of the three-storey-building. Other students 
enjoyed their break-time in the student canteen near the auditorium.  
The week I spent my interview days with the students of the private school. It is good 
that I met spontaneous and communicative children in this school.  This kind of 
background influences the way they responded, such as giving detailed descriptions 
of examples. From my observations, I see one particular similarity between the public 
and Islamic private school students: they are positive about English language classes 
activities and folktale texts that use illustrations as a medium for learning English.    
The following analyses of the private and public school students’ interview responses 
are framed around the three topic areas guiding the interview questions: folktales as a 
medium for teaching moral and cultural values, illustrations in folktale texts as a 
medium for learning EFL, and folktales as a medium for basic EFL skills 
development  
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5.1 The public school students’ interview responses 
Responding to interviews through visual elicitation, the students’ responses are 
divided into three topics as presented in the following sub-sections: folktales as a 
medium for teaching moral and cultural values, illustrations in folktale texts as a 
medium for learning EFL, and folktales as a medium for basic EFL skills 
development. 
 
5.1.1 Folktales as a medium for teaching moral and cultural values 
The public school student participants are mostly (five of six students) fond of 
Indonesian folktales in English translation (IFET). The students indicate their 
fondness for folktales through their positive responses to IFET in their EFL classes. 
The analysis of the students’ responses to illustration of folktales seem to suggest 
connections between the students’ cultural backgrounds, their familiarity with IFET 
and their preferences for Indonesian folktales in their EFL learning. All of students 
participants (twelve students) related their preference for having IFET in their EFL 
classes in order to expand their cultural knowledge. One of the students, Mita 
(PBS.10) comments that the use of IFET in EFL classes educates Indonesian people 
about their own culture: 
I prefer Indonesian folktales because they could help to educate Indonesians 
about our own culture. Folktales are our own culture, so they can be useful.  
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When Mita says about her own culture, she is likely making a distinction between 
Indonesian culture and other cultures. Her statement implies that local cultural 
knowledge embedded in Indonesian folktales would be useful for her in order to live 
within the society where the folktales come from. Further, Mita added that the details 
provided in the folktale texts, such as plot and illustrations, have the potential to 
inform the students’ to better understand Indonesian, as well as western cultures: 
I could know better about Indonesian culture. The Indonesian is like this! (She 
points at the illustration of Malin Kundang). The western is like this! (She 
points at the illustration at Cinderella). (Mita. PBS. 9) 
Mita’s way of making a distinction between Indonesian and western through the 
observation of a folktale illustration may sound simplistic as she draws the conclusion 
from a pair of illustrations.  However, this way of appreciating differences between 
cultures cannot be taken for granted given the challenges that foreign language 
learners face when they are not familiar with the complexities and varied cultural 
background of the target language. The inclusion of local folktales in her EFL classes, 
encourages and facilitates her willingness to learn more about her own culture, 
Indonesia. Mita, who is a Javanese girl addresses Malin Kundang as representation 
our culture as Indonesian, which is rich with cultural diversities. With regards to 
varied ethnic group in Indonesia, Mita brings local folktales such as Malin Kundang 
which originated from Western Sumatera, into a national context.  
Knowledge about different regional dress codes can be conveyed through the 
folktales’ narrative and illustrations and inform students’ cultural knowledge. One of 
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the students, Idam (PBS.7) associated his interest in seeing characters in an 
Indonesian folktale texts wearing traditional dress from one of the Indonesian islands. 
Having a liking of and respect for local culture may encourage participation in the 
preservation of local culture as Idam said:  
 I love Sangkuriang, because they wear traditional outfits. (Idam. PBS. 7) 
 By the way, how if you wear the kind of clothes Sangkuriang wore? 
(R.Idam.PBS.7) 
I would be happy because I could preserve Javanese culture and people would 
know about Javanese dress. (Idam. PBS. 7) 
From Idam’s interview excerpt, Idam explicitly says that a love of local culture can 
be expressed through the wearing of local dress on certain occasions, such as for a 
traditional wedding party. He feels proud and excited when he wears it and when 
people ask him to wear traditional outfits. Idam concludes that his wearing of 
traditional clothes will make other people recognise him as the representation of 
Javanese, so that the clothes as cultural symbols will still exist within other cultures. 
Three of six public school students – Idam, Mita, and Vinny – paid attention to 
national dress as a representation of culture.  Mita’s (PBS.4) interview response 
shows her recognition of Indonesian culture through folktale character’s outfits, as 
she said: 
Yea...(seeing malin Kundang with his local cultural clothing). I could know 
better about Indonesian culture. The Indonesian like this... (pointing the 
picture of Malin Kundang). (Mita. PBS. 9)  
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The other student, Vinny’s (PBS.10) interview response point out that the clothing 
worn by the characters in the folktale Cinderella is interesting in that it is distinctively 
different from that worn by characters in Indonesian folktales. The characters in both 
Indonesian and western folktales represents their own cultural identity. From what 
Vinny had to say, her interest in the illustrations in western folktales particularly 
related to clothing and accessories seems to reflect her aspirations to have these for 
herself:   
Yes, it’s seen from their jewellery; we cannot find them in Indonesia. That’s 
why I like it! I wanted to buy such things, but I don’t know where to buy. 
(Vinny. PBS.10) 
Vinny’s glimpse into different Indonesian and western cultural elements, in this 
instance into the styles of clothing worn, appears to have enriched her cultural 
knowledge so that she can notice different styles between Indonesian and western 
attire.  The fashion trends, particularly the jewellery worn by the western folktale 
characters interests Vinny, who considers it as a sophistication of western culture she 
cannot find in her local surroundings. Also, folktales often send their moral teaching 
and messages implicitly through the storyline. In the story Sangkuriang, the folktale 
character teaches children to obey their parents as asserted by one of the public 
school participants: 
 Because Sangkuriang is an obedient one when he was a kid. (Suci. PBS. 5) 
Suci’s recognition of the importance of obeying parents indicates that Suci was 
influenced not only by the implied message of Sangkuriang but also by the cultural 
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context. Obedience to parents may exist in every culture but Sundanese culture 
strongly teaches that children must obey their parents. Another important moral 
teaching in the Sundanese folktale Sangkuriang, originating from West Java, lies in 
the main character’s unacceptable cultural values and conduct within the Sundanese 
culture. Sangkuriang is a son who intends to marry his own mother, Dayang Sumbi. 
As Suci explains: 
Sangkuriang is…, what is it? He ran away from home when he was a kid, then 
he was home again when he’s already a young man. He was back home for 
asking a woman who apparently his own mother to marry him. (Suci. PBS. 4)  
It is not permitted for son to marry his own mother (Suci. PBS. 4) 
However, although incest within the Sundanese culture is forbidden, Sangkuriang’s 
inability to recognize his own mother means he cannot see that his intention to marry 
her constitutes incest. Sangkuriang and his mother live in different places after 
Sangkuriang disobeyed his mother and she banished him from his village. So this 
folktale carries two lessons on culturally related morality: you must obey your parents 
and incest is forbidden.  Disobedience towards one’s parents and incest are both 
morally unacceptable in Sundanese culture. Sangkuriang is not the only local folktale 
that teaches children to obey their parents. Malin Kundang, a story about a 
disobedient son who is punished with a curse that turns him into a rock, teaches Ferdy 
(PBS. 2) that he must love and obey his parents. Vinny (PBS. 2) explains that Malin 
Kundang sends a similar message to the Sangkuriang folktale: obey your parents. She 
relates the moral value in the story through the famous local proverb: ‘heaven is 
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beneath our mother’s feet’. It means that children should respect their mothers to gain 
God’s blessing. Surprisingly, Vinny also mentions the moral value contained in the 
story of Cinderella. She tells me that the story also teaches her about patience:  
There is a lesson from the story of Cinderella: If we’re patient, God will give 
his best for us. (Vinny. PBS. 3)  
Vinny tries to show relationship between moral teaching that lies in the folktale and 
religious teaching. With regards to where the folktale originated, Cinderella is a 
European folktale which is actually a metaphor of the societal phenomenon about the 
‘haves’ and the ‘have nots’. Daly and Wilson (1998) write that the story of 
Cinderella is about a girl named Cinderella who lives with her step mother and step 
sisters and is treated very badly by them. In this context, Vinny’s interpretation of the 
key lesson of the story seems to be influenced by the socio and cultural values which 
are dominated by certain religious rules. 
 
5.1.2 Illustrations in folktales texts as a medium for learning English as a 
Foreign Language   
Unlike the students in the Islamic private school, all six participants from the public 
school affirm their preference for the inclusion of illustrations in the folktale texts 
used in their EFL classes.  For example, in a straightforward way, Vinny (PBS. 10) 
states her preference for illustrations in folktale texts:  
I like the ones with illustrations. (Vinny. PBS. 10) 
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The scarcity of colourful illustrations accompanying the text in other kinds of EFL 
learning materials by comparison, make these texts engaging. Further, illustrations 
may convey cultural information such as the characters’ clothing styles and actions 
such as the dancing in depicted in the illustrations in Cinderella.  
Regarding the two culturally distinct folktales – Indonesian and western– the students 
in the public school in some respects prefer the illustrations presented in the 
Indonesian folktale texts  compared to those shown in western folktales. Familiarity 
with these folktales from early childhood may be a salient factor in the students’ 
preference for the illustrations in Indonesian folktale texts.  
From the analysis, it seems that illustrations in folktale texts have meaningful 
significance for the participating students. Many students commented that 
illustrations in folktale texts help them to understand the plot of the story (Ferdy. 
PBS. 6; Idam. PBS. 8; Suci. PBS. 8). Their comments for relating illustrations and 
comprehending the plots of folktales are understandable and one of the students, 
Ferdy (PBS. 5), says that illustrations are representations of the stories. The students 
– Ferdy (PBS.1), Mita (PBS. 10) and Vinny (PBS. 10) – can imagine what the story 
might be about and how it will unfold by looking at the illustrations in the folktale 
texts. Ferdy states that: 
I could imagine how the story is (if there’s an illustration). (Ferdy. PBS. 6) 
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Not only did the illustrations help the students to predict and comprehend the text 
quickly, the illustrations also helped them to find the meaning of words within the 
text. According to Rudy’s observations, the illustrations can help the student predict 
difficult words that might come up in folktale texts: 
If there are some difficult words, I could find what’s in the story because I see 
the illustration. I could imagine what may be the next. (Rudi. PBS. 7) 
It may mean that illustrations function not only to attract students’ attention to the 
text, but also to enhance their language skills, in particular, their vocabulary 
development. Although the students may not yet understand the meaning of the 
words in English, their attention to the illustrations may encourage them to search the 
English-Indonesia dictionary. In this case, the students may not only focus on the 
meaning of one word, but they may search for other words. In this context, the 
inclusion of illustrations in folktale texts may assist students’ EFL learning in two 
fields of competencies: language and literature. Here, language refers to the students’ 
ability to develop their vocabulary and reading comprehension. Literature refers to 
the students’ ability to construct stories through their use of imagination, even though 
the students’ capability to construct paragraphs may be underdeveloped. 
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5.1.3 Folktales as a medium for basic English as a Foreign Language skills 
development 
From the students’ responses to questions related to familiarity of folktales it seems 
that many students from the public school have been introduced to stories of folktales 
in their childhood. Ferdy and Mita’s familiarity with folktales began when they were 
four years old. Their grandparents and parents would turn folktales into lullabies. 
Another student, Idam, was introduced to folktales when he was six years old. In 
contrast to the early childhood experiences of Ferdy and Mita, Idam’s grandfather 
related Indonesian folktales such as Sangkuriang to him as daily stories rather than as 
lullabies. In a similar way, three students Suci, Vinny, and Rudy, familiar with 
folktales through reading books and watching movies of folktales, were able to recall 
stories of all the folktales they had ever known. 
Along with having some familiarity with folktales since early childhood, the students’ 
skills in engaging with English language learning materials such as Indonesian and 
western folktales, may have been enhanced by their intrinsic interest in the stories 
themselves. Students’ attraction to the stories motivates them to read and to 
comprehend the text as represented by Budi: 
It’s (the Indonesian folktale text) easier to comprehend (rather than western 
folktale) (PBS. 3)  
The student’s curiosity about translated folktales encouraged them to read the text 
and helped them develop good levels of comprehension. An interest in reading 
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folktale texts likely led the student to have much more knowledge about Indonesian 
than western folktales. Breadth of knowledge in this case seems to determine the 
student’s likeness and develops the student’s reading comprehension skills. 
From the analysis thus far, familiarity with and interest in folktales likely contribute 
to the students’ English language learning skills. For the public school participants, 
the analysis suggested that their familiarity with folktales seems to facilitate their 
understanding of their EFL texts. For example, Idam (PBS. 6) says that he can easily 
memorise the English words found in the texts when he was asked his opinion about 
the story of Cinderella and Snow White, Idam said:  
Ee.., it may be..., it would be useful to enrich our English. You know..., there 
are many English sentences to remember, to memorize, so students are easily 
to understand, to memorize English words through stories. (Idam. PBS. 6) 
 
Indonesian folktales that are translated into English provide new English words and 
expand the students’ English vocabulary (Suci. PBS 9; Ferdy. PBS. 7; Mita. PBS. 8; 
Vinny. PBS. 11). In addition, the students’ EFL teacher, Mr. Joko expected the 
students to bring English-Indonesian dictionaries to every class. Dictionaries were 
found to be effective EFL learning resources to assist students to translate English 
words into Indonesian and vice versa which is depicted in the following dialogue 
with Suci:  
By the way, what are the benefits of learning English? When you read English 
folk stories, what benefits that you could have? (R. Suci. PBS. 9) 
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We could learn English language. If there were some words that I did not 
know the meanings, I could find them in dictionaries. (Suci. PBS. 9) 
The students’ recognition of English vocabulary, particularly the vocabulary in 
English translated folktales texts, encourages students to become more proficient in 
their EFL writing and speaking.   
 
5.2 The Islamic private school students’ interview responses 
In responding to the interview questions through visual elicitation, the students of the 
Islamic private school provided different responses to the students of the public 
school. Therefore, the students’ responses lead to the following themes: folktales as a 
medium for teaching moral and cultural values; illustrations in folktale texts as a 
medium for learning EFL, and folktales a as a medium for basic EFL skill 
development. Although the responses of the students of both schools lead to similar 
headings for the sub-sections in this chapter, the institutional background of the 
school seems to lead the students to provide different responses to a certain extent, 
particularly related to religious rules for the students of the Islamic private school. 
 
5.2.1 Folktales as a medium for teaching moral and cultural values 
In response to interview questions related to folktales as a medium for teaching moral 
and cultural values, some of the students related that they learn more about their own 
culture from the folktales they engaged with during their participation in the research.  
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Tira who is fond of reading, says that folktale texts can fulfil her curiosity as implied 
in the following interview excerpt: 
What about western folktales? (R. Tira. PVS. 4) 
I like it…, I’m curious to the story of Edelweiss. (Tira. PVS. 6) 
Have you ever got the story or did you find it yourself? (R. Tira. PVS. 6) 
No, I haven’t. I’m so curious. (Tira. PVS. 6) 
Her curiosity indicates her engagement with folktales in his EFL classes.  Similar to 
Tira, Fathia sees the beneficial side of learning EFL through folktales, since she can 
acquire wider knowledge about her culture. She explains that:      
For me, it is easier for me to know the stories of Indonesian folktales rather 
than western folktales. I don’t know much about western folktales, so learning 
English through native folktales would be beneficial for enriching cultural 
knowledge. (Fathia. PVS. 5) 
 
In particular, Fathia relates that she has little knowledge of western culture. This 
could be her reason for comprehending the story of Indonesian folktales better than 
western folktale text.  Nevertheless, her engagement with western folktales in her 
EFL classes provides additional cultural knowledge. Another student who enjoys 
reading folktales in his English classes is Galang, given folktales enrich his cultural 
knowledge: 
Happy…, we could know our own culture, we also learn English language. 
(Galang. PVS. 5) 
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Galang feels that learning English is important and learning culture through folktales 
is fun. Although he does not specify which culture that he means – whether 
Indonesian, Javanese, or Indonesian (richly influenced by Islamic culture) – his 
emphasis on cultural knowledge indicates his recognition of his local culture. In 
addition, he feels that his fond of Indonesian folktales might contribute to 
appreciation and participation in preserving local culture:  
The story is from West Sumatera. Sumatera is part of Indonesia. If we love 
Malin Kundang (Indonesian folktale), it means that we appreciate our culture 
(Galang. PVS. 3) 
Hearing the phrase our own culture which is repeated a couple times, the culture may 
refer to Indonesian culture which is influenced by Islamic culture since Galang goes 
to Islamic school. Galang indicates this by mentioning Malin Kundang, a folktale 
from West Sumatera while he is Javanese.  He recognises and wants to inform me 
that West Sumatera is part of Indonesia. West Sumatera has been much influenced by 
Islamic culture. Thus, he may infer Indonesian culture which is richly influenced by 
Islamic culture as our culture.  
Based on the students’ experience above, both English translated native Indonesian 
folktales and western folktales become valuable references of cultural knowledge and 
experiences for the students.  
Not only as points of attraction, the illustrations of folktales characters’ way of 
dressing in the narrative texts  are also understood as a medium for enhancing 
students’ cultural knowledge in their EFL classes. Dress can be a powerful indicator 
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of a culture that the students can recognise in the illustrations in Cinderella and 
Ajisaka. (see Figure 5.2.a /Cinderella and 5.2.b /Ajisaka). Fathia observed that: 
I don’t like this illustration (she points at the pair of folktale illustration: 
Cinderella and Ajisaka. Ajisaka’s character wears topless outfits which is 
actually Javanese traditional dresses and Cinderella with her sleeveless dress 
that she shows her upper arms).  
Fathia reveals her objections to the clothes worn by Cinderella (a sleeveless dress – 
showing her upper arms – for a woman) and Ajisaka (topless outfits – which is 
actually acceptable in Islamic rules). It seems that Fathia’s dress preferences may be 
influenced by her surroundings as she studies at an Islamic school where the way of 
dressing depicted in the story of Cinderella is not encouraged under Islamic rules. 
  
Figure 5.2.a. Cinderella (left column) 
(Sirait, 2010) 
Figure 5.2.b. Ajisaka (right column) (Endah, 
2012) 
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Ifa seems to show a more strict understanding of the Islamic rules, as reflected in her 
response below that suggests she prefers Snow White’s dress to that of Cinderella’s. 
Cinderella’s dress may be considered vulgar for a woman that is not encouraged 
under Islamic rules. Cinderella’s dress, in Islamic terms, is more vulgar than Snow 
White’s because Cinderella still shows her upper arms and Snow White does not. (see 
Figure 5.3)  
You know…, her dress is vulgar. (In the illustration we had, Cinderella shows 
her upper arms). Talking about dress, I like Snow White’s gown. It’s 
beautiful. (Snow White’s illustration in which she wears a gown that covers 
most parts of her body including her upper arms and her back part of her 
neck). (Ifa. PVS. 7) 
 
Figure 5.3. Snow White and the seven dwarfs (Rusdi, 2012) 
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Although the two western folktale characters – Cinderella and Snow White – dress in 
western style with slightly different dress-cut such as Cinderella with her sleeveless 
dress and Snow white with her short sleeves, Fathia and Ifa provide different 
descriptions and interpretations about the western folktale characters in relation to 
appropriateness within the local context. 
Concurrently, the dress of the Indonesian folktales’ characters also attracts Galang’s 
attention. According to Galang, Malin Kundang’s character’s local dress is more 
culturally contextual than Cinderella’s as it represents Indonesians:  
It look so Indonesian! (Galang. PVS. 6)     
It seems to me that Galang demonstrates his nationalistic spirit by expressing his 
appreciation for the way Malin Kundang’s characters are dressed. Galang’s response 
suggests, particularly in relation to traditional dress, that an individual’s cultural 
knowledge can say something about their national identity. Dresses, in particular 
local or traditional outfits, can reflect people’s origins. The dresses that Malin 
Kundang’s characters wear represent the people of West Sumatera, Indonesia (Ifa-
Pvs.30-31) (see Figure 5.4).  
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Figure 5.4. Malin Kundang (Wijaya, 2012a) 
Seven of twelve students’ interview responses point out that reading Malin Kundang 
in their EFL classes may offer significant moral teaching in relation to being obedient 
to parents. Tira’s parents and Alya’s grandmother also played an important role in 
their understanding of the message conveyed by this folktale as their elders 
introduced the folktales of Malin Kundang as a lullaby when the girls were in 
kindergarten.  
 Yes, my grandma told me the story (of Malin Kundang) every time I wanted 
to go to sleep. (Alya. PVS. 1) 
Malin Kundang (the first folktale she got in her childhood). Whenever I had a 
bad deed, she always reminded me not to do it. Otherwise, I would be like 
Malin Kundang (a disobedient son). (Alya. PVS. 1) 
247 
 
When I was in kindergarten, my parents always told me stories before I went 
to sleep. 
My father always told me the story of Malin Kundang. 
He said that I would not be as bad a daughter as the character of Malin 
Kundang.  
My father said that ‘you’ll be a good daughter’ and not to follow Malin 
Kundang’s attitude. 
                (Tira. PVS. 1) 
 
The quotations of the interview sessions with the two students, Alya and Tira, reveal 
that both the students’ parents used the message about moral values derived from the 
stories as a ‘reminder’ for them to be good girls instead of following Malin 
Kundang’s bad attitude (Tira. PVS.1; Alya. PVS. 1). Thus, their recent re-visiting of 
this folktale reminds them of the moral values in the folktales. When two other 
students are moved by the message of being ‘good’ children (i.e., obedient children in 
the family), Galang seems to understand another moral value of this folktale, we 
should not forget our homeland.  Malin Kundang is a character who easily forgets his 
homeland when he becomes a rich man on another island as seen in the following 
comments: 
Many. For example, we should not (go) against our parents; we have to obey 
our parents; and we should not forget our homeland. (Galang. PVS. 3) 
Galang here points to the powerful notion that those who leave home, sometimes to 
become wealthy, should never forget their parents or their homeland. 
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Galang’s response to the interview questions regarding moral values in folktale texts 
provides further evidence that a primary age student can recognise moral values 
through IFET in their EFL classes.  Here, learning English through IFET provides 
two forms of learning: language learning and learning of moral and cultural values. 
 
5.2.2 Illustrations in folktale texts as a medium for learning English as a Foreign 
Language 
The students revealed that illustrations in the folktale text help make the text 
interesting to read. Initially, students may only intend to observe the illustrations. 
After that, they will promptly want to read the texts, as Ifa confirms:  
It became more interesting, because most children would look for illustrations 
in the texts. They would get bored if there were no illustrations, then they 
would stop reading (Ifa. PVS. 6).  
Not only interested in reading folktale text, Ifa stated that illustration in folktale text 
seems to have another benefit that it helps her not to get bored with the regular ECL 
classes. Illustration in folktale text is likely to enhance the student’s willingness to 
read text and teaching-learning process.  
This opinion is strengthened by Alya’s viewpoint:    
You know..., children love them (folktale texts) more when there were 
illustrations in it. (Alya. PVS. 5) 
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From what the students had to say, two possible reasons emerged as to why the 
students enjoy engaging with illustrations in their EFL classes, particularly with those 
in folktale texts. Firstly, as Ifa notes, the illustrations are colourful as she explains: 
Illustrations are colourful, so they are more interesting. Texts are only in blue 
and black that they are not interesting. (Ifa. PVS.6) 
 
Thus, the inclusion of illustrations in the written texts attracts the students to observe 
the illustrations, then to read and to learn the texts as well as the language as indicated 
in the following interview excerpt between the researcher (R) as the interviewer and 
the student named Ifa: 
It would be difficult. It would be more helpful if we know theory and the 
practice. For example, there is a picture of a butterfly snuffle on flowers. If we 
only see text “Butterflies snuffle on flowers”, we would not know how 
butterflies doing it, would we? We cannot figure it out if there were only 
texts. If there were illustrations, we would know how butterflies did it. (Ifa. 
PVS. 7-8) 
 
Ifa’s response to illustrations in folktales suggest that the emergence of illustrations in 
folktale text work in two ways. Firstly, illustrations in folktale texts provide an 
expanded description of text itself that the students have a better text comprehension. 
Secondly, illustrations in folktale texts encourage the students to observe the 
illustrations and then learn the language used in the texts.    
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The above students’ experience with illustrations in folktale texts provides evidence 
that illustrations in a folktale text helps the students to better understand the content 
of the texts. By interpreting illustrations in folktale texts, students can predict how the 
plot will unfold and how the characters may appear in the folktale texts. It seems to 
me that Evan, Tira, and Alya believe that they can predict the plot of the story by 
observing the illustrations. Some of the students conveyed the idea that illustrations 
can enhance their enjoyment of folktales and facilitate their understanding of the texts 
and their EFL learning.  
By contrast, other students did not seem to see the folktale illustrations in the same 
way as those reported above. Related to the impact of illustrations in folktale texts, 
Fathia says: 
The illustration is just ordinary one, so it does not influence much (in her 
understanding of the texts). (Fathia. PVS. 5) 
 
Here, Fathia directly states that illustrations in folktale texts does not influence and 
enhance her understanding of the text. It may mean that her understanding of the text 
relies on the text itself. Further, she will not be motivated to understand the text if it 
contains less interesting illustrations, such as those in folktale texts which do not 
represent the cultural values she holds. Seemingly supporting Fathia’s inclination to 
religious rules in observing the illustrations of folktales, Tira – another Islamic 
private student – points this out directly in relation to the illustration of the native 
folktale Ajisaka (she chooses the illustration of Ajisaka voluntarily) that: 
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Me…, if I see it… I don’t know…  I love Rapunzel. This one (pointing at the 
picture of Ajisaka) has a local dress which is ‘topless’.  The other one 
(pointing at the illustration of Rapunzel), the characters covers their body 
properly. (Tira. PVS. 2) 
It seems that Tira’s view of cultural values on matters of dress is much influenced by 
Islamic rules where people should cover most of their body. Tira’s concern about the 
way this explicit cultural value is reflected in the folktale influences her interest in the 
folktale’s illustrations. Nevertheless, the folktale’s characters’ way of dressing 
actually represents the Javanese culture.  
Also, illustrations do not seem to influence Galang’s interest in folktale texts. 
However, he said that its emergence in a folktale may help students including himself 
who do not know the story of the folktale text. Illustrations of folktale texts help him 
to predict the stories of folktales by observing the illustration as he states in the 
following:  
Illustrations make me know better about the stories. You know…, English 
language is not easy. By looking at illustrations, I could think how the story 
will be. (Galang. PVS. 6) 
Different from Fathia, who is not interested in illustrations of folktales which also 
does not help her understanding of the text, Galang seems to appreciate the role of the 
illustrations in folktale texts is to help his comprehension of text content. 
Of all the students’ responses to the interview question related to their preference for 
illustrations in folktale text, only one of the six participating Islamic private school 
students – Fathia – thinks that illustrations do not promote her EFL learning skills 
through folktale texts. 
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Illustrations enable the students to predict the plot of the stories, to motivate the 
students to read the texts and to learn the language and to engage the students in the 
EFL class activity, particularly those articles related to folktale texts.  
 
5.2.3 Folktales as a medium for basic English as a Foreign Language skills 
development 
The analysis of student responses to questions related to folktales as a medium for 
learning EFL suggest the students learn at least three key EFL skills from their 
engagement with the illustrated folktale texts:  learning new vocabulary, familiarizing 
them to work with a dictionary, and constructing English sentences.  As the texts are 
in English, the students who are familiar with many Indonesian folktales seem happy 
to engage with translated local cultural folktales in their EFL classes as well as with 
western folktales. 
When folktales are used as creative pedagogical strategies, the analyses indicated that 
some students may follow a number of EFL learning paths. One of the students, Alya, 
says she is learning a lot about language from folktales in her English classes:  
First, I could learn more about English language. Second, I could take some 
good lessons from the stories for our daily life. Third, I could learn some new 
words within the texts. Then, I could tell the stories to my younger brother in 
English. My brother was astonished that I could tell the stories that he gave 
his compliment. (Alya. PVS. 6) 
 
253 
 
In responding the benefits of learning English through IFET, Alya is not only 
explaining the benefits from the language learning point of view, but also reveals life 
lessons or moral teaching embedded in folktale texts. Although Alya does not explain 
what the good lessons received from the translated folktales, she seems happy to 
recognise the embedded values in the story. Alya’s comments implicitly say that new 
English words enrich her vocabulary and improve her English language skills, 
particularly in relation to reading, speaking and writing. For example, she is able to 
retell folktales to her younger brother in English. She is enthusiastic about retelling 
stories in English because she is willing to practice her spoken English and wants to 
be able  to reveal the moral and cultural values which are implicitly delivered in the 
folktale texts  to her younger brother.  
Tira is another student who experiences an improvement in her English language 
learning skills, particularly in her vocabulary development. Both Tira and Fathia find 
various English words in the texts: roots of words and words with suffixes and 
prefixes as Tira reveals that: 
For example, there were some words which have prefix or suffix, then we 
have to find the roots of the words..., after that we would adjoin roots of word 
with prefixes and suffixes. (Tira. PVS. 5) 
It (IFET) is good because there is a lot of vocabulary which the texts do not 
only present root words but also various vocabulary. (Fathia. PVS. 2) 
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Acquiring a wider vocabulary helps the students to construct simple sentences, as 
they are aware of different sentence structures between Indonesian and English 
language. According to Tira:   
The vocabulary is not that difficult to learn but it’s about how to construct 
sentences. You know that English sentences work differently than Bahasa 
Indonesia. (Tira. PVS. 3) 
Tira’s ideas imply that an introduction to different folktale texts – Indonesian and 
western – helps her to recognise difference in sentence structure between Indonesian 
and English language through comparison between the two texts.  
Related to sentences and its vocabulary, Fathia says that folktale texts can help 
children to find examples of everyday texts, as used by the average speaker: 
I can see that there is a lot of common language used by characters in 
Indonesian folktales in English translation. They speak the language as 
ordinary people use. So we can learn English better that we can use the 
language for daily conversation. (Fathia. PVS. 3)  
Fathia clearly enjoyed that folktale texts provide references for constructing simple 
sentence structure. She says that her teacher tends to teach EFL based on the text in 
ways that encourage students to get involved in exploring the text. For example, the 
teacher asks the students to find the meaning of words by looking closely at the 
context of the situation presented in the text.  
Other EFL learning strategies include the use of an English dictionary, group 
discussion and the teacher’s assistance. Tira revealed another fun activity using a 
game in their EFL classes related to folktales:   
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(I feel) a bit closer (to Indonesian culture when we have IFET in our EFL 
classes. Surprisingly we ran to our traditional game (a representation of 
Indonesian culture). ‘Do you know sompyo?’ (Tira. PVS. 4) 
In this activity (language learning through traditional game), the students are involved 
in a game where students are given an initial letter of a certain category of English 
words and are asked to find that word under the category. This kind of game helps the 
students to expand their English vocabulary in an exciting way. The game is adapting 
aspects of the local culture and the Javanese students know it. This type of EFL 
learning method provides a more stimulating learning environment compared to more 
conventional methods of EFL teaching generally characterised by teacher-centered 
and grammar-translation teaching approaches. In support of this claim, Fathia 
indicates her positive reception to such teaching methods using contextual teaching 
materials such as folktales and games that she states: 
No, I am not saying that learning English through Indonesian folktales in 
English translation would be easy. We got used to learn grammatical English, 
so there is small chance to learn English conversation. I can see that there is a 
lot of common language used by characters in translated folktales text. 
(Fathia. PVS. 3) 
Here, Fathia is likely to say that the EFL teacher’s creative method of delivering 
teaching materials, where these folktales have their roots in the local culture, help to 
develop the students’ basic EFL skills and enhance their recognition of their cultural 
identity through their engagement with Indonesian folktales.          
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5.3 Chapter conclusion 
A comparative analysis of the students’ visual elicitation interview responses, in the 
participating Islamic private primary school and the public primary school, revealed 
some interesting differences and similarities. These differences are summarised 
below. 
 
Folktales as a medium for teaching moral values 
The students’ engagement with folktales in their EFL learning has the potential for 
students to learn a culture’s moral values is evidenced in the analyses of both the 
private Islamic and the public school participants’ interview responses. The students’ 
attraction to folktales helps the students interpret the stories at a deeper level.   From 
the analyses, it appears that the students’ capability to identify and understand 
folktales’ underlying moral values.  
Of the four pairs of Indonesian and western folktale illustrations shown to the 
students, ten of twelve students seemed to prefer the illustrations taken from Malin 
Kundang and Cinderella. The moral values implied in the two folktales may be 
culturally contextual for the students. Three prominent moral values identified by the 
students related to attitudes children are expected have towards their parents, cultural 
norms related to clothing and behaviour and personal character. 
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1) In relation to expected attitudes toward parents, the folktale Malin Kundang 
teaches the students to obey and to love their parents, particularly their 
mother. Public school student Vinny (PBS. 2) sees a connection between the 
moral value about loving one’s mother and the local proverb, ‘the heaven is 
beneath our mother’s feet’, which means that one’s mother is a person to 
respect in order to gain the blessing of God. Moreover, the students reveal that 
their parents often use this story as a reminder to them that students should be 
‘good’ children instead of imitating Malin Kundang’s ‘bad’ attitude and 
disobedience as a son.  
2) Cultural norms related to clothing and behaviour come to prominence in one 
of the participant’s concerns about the dresses worn by the female characters 
in the story of Cinderella. Ifa, the Islamic private student does not like this 
illustration as she considers that the dresses are vulgar and unacceptable 
within local cultural context.  
3) Personal character development seems to be a prominent theme in Cinderella. 
In contrast to the students who see Cinderella as a girl wearing an 
inappropriate dress, Vinny (PBS. 3) observes the other side of Cinderella. She 
sees the character of Cinderella as a girl who is patient and who is able to 
overcome life’s obstacles. In what might seem like a reward, Cinderella 
finally receives her blessing to marry a Prince and lives happily ever after. It 
seems that Vinny takes ‘patience’ as a valuable moral value to hold. 
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The narrative richness of moral values in folktales potentials suggests they have the 
potential to teach moral values to EFL students. Although most folktales do not 
reveal the messages explicitly, the students still can grasp the intended underlying 
messages, particularly those related to moral values; a capability assumed to be due to 
their familiarity with the stories during their early childhood. The benefits of learning 
EFL through the use of folktale texts may lie in the possibility that readers will come 
to be more aware of moral knowledge and recognize their cultural identity through 
these texts. 
 
Folktales as a medium for enhancing cultural knowledge 
The numbers of students who enjoy engaging with Indonesian folktales in English 
translation (IFET) differed between the two schools. However, there were similarities 
with respect to understanding the potential folktales hold for learning culture through 
their use as pedagogical strategies in EFL. The analysis indicated that more public 
school participants expressed enjoyment in their engagement with IFET compared to 
the Islamic private school participants. The students’ familiarity with IFET may 
contribute to the findings here. Some students’ parents had introduced them to 
Indonesian folktales as lullabies during their early childhood years. Some students 
also relate that IFET in their EFL classes provides cultural knowledge, particularly 
local cultural knowledge. Their curiosity about local cultural knowledge may 
motivate students to read folktale texts. In relation to deriving cultural knowledge, 
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some students feel that they can participate in the preservation of the local culture by 
appreciating the folktales (Galang. PVS. 3). Besides, the inclusion of western 
folktales in their EFL classes also provides cultural knowledge about western culture. 
Some students suggested that they feel they have benefited from their engagement 
with the western folktales and now have more information about western culture 
(Fathia. PVS. 4; Mita. PBS. 9).   
One of the cultural elements that most of the students recognize from the two kinds of 
folktales is the folktales characters’ style of dress. Two of the students – Galang and 
Idam –  are interested in the traditional outfits worn by the characters portrayed in the 
IFET. They know that traditional dress is a representation of cultural identity. From 
the analysis, it seems that Idam and Galang are aware of gaining cultural knowledge 
at the same time as appreciating culturally related national dress traditions. However, 
there is one noticeable feature about the clothing portrayed in the folktale illustrations 
that illuminates different interpretations between the public school and the Islamic 
private school students. Two students from the Islamic private school reveal their 
concerns about the clothing worn by Cinderella’s characters that does not cover their 
shoulders and shows her upper arms. According to the two students’ responses, this 
way of dressing is inappropriate and is incongruent with the culture of their Islamic 
surroundings. On the other hand, the public school participants do not share the same 
concern about Cinderella’s characters’ style of dress. From the differences, two of the 
student participants from Islamic private school raised the idea of our culture which 
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also interpreted it slightly to the students from public school. Islamic primary school 
students seems to show relationship between the way of dressing and religious rules 
to weigh cultural appropriateness and acceptance while the public school student does 
not. Despite these differences, all of the research participants seem to recognize that 
dress can represent culture. For example, the character’s way of dressing in Malin 
Kundang represents the culture of West Sumatera, while Cinderella, as the main 
character in the folktale Cinderella, dresses in a way representative of western 
culture. All of the students can recognize the culture of origin when they see the 
folktales’ characters in their dress.  
 
Folktales for English as a Foreign Language skills development 
The students’ learning of English as a foreign language (EFL) through folktales 
works through several ways. The first and the most prominent factor that plays into 
many of the research participants’ interview responses is their familiarity with 
Indonesian folktales. For some participants, parents and other older people in the 
family, such as grandparents, introduced folktales as lullabies during the students’ 
early childhood years. . Evan is the only student from this private school who reads 
an Indonesian native folktale, Malin Kundang, of his own volition. Three participants 
from the public school, Suci Vinny and Rudy read folktales on their own. In relation 
to the students’ EFL classes, familiarity with Indonesian folktales have helped the 
students to complete their class assignments. 
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Secondly, the folktale stories and their illustrations seem to have the capacity to 
stimulate the students’ curiosity and interest such that the students are keen to engage 
more deeply with these texts than with traditional EFL texts. Public school student 
Mita (PBS.10) believes that her curiosity about folktales motivates her to learn more 
about them, particularly in relation to learning about the origins of folktales and 
gaining cultural knowledge. Other students reported that reading folktale texts in their 
English classes is an enjoyable activity that enhances their enthusiasm for learning 
English.  
Evidence from the analysis presented in this chapter pointed out significant 
differences between the two schools in the teaching and learning methods used by the 
EFL teachers to motivate their students to enjoy learning EFL through the use of 
illustrated folktales. The Islamic private school students are invited to engage in 
learning methods that explore the meaning of the words and paragraphs in the 
folktales; the students find meaning through examining the context and playing a 
particular type of English word game. The game, called sompyo, is adopted from the 
local culture. The game can involve small or large groups’ numbers of students and 
helps group members develop their vocabulary.  
The teachers’ use of folktales within their EFL teaching practices facilitated the 
expansion of students’ English vocabulary in three key ways. Firstly, by engaging 
with the folktale texts, the students’ English vocabulary expanded due to their 
discovery of more varied words in the texts; the texts provide not only roots of words 
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but also words with prefixes and suffixes (Fathia. PVS. 2). Secondly, in concert with 
the illustrated Indonesian folktale texts, the students’ use of EFL dictionaries 
provided an active student-directed way to broaden their vocabularies. When the 
students needed to translate the folktale texts, they would sometimes consult their 
dictionary to look up the meaning of new words and at the same time, have an 
opportunity to look up other English words. Thirdly, class assignments based on 
folktale texts, such as translating paragraphs, constructing phrases and short 
sentences, enhances the students’ EFL skills and further expands their vocabularies.  
When the students have to translate paragraphs and respond to questions based on the 
texts, it means they have to construct sentences. They are less burdened to construct 
sentences for translating the paragraphs in response to the questions as they have four 
alternatives for finding the meaning of words: guess the meaning of words from the 
context; consult a dictionary; ask their teacher, and ask their knowledgeable friends. 
Assuredly, folktale texts along with related class assignments help to progress the 
students’ ability to find the right words by drawing on one or more of the alternatives 
above. 
 
 
 
263 
 
Illustrations in folktales texts as a medium for learning English as a Foreign 
Language  
During the interview sessions with students, the public school’s six participating 
students reveal their preference for illustrations directly without providing further 
explanation about their interest in illustrations in folktales texts. For example, as one 
student stated: “I like the ones with illustrations!” (Vinny. PBS. 10). Private school 
student Ifa’s response indicates her reasons for enjoying illustrations in folktale texts. 
She says the illustrations make the texts more interesting for children. The presence 
of illustrations may alleviate boredom.  
The students from both schools seem to agree that illustrations in folktale texts help 
them to understand the plot given the illustrations help them imagine what is going to 
happen in the story.  
Evan, Tira and Alya from the Islamic private school also provide evidence that their 
enjoyment of the folktale texts’ illustrations has helped them to better understand the 
texts.  
In contrast to the public school students’ opinions on the folktale texts’ illustrations, 
two of the private school students – Fathia and Galang –  show their disagreement 
about the power of illustrations.  
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 When the students are ready for the reading sessions, they may more likely already 
have a better understanding of the content.  Illustrations seem to have a capacity to 
facilitate students’ efforts to finding the meaning of words.  
The participating students reveal different experiences and viewpoints about their 
EFL learning through illustrated Indonesian and western folktales. The colourfulness 
of the illustrations was cited by student participants from both schools as an attractive 
feature of the folktales; a feature missing from their regular texts in other subjects. 
The students from the two schools who are interested in illustrations reveal that they 
may readily find illustrations in their textbooks, but most of them are only black or 
blue printed.  
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Chapter 6 
Curriculum, Pedagogy, and Practice 
                
6.0 Introduction 
This chapter presents a discussion of the research participants’ responses to interview 
questions which correspond to the research questions of this study, and integrates 
them with the literature reviewed in the previous chapter.   As such, this discussion 
chapter aims to respond to the main research question: 
What are the impacts of government initiatives to teach English language through the 
medium of Indonesian folktales in English translation in Primary Schools? 
 
The sub-questions: 
1. How do the primary EFL teachers understand and interpret the government 
policy suggestions in relation cultural awareness agenda for covering local 
cultural knowledge?  
2. How do the primary EFL teachers implement the government policy 
suggestions in relation cultural awareness agenda for covering local cultural 
knowledge in primary schools in Solo, Indonesia? 
3. How are primary school students’ interpretations of folktale illustrations 
perceived to develop the students’ English language skills?   
266 
 
4. What are the consequences English language curriculum and pedagogy 
through the use of folktale and its illustrations, to the students’ cultural 
knowledge and national identity? 
The researcher integrated all the findings to provide strong arguments in response to 
the research questions. Addressing the first two research questions related to the 
teachers, the analysis of the major sessions with the teachers is supported by an 
analysis of the document review derived from teachers’ lesson plans, and textbook 
textual analysis. In responding to the two research questions related to the students, 
the analysis of the interview sessions with the students are integrated with the 
literature reviewed, as well as teachers’ responses to interview questions related to the 
students. 
 
6.1 RQ 1: How do the primary English as a Foreign Language teachers 
understand and interpret the government policy suggestions in relation 
cultural awareness agenda for covering local cultural knowledge in their 
EFL classes? 
The participating Islamic private school and the public school attempted to implement 
the government mandate to include local cultural content in the subjects it offers. 
There are three areas of local content subjects suggested by the government: English 
language, art, and life skills in a local cultural context (BSNP, 2006b). Individual 
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schools are allowed to choose one of these three local educational content area 
offered by the government, because English language is optional rather than 
obligatory subject (Hawanti, 2014; Sari, 2008). Under this mandate, effective since 
1994 through its Ministerial Decree No. 60/U/1993 (Depdikbud, 1992, 1993), the two 
schools in the study choose the English language subject from among other local 
content subject possibilities.  Specifically, this decree says that an English language 
can be taught as a local content subject at the primary level where previously it was 
only taught at secondary and tertiary education levels. The public school EFL teacher 
Mr. Joko and the private school teacher Ms. Abia confirmed this decision through 
their understanding of the specific regulations governing local content decisions.  
In the following interview excerpt, Mr. Joko explains his understanding of the 
government’s recommendation for choosing a local content subject. Although he is 
not sure about the article which talks about local content, he can recall different kinds 
of local content such as the Javanese language, local arts and culture, and English 
language.  
The (central) government has established a regulation relating to local content, 
but I can’t remember which it is exactly. … What I see is that the local 
government in Central Java instructed schools to teach local content subjects 
which consists of: the Javanese language; local arts and culture, focusing on 
vocal arts; and the English language. Hence, not every school has to choose 
English as its local content. It depends on the school. If a certain school does 
not want to have English language as its local content subject, [it doesn’t have 
to]. (Joko.PBT (1) 4) 
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From Mr. Joko’s explanation about local content subject, the central government 
under decentralisation governmental system (through its ministerial decree about 
local content) has spread its authority to every local government (Bjork, 2004; 
Kristiansen & Pratikno, 2006). Based on the mandate, the local government renders 
freedom for every school to choose local content subjects on the basis of local 
potential, specialties, and uniqueness (Depdikbud, 1993). Similar to Mr. Joko’s 
statement, Ms. Abia also confirms that the government’s recommendation for every 
primary school to choose an area of local content subject from one of the school 
subjects available is optional rather than obligatory. Ms. Abia also states her support 
for the government regulation related to the implementation of certain school subjects 
that contain local content.  
I think the regulation [relating to local content] as mandated by the central 
government is OK. Yet, the most important thing is the implementation of the 
regulation because every region is different. For example, the local 
government of Solo authorized every school to interpret the regulation (about 
local content subject) itself based on its context. Here, we take local content 
subject to mean the teaching of the English or Javanese language. We teach 
English to introduce what the English language is like. (Abia.PVT (1) 5) 
 
Here, Ms. Abia underlines the distinct role of schools and teachers as implementers of 
policy directives that they have authority to determine and manage. Rizvi and Lingard 
(2010) suggested that policy directives can be taken as strategy and implementation 
of the policy as tactics. Both teachers affirm that the responsibility for choosing and 
implementing English as a local content subject is up to the school and teachers. In 
doing so, the schools also consider the nature of their community. As suggested by 
269 
 
Rizvi and Lingard (2010, p. 53), ‘When professionals implement policies they 
inevitably take the specificities of the context into account, seeking to align policy 
directives to the local condition.’  According to BSNP (Badan Standar Nasional 
Pendidikan/ The Institution of National Standards for Education) (2006a, 2006b), the 
other Ministerial Decree on National Education Number 22 and 23, 2006 about local 
content and standard of curriculum content particularly related to local content states 
that ‘local content subjects are curricular activities which are in line with local 
specialties, potencies and strengths, and whose material could not be accommodated 
into existing subjects.’                                                                                                                                                     
To accommodate this local dimension, each school has a school committee to make 
the decision to teach English as local content in addition to other school subjects. The 
members of the school committee comprise parent representatives, teachers, 
including school principals, and representatives from local community leaders.  
The term ‘local content’ is not only relevant to decisions about selecting English as a 
school local content subject. Mr Joko and Ms. Abia introduce local context as the 
basis for using EFL teaching materials rich in local cultural content. This choice 
accords with their teaching goals as well the Indonesian government’s national 
education goals. According to Department of National Education, the Constitution of 
the National Education System 2003 Article 1, Number 2 (Depdiknas, 2003) defines 
national education as, ‘National education is an education system based on Pancasila 
and the 1945 Indonesian Constitution with roots in religious values and national 
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culture and that is sensitive to global change’. The Constitution (Depdiknas, 2003) 
also states, ‘National cultural values are represented in ideology, concepts, social 
system, constitutions, and attitudes which reflect the character of Indonesia as a 
nation.’ In addition, the EFL teachers interpret the term ‘local content’ to mean using 
teaching materials which are culturally contextual for example, Indonesian folktales 
in English translation. The central government does not provide specific instructions 
to schools about how to teach the local content component of particular subjects such 
as national curriculum (Hawanti, 2014); this decision is based on teachers’ own 
interpretations of the National Education System’s constitution. As Ms. Abia relates: 
In this case, the materials that I use coincide with the government’s rulings. 
The implementation depends on my interpretations. (Abia.PVT (1) 6) 
 
In their view, the EFL teachers note that the central government does not provide 
adequate guidance for the development of the school curriculum. The absence of 
integrated curriculum for EFL teaching at the primary level (Hawanti, 2014; Lestari, 
2003) and the decentralized governmental system seem to encourage the EFL 
teachers as professionals to have their own interpretations of the policy directives as 
suggested by Rizvi and Lingard (2010). In this kind of governmental system, the 
central government likely requires bottom-up tactics rather than top-down mandates 
so that professionals can play a greater role in curriculum implementation. Bottom-up 
curriculum development can be valuable if the development is at the aim to better 
understand and to serve the needs of curriculum implementers (Rogan & Grayson, 
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2003). The central government has only established standards that must be met by 
school graduates. These are set by the government department BSNP which stipulates 
guidelines through the regulation of primary school graduate competency standards. 
These guidelines set standards based on the four language skills listening, speaking, 
reading and writing. However, the guidelines do not refer to any specific language 
skills. Hence, Ms. Abia and Mr. Joko developed their own curriculum based on an 
assessment of their EFL students’ needs. As Mr. Joko notes: 
The English language curriculum for elementary school has not yet been set 
(by the government). We generally make our own curriculum. (Joko.PBT (1) 
2) 
Both teachers acknowledged that they did not explicitly state the nature of the cultural 
content to be covered in their lesson plans. They related that the presentation of local 
cultural content in their teaching materials is more like a hidden curriculum as the 
government has only mandated that local (unspecified) cultural knowledge be 
included in their EFL teaching. That EFL teachers are required to deliver local 
cultural knowledge indicates that the hidden curriculum (Cunningsworth, 1995; 
Nault, 2006) or implicit curriculum (Milner, 2010) exists in EFL teaching by primary 
teachers in Solo, Indonesia. Moreover, the study findings as presented in the text 
analysis of the prescribed EFL textbook in this chapter’s sub section, also suggest that 
this text contains little by way of specific cultural content.   
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Regarding the method of curriculum development, both EFL teachers who initially 
employ forward design curriculum development
7
 seem to be influenced by a central 
design curriculum development that starts with process and deriving inputs and 
outputs from the classroom methodology (Richards, 1993, 2013). Referring to 
internal inputs for curriculum development, Mr. Joko stated emphatically that his 
students are like co-workers. They contribute to the development of the curriculum as 
he draws on the challenges his students face in completing their EFL class 
assignments as key teaching and learning issues to be addressed in the curriculum.  
For the students in my school, I had a very simple target: they should be able 
to read English sentences or texts properly; for example, a student has 
incorrect pronunciation when they read English words or sentences. On the 
other hand, their mistakes became my reference. (Joko.PBT (2) 2) 
 
The quotation demonstrates how Mr. Joko took his student’s mistakes as cases to be 
solved and as a reference to construct his curriculum. By doing so, it was more 
practical and useful to respond the students’ needs rather than relying on the available 
teaching materials. This in contrast with conventional design of curriculum 
construction which generally suggests to begin with its focus on input (content and 
syllabus construction), then is followed by focusing on methodology (implementation 
of syllabus in teaching-learning process), and the final stage is consideration of 
output (Richards, 2013). Again, in this central design curriculum development, the 
                                                          
7
 ‘Forward design is based on the assumption that input, process, and output are telated in a linear 
fashion. In other words, before decisions about methodology and output are determined, issues 
related to the content of instruction need to be resolved’ (Richards, 2013, p. 8). 
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teacher’s creativity and innovativeness rendered benefits to the teachers, students, 
curriculum development and the development of the teaching-learning process. 
Both teachers also saw the needs of their students as defining the main priority of 
their curriculum development endeavours. They recognised that their students seemed 
to be able to readily grasp teaching materials that were related to familiar themes and 
content, such as Indonesian folktales. In this context, the teachers seem to believe that 
their students’ learning through folktales in their childhood affect their language 
learning in schools (M. Williams & Burden, 1997). Ms. Abia explained that 
Indonesian folktales in English translation helped her students to comprehend the 
English language. She observed that her students were able to translate words from 
English into Indonesian by guessing the word’s possible meaning from the context 
(Abia. PVT (1) 2).  
With regard to the government mandate for including local content in their EFL 
classes, Ms. Abia preferred to direct her teaching practice toward responding to the 
government vision for preserving local culture. She acknowledged that she was 
required to support Indonesian government interests. Her view was that government 
constitutions and regulations related to the preservation of local culture preservation 
by incorporating local content into EFL teaching materials appeared to work 
successfully. As she stated in the interview:  
Yes, so whatever the content is, the most important is my students find that 
English is fun. In this case, the materials that I gave coincide with the 
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government.  Still, the application depends on my interpretation ... (Abia.PVT 
(1) 2) 
 
From what Ms. Abia had to say, there are suggestions that in her selection of EFL 
teaching and learning resources, she is both aware of and understands these 
resources’ political and pedagogical intents. Ms. Abia’s experience of providing 
teaching materials which could respond to the government’s agenda involves two 
areas of competence as teachers: pedagogical knowledge and political competence, as 
asserted by Byrd (2001).  
Relating to available teaching materials in the EFL textbook and those they create 
guided by the curriculum directives, Ms. Abia and Mr. Joko acknowledged that there 
was little in the way of references and teaching materials relating to local cultural 
knowledge and values. Their experience in teaching and learning processes has 
motivated them to search for additional teaching resources. This direction seems to 
respond the trend of ESL/EFL learning that ‘professionals have adopted a preference 
for “authentic” materials, presenting language from natural texts rather than made-up 
texts. Corpora provide ready source of natural, or authentic texts for language 
learning’ (Reppen, 2010, p. 4). The unavailability of teaching materials which caters 
local culture has led the EFL teacher Ms. Abia to find external references: 
I took it from other sources because I could not find it in my English textbook 
but folktales from England or America such as Cinderella. Then, I tried to 
find by myself; I browsed through internet because I could not find native 
folktales in my English textbook. (Abia. PVT (1) 4) 
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Indonesian folktales in English translation (IFET) appear to be an appropriate 
pedagogical strategy medium of instruction to deliver the required subject content, 
particularly local culture knowledge. It means that English language teaching 
catalyses local cultural knowledge acquisition Dardjowidjojo (2003). The EFL 
teachers are able to locate the folktales from the Internet as Mr. Joko commented:  
So, teaching through Indonesian folktales in English translation using the 
Internet could help students to find information about our own culture. They 
could get it. (Joko. PBT (1) 7) 
 
In summary, the teachers’ decisions to select teaching materials with specific local 
cultural knowledge and values content is shaped by several factors. The EFL teaching 
practice philosophies of both teachers is taken as the first factor influencing their 
teaching practice to incorporate Indonesian folktales in English translation in their 
lesson plans.  
In the context of the government agenda that school graduates achieve basic English 
competence, socio economic issues related to the likely predominant use of the 
English language in future employment are also of parallel concern to the teachers in 
delivering the kinds of teaching materials supported by the Indonesian constitution. 
EFL teachers at the same time are participating in developing human-capital growth 
through their ELT (Grin, 2006) that their students’ English competence can fulfil jobs 
requirements. For example, Ms. Abia had already thought about the future when 
students might have to use English. This sentiment was indicated when she said, 
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‘Wherever they go, they won’t be shocked by what the English language is like’ 
(Abia. PVT (1) 6). On the other hand, Mr. Joko was more concerned with students’ 
academic ability in English at the next level of study (junior high school) in saying:   
I believe that giving English to children will be a benefit for them at the next 
level of education. At least the students will say: ‘Oh, now I know how the 
English language is like!’ (Joko. PBT (1) 6) 
 
Mr. Joko promoted his students’ response to the introduction of English language at 
the primary level. He was passionate about the readiness of his students to face the 
next level of English language acquisition after being introduced to basic English 
language skills at the primary level. 
These EFL teachers’ ‘breakthrough thinking’ seems to be consistent with the national 
agenda in education that encourages primary students to have English language skills. 
Reflecting the government’s concern with students’ achievement of basic English 
language skills as well as the concerns of the two EFL teachers, some of the 
participating students confirmed their interest in English in the context of future 
opportunities to be opened up. Their willingness to acquire English language skills is 
related to their attempts to develop human capital that students connect to job 
opportunities. Participant Alya confirms:  
I am happy I can not only speak Indonesian but also the English language. 
Most jobs require English language skills, am I right? So, I have to study 
more. (Alya. PVS.4) 
277 
 
In this interview excerpt, Alya shows her enthusiasm for acquiring English language 
besides Bahasa Indonesia. She deduces that learning the English language is not only 
for academic reasons such as obtaining high assignment grades. The favourable socio 
economic situation also requires English language skills to enable school graduates to 
take advantage of job opportunities and as such may motivate students to study the 
English language. Lie’s (2007, p. 3) research findings indicated that the aim of 
English at the primary level is to provide EFL learners an opportunity to take a 
competitive position in the job market due to their skills in English, and to prepare 
them to use English at the next level of schooling. Thus socioeconomic reasons for 
learning EFL remain significant as indicated by Lie’s  work (2007) and this study’s 
findings.  
 
6.2 RQ 2: How do the primary English as a Foreign Language teachers 
implement the government policy suggestions in relation cultural awareness 
agenda for covering local cultural knowledge in their English as a Foreign 
Language classes? 
The following sub-sections discuss the EFL teachers’ implementation of the 
government’s agenda concerning the inclusion of local content in their teaching 
practice. Both teachers implement this in two ways in their EFL teaching, by using 
the EFL textbook and also by utilising external references to ensure coverage of local 
cultural content.   
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Nevertheless, the researcher sees the significance of reviewing the textbook content 
being used by the two EFL teachers. The researcher’s review of the textbook’s 
content that follows provides further support by identifying the teachers’ pedagogical 
strategies for incorporating knowledge about local cultural artefacts, such as folktales 
and cultural knowledge, into their teaching practice. Additionally, the textbook 
analysis provides evidence that the textbook is a manifestation of teachers’ 
implementation of the government policy.   
The discussion on how the EFL teachers used a textbook approach, may on the 
surface seem to be based on a relatively straightforward pragmatic approach. 
However, the discussion moves on to look more closely at the analysis of the 
teachers’ interview responses and identifies other pedagogical realities at play.  
 
6.2.1 Becoming acquainted with English through the textbook Grow with English 
One of the study’s findings indicates the extent of the teacher’s efforts to preserve 
local culture through their teaching practice related to the availability of teaching 
materials, particularly textbooks. Surprisingly, interviews conducted with the EFL 
teacher participants revealed that the EFL textbook selected by the school and the 
school committee for EFL classes lacked information specifically related to local 
culture. Moreover, this textbook did not include any content focused on local culture 
knowledge, nor contain any local culturally related narrative texts. For this reason, the 
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teachers found it necessary to locate their own EFL teaching reference materials in 
order to meet the Indonesian government’s requirement that the general and EFL 
curriculum content contribute to the preservation of local culture through building 
students’ awareness and knowledge of their local culture. The EFL teachers’ initiative 
in using external references for teaching local cultural knowledge in their EFL 
classes, led the researcher to further investigate the realities experienced by these 
teachers in attempting to develop their own teaching materials. In order to better 
understand how the teachers engaged with the prescribed EFL text Grow with 
English, the researcher familiarised herself with this text’s content. The following 
presents an overview of the EFL text’s content to find why the EFL teachers changed 
their methods of teaching. Both of the EFL teachers who initially relied on textbooks 
for running their EFL classes decided to change their direction and revisit their initial 
thoughts about using external references at the final stages. As such, the following 
discussion more deeply elaborates possible reasons why that teachers perceived the 
text’s EFL teaching and learning potential in a new light. Along with the text book 
content, this discussion also illuminates practical matters related to the EFL teaching-
learning process, and the teachers’ political motivations. However, considering the 
significance of teaching materials which can expand children’s knowledge and 
promote social and psychological development (Lie, 2007), the content of textbooks 
should be the first aspect to consider when selecting teaching materials. The 
following discussion provides a review of the textbook. 
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6.2.1.1 The text: Grow with English 
In this study, the textbook entitled Grow with English is part of a series of EFL 
textbooks for students in Grades One to Six. This research focuses on the textbook 
for the sixth grade. The content of the EFL textbook, Grow with English, consists of 
six units each with its own theme and is complemented by a language game. The 
textbook’s list of contents is shown at Figure 6.1.  
 
Figure 6. 1 : List of contents from Grow with English (2007) 
The use of plain English in every section of the units is intentional and is in line with 
the aims of the textbook’s authors, ‘to acquaint children with English and to help 
them grow with English and become proficient in English’ (Mukarto, Sujatmiko, 
Murwani, & Kiswara, 2007, p. v). Exposing students to basic and plain language is 
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presented as an effective way to facilitate faster acquisition of oral and written 
English.  
As stated in its foreword, this text is also intended to be straightforward for teachers 
at all teaching experience levels.  The textbook’s introduction includes suggestions on 
how to use it and includes a section that assists teachers in their selection of teaching 
and learning activities which they might choose in a separate section in the book 
(Mukarto et al., 2007). However, the researcher could not locate this particular 
section in the textbook. It contained only a syllabus for presentation of the materials. 
From an initial examination, it seems that this textbook does not fulfil one of the 
elements of a good textbook in that there are inconsistencies between the table of 
contents and the sections that are claimed to follow (D. Williams, 1983a).  The 
teachers in this study felt that this text fell short of providing a high quality teaching 
and learning resource, especially in cases where teachers may be less experienced and 
require more guidance in selecting appropriate EFL activities for their classes. In this 
sense, the use of this textbook demands considerable creativity on the part of EFL 
teachers in facilitating student mastery of EFL’s four language skills of reading, 
speaking, listening, and writing. 
Despite the identified limitations, it is worth considering how this EFL textbook 
presents its content. In doing so, the researcher will discuss some of the elements of 
the book that have the potential to impact on the experiences of the teachers and 
students who engage  in a teaching – learning context. The idea that textbooks may 
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impact on teaching practice is in line with Ghorbani’s (2011) statement saying 
‘textbooks provide teachers and students with a common framework.’ It is likely that 
the background of the book’s authors might be significant in explaining their choices 
in materials presentation. However, the research was unable to ascertain much about 
the background of the four authors. What information she did find is available below 
(see Footnote
8
). 
From the available biographical information (as seen in Footnote 8) about the four 
authors, it appears that most of their experience has been at the tertiary level, 
although it is likely one of them – Widya Kiswara (Kiswara, 2008) has at least has 
                                                          
8
Yosephine Sri Murwani is a lecturer at Universitas Negeri Yogyakarta [State University of 
Yogyakarta]. She is the author of several conference papers including one for Asia TEFL (2008), 
entitled “English literature studies in extending circle countries: going beyond the literary canon”.  
Mukarto (Dharma, 2012) is a lecturer at Universitas Sanata Dharma [Sanata Dharma University] in 
Yogyakarta. He is the author of papers such as: 
A study on the frequency counts and frequency bands of the words used on junior high school 
textbook, in  Magister scientiae, no.9, 2001, p.26  
Knowing what’s what and why: developing effective university classroom evaluation systems, 
in Widya Dharma: majalah ilmiah kependidikan vol.8 no. 1, 1997, p. 51-62. (F. X. Mukarto, 
2009) 
Mukarto, F. X. 1989. Vocabulary building through games: the communicative way of teaching 
and learning vocabulary. TEFLIN Journal, 2(1): 59-74 
His research interests are vocabulary acquisition and second language acquisition (F. Mukarto, 
2005). 
Widya Kiswara was working as a teacher for non-formal education for ten years.  He has already quit 
his job as a teacher (not mentioned the exact time when it was). His concern for the education field, 
particularly elementary and junior high school, led him to become a textbook writer. From then on 
up to the recent time, he became an English textbook writer and now is a master student at Sanata 
Dharma University, Yogyakarta, focusing on English language studies (Kiswara, 2008). 
There is no available information about the fourth author, Sujatmiko B.S. 
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had some experience as a primary teacher. Nonetheless, they may not be familiar with 
the real needs of primary students. Moreover, there is no indication in the textbook 
itself that any research was conducted or referred to about the teaching and learning 
context of potential users in Indonesian primary schools. The textbook’s content does 
not appear to be based on previous research. This fact alone suggests that the 
textbook is scientifically weak.  
While the literature suggests teachers and students should have some input into the 
schools’ textbook selection, textbook decisions may involve other parties. However, 
the extent to which EFL teachers participate in the selection of EFL teaching and 
learning resources most likely varies in different educational settings (Byrd, 2001). In 
the Indonesian context, textbook selection may involve school administrators and 
school committees. While the school’s views are represented by teachers and 
administrators, the school committee includes students’ parents and figures from the 
local community as representatives. As a result, EFL teachers and students may find 
that the content of the textbook does not resonate in any meaningful way with their 
teaching and learning needs, given some of those involved in textbook selection may 
not be not familiar with the classroom context, or recognise that only teachers and 
their students best understand their own teaching and learning needs. 
Political considerations may also come into play in both the development and content 
of the school curriculum, and in the selection of prescribed teaching materials at all 
levels of education. Although Indonesia does not prescribe national textbooks as is 
284 
 
the case in some countries, such as Cairo and Egypt (Byrd, 2001, p. 415), the 
Indonesian government through its National Education Ministerial Decree 2006 
number 23 (BSNP, 2006d), has identified as a national goal that school graduates 
must have knowledge of their own culture. In this sense, the political interests of the 
government to strengthen the national cultural vision of its younger generation needs 
to be encouraged, particularly in the EFL teaching-learning process. With regards to 
English language teaching (ELT) and learning processes, textbooks have traditionally 
been held up as effective teaching and learning resources for expanding students’ 
cultural knowledge. It is seen from some stand points the publishing and the content 
of the textbooks may also be politicised (Altbach, 1991).  
The teacher participants in this study made an effort to fulfill this requirement by 
incorporating local cultural knowledge into their teaching and noted that the most 
practical way to do this would be through using textbooks. The two interview 
excerpts below indicated that both EFL teachers used externally-sourced references to 
teach local cultural knowledge. They realised the significance of teaching local 
cultural knowledge to both follow the Indonesian government’s cultural awareness 
agenda, and to re-invigorate their students seeming disregard for the value of their 
local culture. 
We only use the materials that fulfill our needs particularly related to local 
culture knowledge. In this case, I used textbook if the needs of the students for 
local culture knowledge were incorporated in the textbook; I would use the 
materials to teach. (Abia. PVT (1) 6) 
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It depends…, so if I could incorporate Indonesian translated native folktales in 
my EFL class, then I’ll give it to my students. Again, it depends on the 
situation how my students are. Whether the teaching materials are applicable 
or not for our English class…, my students ....,eee (hedges)..., Let say, 
sentence structure; if the sentences in the story are too difficult for my 
students, I would obtain teaching material from other references. (Joko. PBT 
(1) 2) 
Through the above two interview excerpts, Mr. Joko and Ms. Abia seem to affirm 
that EFL teachers are the best agents to decide what the students need as it is the 
teachers who make a direct interaction with their students. For this reason, teachers 
should be key stakeholders at textbook selection stage. 
Byrd (2001) suggested that teachers should be involved in making decisions about 
textbooks selected to deliver the school curriculum.  However, this is not always the 
case in Indonesia. Political considerations such as government, as administrator 
which sets standardization (Angell, DuBravac, & Gonglevski, 2008; Tomlinson, 
2003) are often significant and represent a structural constraint on teachers’ 
participation in school textbook selection processes.  For the two teacher participants, 
this meant that because the prescribed text lacked local cultural content, they needed 
to search for external references more closely related to the topic of local culture. The 
following critique of the prescribed EFL text Grow with English content supports 
what the teachers had to say about this text’s lack of local cultural content, and it’s 
inadequacy as an EFL text for teaching and learning about local culture.     
This critique considers the Grow with English textbook in the context of Byrd’s 
(2001) discussion of ‘the fit between teachers and text’ that centers on a text’s 
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presentation and format. The critique also draws on Hermawan and Noerkhasanah’s 
(2012) text Traces of Cultures in English Textbooks for Primary Education given it is 
used to provide a model for the Indonesian EFL teaching context. These authors’ 
evaluation of the Grow with English text for Grades 4, 5, and 6 focused on the extent 
to which the content includes Indonesian and western cultural topics. Nevertheless a 
qualitative analysis of Grow with English for sixth grade is also needed especially 
concerning the incongruity emerging in the EFL classes. 
 
6.2.1.2 A textual analysis of Grow with English 
The text Grow with English for Grade 6 is one of the main EFL textbooks used by 
many primary schools in Solo, Central Java. Hermawan and Noerkhasanah’s (2012) 
found that this text contains a substantial amount of content related to western values 
and culture. For example, the text’s front cover illustration shows a western-looking 
boy with blonde hair and fair skin playing with a ball. This image may be attempting 
to convey something about the popular western sport basketball. Four other children 
in the illustration appear to be Indonesian signified by the use of Balinese hat and the 
Balinese dance. The western-looking boy appears in all of the text’s topics, playing 
different roles. 
As yet, the previous research by Hermawan and Noerkhasanah Tracing Local 
Cultural Features in Grow with English (2012) did not relate the visuals or 
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illustrations as shown in the book cover with the students’ acquisition of local 
cultural knowledge and basic English skills as this present research does. Besides, 
they also did not provide a deep analysis of the personal experiences of EFL teachers 
and the students as the textbook users. This present research looks for relationships 
between textual analysis on the textbooks, and the textbook users. To conclude, this 
present research presents a delineation of the empirical situation of using the 
textbook. 
 
Figure 6.2 Textbook cover Grow with English 
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The textbook topics portray characters presumably representing western culture, 
although the topic context seems to be Indonesian-focused.  In Figure 6.3, the 
illustration suggests that the western-looking boy represents an Indonesian primary 
student as he is wearing an Indonesian primary school uniform consisting of red 
shorts, a white shirt, and a red and white colored cap with the Indonesian Ministry of 
Education logo, and a red tie (Mukarto et al., 2007, pp. 1,41). The textbook seems to 
suggest that students or textbook readers may assume that the world is just the same, 
particularly with the domination of English speaking people. 
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Figure 6. 3: Topic of content: clothes (Grow with English) 
Similar to the findings of in line with Hermawan and Noerkhasanah’s (2012) review 
findings, the researcher found that cultural items depicted in Grow with English were 
predominantly western in orientation. These items included ways of dressing the 
characters (jeans and t-shirt), foods such as pizza and coke, leisure activities (roller-
skating, skateboarding, digital game center). Local cultural items, such as primary 
student uniforms, local travel destination and cities, traditional dance of Indonesia, 
naming of street, family role and so forth, were described in English.  
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Based on Byrd’s discussion of the issue of ‘fit between teacher and text’ (Byrd, 2001) 
for evaluating an educational textbooks, the textbook Grow with English does not 
fulfil Byrd’s criterion of content/explanation in relation to containing local cultural 
content required in EFL teaching and learning. The text Grow with English for Grade 
6 does not contain unit topic content related to local cultural artefacts to the extent 
that this might facilitate the development of deep cultural knowledge and values. 
However, one unit’s English lesson based on how to prepare the traditional 
Indonesian dish gado-gado, a dish of boiled vegetables in peanut sauce (Mukarto et 
al., 2007, p. 74) is an example of how local cultural food and cooking traditions can 
be introduced to EFL students. The aim of the text seems to be to introduce multiple 
words and terms in English through scenarios such as spending Sunday with family 
members. Hermawan and Noerkhasanah (2012) argued that the culture being 
introduced in this text is, in a sense, at a surface sociological level.  The kind of 
textbook content is likely a common trend in textbooks writing (Çetın, 2012). 
However, the exposure to cultural aspects at the surface level aligns with the EFL 
teachers and the Indonesian government’s vision for introducing deeper local cultural 
values to children through EFL teaching and learning materials.  
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Notably, students can also learn about western cultural values through some of the 
stories about the family represented in the textbook Parents and Children (see Figure 
6.4).                  
 
 
Figure 6.4 Topic of content: parents and children (see part ‘e’ in the picture) (Grow 
with English) 
In this textbook a father shows his affection to his wife by kissing her in front of their 
son and on one occasion, cooking dinner (Mukarto et al., 2007, pp. 78-79). While this 
scenario may represent a harmonious family in a western context these behaviors are 
unusual in Indonesia; particularly in a Javanese cultural context in which EFL 
students engage with this text. As a result, EFL teachers may need to discuss these 
western customs with their students. Such discussions may assist students to scaffold 
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their comprehensions of the illustrations and the text (Gibbons, 2002). D. Williams 
(1983b) suggested that more socially contextual teaching materials are generally 
more desirable for EFL teachers. Williams’ statement about the importance of 
considering the socially contextual aspects for writing a textbook, suggests that as a 
key consideration in the selection of textbooks, their content needs to be relevant to 
the teaching-learning context and situation (D. Williams, 1983a). For example, in 
Chapter Five, it was pointed out that some students disagree with Cinderella’s way of 
dressing which was considered inappropriate in an Indonesian context, particularly 
within Indonesia’s dominant Islamic cultural context.  
Summing up, this sub-section’s textual analysis of the textbook Grow with English 
attempted to look more closely at this text’s content then moved into further 
delineation relating to the textbook’s performance within its social context. As 
asserted by an impressionistic overview (Cunningsworth, 1995)  which is usually 
useful for teachers or textbook users in choosing textbooks at the initial phase, 
selecting a textbook covers some elements such as ‘the quality of the visuals, how 
attractive and clear the layout is, what the whole course is made up of how the items 
included in the coursebook are sequenced, etc.,’ (Cunningsworth, 1995, p. 1) plus the 
textbook’s format (Efendi, 2009, p. 3). In the following, the textbook analysis will 
take a critical discourse approach analysis to reveal correlations between images in 
the textbook, textbook content, and social context, especially cultural matters. This 
293 
 
evaluation as suggested by Cunningsworth (1995), deals with students’ learning 
needs and syllabus requirements.  
 
6.2.2 Textbooks and narrative local folktales: their pedagogical potential in 
English as a Foreign Language teaching and learning   
In this subsection, the researcher presents a comparison between textbook and 
folktales approaches in the EFL teaching and learning process. The comparison looks 
at how teachers, who had previously applied a textbook teaching approach then 
followed their reflective thoughts to adopt a more creative folktale narrative 
approach. Reflected in their interview responses, their students’ enthusiasm for and 
interest in the class activities indicate something of the success of their innovative 
teaching approach. 
 
6.2.2.1 Incongruities within the English as a Foreign Language teaching 
materials: the English as a Foreign Language teachers’ perspective  
The part of the teachers’ interview that focused on their EFL teaching was largely 
related to their use of the textbook Grow with English. Both teachers opted to use the 
textbook although they also revealed that they need additional external references to 
fulfil the students’ learning needs and to accommodate the government’s agenda to 
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have primary students graduating with basic English language skills and sound 
knowledge of the local culture. According to Ms. Abia and Mr. Joko respectively:  
We adjusted to our needs of local culture knowledge. In this case, I used the 
textbook if the needs of the students for local culture knowledge were 
incorporated in the textbook, otherwise I would find external references. 
(Abia. PVT (1) 4)  
It depends…, so if I could take Indonesian folktales in English translation in 
the textbook, then I’ll give it to my students. But still, it depends on the 
situation of my students. I would see whether the material is applicable to be 
applied in my English class or not … would it be workable for my students ... 
especially the sentences; if the sentences in the story are too hard for my 
students, I would take a material from other references. (Joko-PBT (1) 3) 
 
In her response, Ms. Abia seems to be suspicious of other cultural values that they 
might be incongruent with the local cultural values. She reviews and filters 
information about cultural knowledge in the available textbooks and determine 
additional references that might be needed to provide appropriate cultural information 
for her students. In this context, foreign language teachers or instructors are 
considering the subject position of the language learners (Kramsch, 1987). It means 
that teachers are necessary to develop their students’ self-cultural awareness and 
understanding of cultural differences (Knutson, 2006). Not only is about cultural 
information, Mr. Joko also considers the level of difficulty of the teaching materials 
such as sentence structure. The comments indicate that the unavailability of some of 
the references for use as teaching materials that are noted in their EFL textbook 
seems to highlight the incongruities between the available teaching materials in their 
textbooks and the students’ needs.  
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From the EFL teachers’ responses above, the textbook is most likely to be chosen as a 
practical medium for teaching EFL as it is recommended that their students have this 
readily accessible text from the beginning of Grade 6. From the teachers’ point of 
view, they can rely on the materials in the textbook. For Mr. Joko, the text’s lesson 
guidelines and class activities made it relatively straightforward to prepare his 
teaching materials. As a textbook may underpin the content delivered in the teaching-
learning process, teachers and students have a greater reliance on it to achieve EFL 
learning objectives (Çetın, 2012). The students also seems to notice their teachers’ 
reliance on the textbook: 
My teacher did not give me any (western folktales). They are already there, in 
the English textbook. (Fathia. PVS. 5) 
 
The student’s statement underlines the dominant role of the textbook as the main 
source of teaching materials. It seems that most of the teaching materials are drawn 
from the textbook. Significantly, less experienced EFL teachers can use it as a guide 
to manage their classroom activities (Aliakbari, 2004; Webster, 2008). By contrast, 
the findings of the present study reveal that the teacher participants’ textbook does 
not provide adequate guidance or instructions for its use. However, rather than 
allowing the text’s limited content to constrain the teachers’ teaching efforts, their 
teaching experience has motivated them to go beyond the prescriptive textbook 
content in order to adopt more innovative EFL teaching practices. Their creativity in 
their use of external references to innovate their teaching methods seems to signal 
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their awareness that textbooks only function as a framework for delivering materials 
rather than restrictors (elements to restrict) (Ghorbani, 2011; Hutchinson & Torres, 
1994; O'Neill, 1982).  
Even though Mr. Joko and Ms. Abia have access to more creative EFL teaching 
resources, they cannot, despite its weaknesses, abandon their EFL textbook as their 
main teaching reference. As asserted by D. Williams (1983a) and Tok (2010) 
continuing to use a textbook may lead some teachers to critically evaluate the 
textbook and so locate its weaknesses and strengths. Ms. Abia was of the view that 
the available textbook tends to lead users, particularly EFL teachers, to emphasise 
grammatical usage over folktale narrative approach. She finds that a grammatical 
approach is not appropriate for her primary level students due to the language used in 
the texts:  
Yes, I did (use the teaching materials from the textbook) but the material 
seemed to emphasise grammar. And I prefer not to teach grammar. The 
language used in the stories seems awkward. So I prefer to emphasise reading 
skills. (Abia. PVT (1) 4) 
 
This statement may reflect her preferred teaching method; however, she also finds 
that her students enjoy her teaching and her efforts to provide them with engaging 
teaching materials. Her use of texts combined with innovative forms of teaching 
methods for the reading section has succeeded in capturing her students’ attention.  
She reveals that her students feel encouraged to read the texts:  
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Alhamdulillah (Thank goodness), they were happy with it. When I tried my 
teaching method couple of times, my students were happier rather than having 
me talk in front of the class without any visual aids. My students were happy 
to read texts. (Abia. PVT (2) 2) 
 
Mr. Joko might have a similar experience if he was motivated to put his students’ 
needs as a top priority in his teaching practice.  He admitted that he frequently relied 
on the textbook while Litz (2005, p. 6) asserted that textbooks should not always be 
the main resource for teachers to determine their ‘teaching methods, processes and 
procedures of language teaching and learning.’ He then would prefer not to whenever 
he found that his students were experiencing difficulties in understanding his lessons. 
He preferred to use external references to scaffold
9
 his students’ English language 
learning capacity, by providing engaging teaching materials as indicated by the 
following comments:  
I would see whether the material is applicable to be applied in my English 
class or not; would it be workable for my students ..., especially the 
sentences?  If the sentences in the story were too difficult for my students, I 
would take a material from other references (Joko. PBT (1) 3) 
 
The EFL teachers’ experiences point out some of the impractical aspects of using a 
textbook approach for teaching EFL due to incongruities between the available 
teaching materials and the needs of the students. These teachers’ EFL teaching 
                                                          
9
 “Scaffolding” is a process that enables a child or novice to solve problem, carry out a task or achieve 
a goal which would be beyond his unassisted efforts. This scaffolding consists essentially of the adult 
“controlling” those elements of the task that are initially beyond the learners’ capacity, thus 
permitting him to concentrate upon and complete only those elements that are within range of 
competence. The task thus proceeds to a successful conclusion (Wood et al., 1976, p. 90) 
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experiences led them to evaluate their EFL textbook in terms of whether it met the 
language learners’ needs and the need to have relevance to the students’ socio-
cultural environment (D. Williams, 1983a).  
The teachers identified other inadequacies of the textbook in relation to their own 
teaching goals to accommodate local content in their EFL teaching. Ms. Abia, stated 
that she did not hesitate to use external references: 
I would use the textbook if the local culture knowledge the students’ needs 
were incorporated into it. I would use the materials to teach. (Abia. PVT (1) 6) 
 
Her teaching goal for covering local culture through Indonesian folktales in English 
translation text was congruent with the government’s agenda, and she was persuaded 
to continue her teaching method because of her students’ ability and enthusiasm in 
actively participating in her classes: 
Yes, so whatever the content is, the most important is my students find that 
English is fun. In this case, the materials that I gave coincide with the 
government’s guidelines.  (Abia. PVT (1) 6).  
 
Here, Ms. Abia’s concern is not only about the students’ reception to the teaching 
materials but also the congruity between content of the teaching material and the 
government’s mandate in relation to locality. It means that textbooks also function to 
accommodate the government ‘ideological agenda’ (Litz, 2005) for promoting local 
cultural knowledge. 
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The teachers are aware that, as EFL teachers, they are part of a larger system of 
institutions. Teachers work for schools as institutions. As active members of a society 
who have to locate their students within the surrounding community, and, through 
their choice of teaching materials and the teaching and learning process, act as 
individuals, with the responsibility to develop and implement the curriculum, in order 
to fulfil their goals of teaching EFL students, and to facilitate students’ growth 
towards independent citizenship (Byrd, 2001). As the two teachers who were 
interviewed for the study in turn state: 
I construct the curriculum by myself using the government’s guidelines to 
construct it. For example, take the government’s interest in local content 
which relates to local culture. This is the concern of the government. I also 
want to introduce our culture to students through foreign language. (Abia. 
PVT (2) 1) 
I construct the curriculum myself. Then we adjust it to our students’ situation. 
So it may be changed every year. (Joko-PBT (1) 5) 
So it requires teacher’s creativity. (Joko-PBT (1) 5) 
 
The statements above seem to suggest a shared reality between  Mr. Joko and Ms. 
Abia in that they used their own initiative to construct their EFL curriculum for their 
class activities due to the absence of an ‘articulated curriculum statement’ (Byrd, 
2001) from the central government. Besides the use of government’s guidelines for 
constructing curriculum as Ms. Abia does, Mr. Joko demonstrates different use of 
reference as the basis of curriculum construction. Mr. Joko asserts the need of 
considering the students’ situation when they receive the materials without clarifying 
300 
 
what the situation is. Above all, the teachers were also aware that creativity was 
necessary for constructing an EFL curriculum to accommodate multiple interests:  
(1) students’ needs;  
(2) institutional background of their workplace;  
(3) national interest as stated in the national education constitutions; and  
(4) their own visions as EFL teachers related to the delivery of teaching 
materials, and teaching methods for expanding students’ local cultural 
knowledge, and developing the students’ EFL basic skills.  
 
6.2.2.2 English as a Foreign Language teachers’ solutions for incongruities 
between teaching practice and English as a Foreign Language textbook 
As discussed earlier, a lack of sensitivity to the local context means that the textbook 
content is not fully compatible with the EFL teachers’ teaching and learning goals. In 
response to this situation, (Tok, 2010) suggested that a textbook’s author should show 
concern for the local context and prospective users. Ms. Abia expressed her concerns 
about the textbook which she perceived ignored the cultural context in which it was 
expected to be used. During the teaching and learning process, the two teachers 
simultaneously evaluate the weakness and the strength of the textbook. This kind of 
judgment is often called ‘in-use textbook evaluation’ (Cunningsworth, 1995; 
Mukundan, Hajimohammadi, & Nimehchisalem, 2011). Both EFL teachers as the 
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textbook users find that their textbooks do not incorporate culturally contextual 
teaching material such as native folktales. 
The teachers see folktale texts as an appropriate pedagogical tool for teaching EFL 
for several reasons. Ms. Abia finds that her students have a great interest in engaging 
in enjoyable class activities, especially those that involve reading folktales. Seeing 
her students’ enthusiastic responses to her reading of the folktales encouraged her to 
modify her teaching methods so that her students can participate actively in their EFL 
classes. Besides reading the text aloud, she uses facial expressions and body language 
to scaffold her students to understand her explanations.  Though many students do not 
understand the meanings of some of the English words in Indonesian, they keep 
listening to her animated readings. Furthermore, her role as the ‘expert’ in scaffolding 
her students has raised her students’ curiosity such that they ask questions about the 
text. The students are situated in a fun and friendly classroom and enjoy the teaching-
learning process as led by Ms. Abia. As a result, she finds her students are actively 
engaged with the class activity. Here, scaffolding seems very useful in developing the 
students’ cognitive language learning ability; along with their teachers’ 
encouragement to help them to address any learning challenges (Hammond & 
Gibbons, 2001). Although the students’ recognition to learning challenges is only 
‘preliminary behavior’ in their language learning process, the teachers’ scaffolding 
can be a way to achieve a better language learning outcome (Wood et al., 1976, pp. 
90-91).  The EFL teachers in this study feel comfortable teaching EFL through 
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Indonesian IFET. One of the more prominent aspects in creating such learning 
situations is the students’ familiarity with the teachers’ selected teaching material. 
Such familiarity with IFET appears to make the teaching-learning process more 
effective in attaining EFL learning objectives.  
Moreover, they have already heard the stories many times, so they might 
guess. (Abia. PVT (1) 2) 
In my experience, it’s easier to teach English through Indonesian IFET. This 
may be because my students already know the stories. … So when I teach 
English, they at least already have illustrations in their mind about the plot of 
the stories. (Joko. PBT (1) 3) 
 
Mr. Joko’s students became more actively engaged in class activities when 
Indonesian folktales in English translation (IFET) were used (Joko. PBT (1) 3); Joko. 
PBT (1) 4), and their familiarity with the folktales makes the students less dependent 
on teachers when working on their EFL assignments (Abia. PVT (1) 2). Based on her 
experience in delivering the teaching materials, Ms. Abia encouraged her students to 
be more involved in communicative activities. Her enthusiasm for encouraging active 
responses from her students to her class suggests a possible shift from teacher-
centered to student-centered learning which Ms. Abia considers as preferable in the 
teaching learning process. Although she relies heavily on folktale texts, she also uses 
audio-visual aids as a basis to develop her students’ EFL skills. This teaching 
approach suggests that the incorporation of Indonesian folktales in EFL class has real 
benefits for the students and also the teachers. 
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6.2.2.3 Managing incongruities among western, Indonesian, and other contextual 
cultural information lie in folktales  
The incongruities between cultural values in western folktales and Indonesian cultural 
values are evident in reading the texts, particularly the folktale texts. The textbook, as 
stated by Ms. Abia, includes only western folktales (e.g. Cinderella). She notes that 
this western folktale, as a work of literature with its mimetic nature (Auerbach, 2003), 
conveys western cultural values that differ markedly from those her students may be 
familiar with in Indonesia (Abia. PVT (1) 10). She provides further explanation to her 
students about certain cultural behaviours of Cinderella and the Prince, such as their 
dancing at the ball.  This dancing shows a man and woman embracing in public as 
part of the dance. This type of dancing might be common in western culture and 
acceptable in some Indonesian cultures but is less acceptable from the perspective of 
Islamic law and custom. Incongruity exists in the content when seen from the point of 
view of societal relations in an Islamic culture. Risager (2007) asserted that teaching 
culture as part of foreign language teaching needs to consider the ‘content 
dimension’. In this sense, determining the content of teaching materials, especially in 
foreign language teaching, has to deliberately yield to the context. The Islamic 
background of the school requires that teachers, including Ms. Abia, consider Islamic 
rules. Ms. Abia explains: 
We put Islamic culture ahead of any other culture. (Abia PVT (1) 10) 
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Thus, there are two main domains that EFL teachers need to consider in this Islamic 
private school: Islamic and Indonesian cultural values. Ms. Abia is in a situation 
where the institution plays a dominant role in making decisions that are likely to 
influence her teaching practices. The institution has established restrictions and 
recommendations for both the teaching staff and the selection and use of teaching 
materials. It is not uncommon for such requirements to restrict the range of 
acceptable teaching practices in given institutions (Buttjes, 1990). This situation, 
however, requires that Ms. Abia find a compromise between her teaching practice, 
the institutional background and the government’s cultural vision for national 
education.  
Unlike Ms. Abia, Mr. Joko is not bound to religion based cultural requirements in his 
teaching. He focuses solely on relevant western cultural aspects that can be adapted to 
fit Indonesian culture, such as being disciplined, being punctual, and keeping up with 
the fast moving development of education in western countries (Joko. PBT (1) 8). 
Teaching EFL through Indonesian folktales in English translation is a way of 
broadening his students’ local cultural knowledge. Teaching western and local 
cultural knowledge concurrently implies encouraging the students to think inter-
culturally. In this context, Risager (2007) suggested teachers perceive the use of local 
cultural materials for teaching EFL from a transnational perspective that sees 
representations of local and cross cultural voices.  Although the use of local culturally 
contextual teaching materials in EFL classes may contrast with views of many 
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experts of foreign language and culture, the success of the EFL teaching learning 
process requires students to acquire adequate information about the target language. 
Positive student responses and progress in EFL attainment, as evidenced in the study 
findings, seems to support this contention. On Mr. Joko’s understanding, Indonesian 
folktales are local cultural artefacts that demonstrate their culture of origin. Through 
folktales, students come to recognize cultural facts from various parts of Indonesia. 
Since Indonesia is an archipelagic country, each island has its own distinctive cultural 
artefacts including its own folktales. Being introduced to such folktales means that 
students are being presented with local cultural knowledge.  
The presentation of Indonesian folktales such as Malin Kundang indicates Mr. Joko’s 
enthusiasm to introduce Indonesian folktale to his students. Although Malin Kundang 
is a folktale from West Sumatera, his Javanese students also demonstrate their 
enthusiasm for this folktale by participating actively in their EFL classes. In terms of 
the broader national context, the use of Malin Kundang is Mr Joko’s way of 
providing a contextual language and culture pedagogy for his students. However, the 
use of folktales from other Indonesian provinces to teach culture knowledge in a 
smaller context such as Solo, Central Java is not quite culturally contextual. Ms. Abia 
raises her concern about this matter in saying about the EFL textbook writing as 
asserted in the following quotation: 
I think it’s good (the incorporation of folktale texts in EFL textbooks), but you 
know…, publishers sometimes do not consider where the books will be sold. 
For example, the textbook contains a story from Java, but then it is sold in 
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Sumatera or Kalimantan. For sure, it would contextually not be fit. (Abia. 
PVT (1) 4) 
 
When Ms. Abia narrates the story of Malin Kundang (a folktale from West of 
Sumatera) in her EFL class, she actually realises that it is not culturally relevant to 
her students who are mostly Javanese. The use of the publically available textbook 
which does not incorporate local cultural materials contradicts the need to select texts 
which emphasise contextuality (Tok, 2010). However, the story of Malin Kundang 
introduced two key aspects related to the Indonesian cultural richness characteristic of 
the culture of West Sumatera. Firstly, Malin Kundang introduces the culture of 
merantau (the conduct of leaving one’s homeland to look for a better living and then 
returning to their homeland when they have already economically and financially 
sufficient. Then, one will be able to participate in developing their homeland). The 
second relates to the culture of bundo kanduang (mother). Malin Kundang’s mother 
bundo kanduang represents the homeland, where Malin represents the one who 
conduct merantau. His refusal to admit his mother into his life when he becomes 
wealthy resembles his denial of his homeland. Besides, West Sumatran values hold 
women higher than men as this region follows a matrilineal cultural concept. 
Referring to the story of Malin Kundang, the wrath of Malin’s mother symbolizes the 
pride of a mother and as a woman at the same time. When Mr. Joko narrated the story 
of Malin Kundang in his EFL class, he realizes that the two cultural concepts 
portrayed in the story of Malin Kundang do not actually exist in Javanese culture, as 
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such this folktale does not have a local cultural context for either Mr Joko’s or Ms. 
Abia’s students. Nevertheless, when the term ‘locality’ is framed within the broader 
scope of Indonesia’s national culture, the teachers’ goal of introducing and expanding 
contextual cultural knowledge in their classes was achieved. 
Every teacher in my school, particularly English teacher tries to give some 
knowledge to our students about origin of culture and forms of native 
folktales. (Joko-PBT (1) 2) 
The students could understand their own culture when they learn English as 
an EFL. (Abia. PVT (1) 7) 
 
Referring to the interview excerpt above, local cultural contexts are being introduced 
to EFL students through the teachers’ use of Indonesian folktales in English 
translation in their EFL classes. The introduction of local cultural knowledge aims to 
introduce students to and further develop students’ nationally contextualized cultural 
knowledge. Related to the deliverance about cultural knowledge, the two teachers 
seemingly demonstrate different directions. Mr. Joko underlines the significance of 
origin of culture while Ms. Abia emphasises the importance of providing desirable 
cultural information as she addresses it as our culture. The difference of references to 
the term culture may be associated with their institutional background – public and 
Islamic private schools. The cultural context requires Ms. Abia to take religious rules 
as the main reference of filtering cultural information in her EFL classes.  
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6.2.3 Indonesian folktales in English translation (IFET) as a means to bridge 
incongruities in teaching culture and language skills in English as a Foreign 
Language classes 
The following subsections discuss the teachers’ efforts to address the issues of 
incongruities within teaching practice related to the use of the EFL textbook and the 
students’ needs. 
 
6.2.3.1 Teaching culture and basic English as a Foreign Language skills through 
folktale texts 
Based on these findings of incongruities between the content of available EFL 
teaching materials and the students’ EFL learning needs, the two participating EFL 
teachers seem to be of a similar opinion that folktale texts have pedagogical potential 
as a medium for teaching EFL skills. Firstly, this potential seems to be evident in  the 
students’ points of view; many of whom, as indicated earlier, were familiar with local 
folktales though stories told to them by significant others during childhood. From Ms. 
Abia’s perspective:                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                   
In my opinion, Indonesian folktales in English translation can actually help 
children to comprehend the language (English as the target language). 
Moreover, they have already heard the stories many times, so they would 
‘guess (if they do not know meaning of words). (Abia. PVT (1) 2) 
 
The students have clearly benefited from their introduction to Indonesian folktales in 
English translation, when later their teachers encourage them to learn the English 
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language in its cultural context, particularly for locating the meaning of English 
words.  
Further, Ms. Abia has found the folk stories to be an appropriate resource in her EFL 
teaching as the students are familiar with the folktales’ content. Therefore, the 
students seem to enjoy learning EFL through folktales as illustrated in the following 
interview excerpt: 
It’s quite easy to deliver the material, because most of the students already 
know the stories. …. It makes the learning process in my classes more fun 
because I let the students be more active to participate in class activities). 
(Abia. PVT (1) 2) 
 
The familiar teaching material such as native folktales seems to encourage both sides 
– teacher and students. The teacher was enthusiastic about providing and innovating 
her teaching method, while the students were encouraged to participate in class 
activities as they were “fun”. 
In teacher-led reading activities Ms. Abia learnt to read the texts aloud in a more 
animated way using appropriate facial expressions and gestures to more vividly 
communicate the content: 
They watched at my gestures and face expressions, which are all part of my 
effort to make them understand and hold their interest. (Abia. PVT (1) 4) 
 
Teaching methods such as reading aloud accompanied by facial expressions and more 
student centered teaching and learning approaches are intended to encourage 
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students’ engagement in their EFL classes and to develop students’ EFL skills in 
more lively ways. She seems to realise the positive change that occurred in her 
students due to the change of teaching method.  The teacher’s more animated delivery 
of teaching materials means students are more likely to focus on their EFL lessons.  
Accustomed to more teacher-centered learning methods, Ms. Abia’s students become 
more active in participating in class activities due to a change of teaching methods. 
Her observations of students’ responses during the teaching learning process 
motivated her to be more innovative in her EFL teaching practices EFL. Initially, Ms. 
Abia changed from a teacher-centered approach to a student-centered approach that 
draws on teaching methods such as inviting every student to speak up as 
demonstrated in the following excerpts:   
Moreover, most Indonesian teachers tend to have conventional (teacher-
centered) classes. I prefer not to have such kind of class which would make 
my students feel under pressure and have difficulties to gain and absorb 
knowledge. (Abia. PVT (1) 3) 
All of the students need to have the opportunity to speak up in order to respect 
them. So, I had to ask them one by one. I said next…, next…; until all 
students got a chance to speak up. (Abia. PVT (1) 3) 
 
Ms. Abia found weaknesses in teacher-centered approach such as poor student 
participation in class activities, depressed and less animated students, and low 
knowledge acquisition for some students.  The new teaching method with its student-
centered approach created more space for Ms. Abia’s students to be more active in 
her English classes because she gave the opportunity for each student to speak up 
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during class activities. Besides, her students enjoyed the class activities, as these 
seem to create a more relaxed classroom atmosphere. 
From her EFL teaching experiences, Ms. Abia also understood that Indonesian 
folktales in English translation provide authentic and contextual references to 
students’ own culturally mediated surroundings, while using the target language (L2) 
as they were already familiar with the folktale stories. As a product of culture, 
Indonesian folktales in English translation capture something of the reality of 
people’s cultural origins. Consequently, Indonesian folktales unavoidably embody 
cultural values that in their engagement facilitate students’ local cultural and 
philosophical awareness, particularly in relation to cultural practices and values of the 
society (Toha-Sarumpaet, 2010; Virtue, 2007). Related to the definition of culture as 
seen from the point of view of humanity, as asserted by Kramsch (1995), folktales 
can represent a particular historical socio-cultural group mirroring of  everyday life.  
The definition of culture from the humanities, it focuses on the way a social 
group represents itself and others through its material productions, be they 
works of art, literature, social institutions, or artefacts of everyday life, and the 
mechanisms for their reproduction and preservation through history. 
(Kramsch, 1995, p. 84) 
 
Kramsch’s (1995) definition of culture supports the notion that the existence of 
folktales would signify the representation of a certain cultural group. 
A group usually shares similar practices, perspectives, and products within their own 
environment (Menard-Warwick, 2008). As implied by some of the research 
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participants in this study, when a class of students learn EFL through folktales, they 
may also experience shared similarities in relation to cultural practices and 
perspectives. For example, the Islamic private students perceive the dress of 
Cinderella as vulgar and inappropriate within Indonesian culture which coheres to 
Islamic cultural values as indicated in the following:   
You know..., her dress is vulgar. (In the picture we had, Cinderella shows her 
shoulders).  Talking about dress, I like Snow White’s gown. It’s beautiful. 
(Snow White’s picture showed that she wore a dress covering most part of her 
body, but hands, face and feet). (Ifa. PVS. 7)  
 
From what the study participants had to say, the use of English language in this 
classroom context mediates the cultural facts inherent in the folktale texts. As 
Kramsch (1995, p. 85) noted, ‘culture in the final analysis is always linguistically 
mediated membership into a discourse community, that is both real and imagined.’ 
Furthermore, folktale texts mediate their readers or FL learners witnessing of ways in 
which culture is constructed within everyday life. By recognizing the value of 
Indonesian folktales to enhance students’ contextual cultural knowledge, the 
participating EFL teachers hope their students will develop a sense of belonging to 
their local culture.  
The authenticity of the cultural content of IFET benefits the students’ understanding 
of local culture. Thus, culturally contextualised teaching materials seem to accord 
with students’ local surroundings, providing authentic culture learning.  
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As for language learning materials, folktales, I believe, that my students learn 
Indonesian culture. They also lean other aspects and the varied culture of 
Indonesia. (Joko. PBS (2) 4) 
 
Ya-ni (2007, p. 28) is likely to support this notion about the ‘significant role of 
authentic materials in foreign language teaching as they are not simply the everyday 
tools of language teachers; they are the embodiment of the aims and methods of the 
particular teaching/learning situation.’ Ya-ni’s (2007) suggestion lends support to the 
decisions the EFL teachers took in this research to adapt their teaching methods from 
a reliance on textbooks to a more innovative EFL teaching approach, that embraced 
the use of English translated, culturally relevant Indonesian folktales.  
Ms. Abia also believed that the originality of the folktales’ content and their 
culturally contextual aspects convey messages related to local culture to their readers, 
as she said: 
The students could understand their own culture when they learn English as a 
foreign language. … They are happy because they find their own culture in 
English; they do not find an unfamiliar one, so it is not something really new 
to learn. (Abia. PVT (1) 7) 
 
As many of the participating students shared the same cultural background the 
folktales’ narratives are set within, the students felt at home when engaging with 
these texts.  
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The cultural authenticity of stories conveyed through Indonesian folktales in English 
translation serves both the interests of the government and EFL teachers in 
familiarising the students with contextual knowledge and culture as Ms. Abia states: 
I positively agree that the application could answer the government vision. 
The students could understand their own culture when they learn English as a 
foreign language. The students can understand the language faster, because 
they have already known the cultural content. (Abia. PVT (1) 7) 
 
Not only are they accommodating the government educational agenda, local folktales 
also serve the other significant aspects of language learning, learning the target 
language faster (Taylor, 2000). Yet, Ms. Abia does not explain how folktale texts 
help the children to learn the language faster. Taylor’s (2000) arguments may identify 
it. Taylor (2000) reasoned that folktale texts’ internal structure provide potential for 
language learning given folktale texts are generally known to have predictable plots, 
simple grammar, concrete vocabulary and ideas, and illustrations.  
 
6.2.3.2 Illustrations as a medium for delivering teaching materials 
As revealed in the text analysis in this chapter’s previous section, the textbook 
contains many images to illustrate the text which do not seem to conform to the need 
of EFL of students to attain rich local cultural knowledge. The illustrations in the 
textbook do not represent the local culture.  A western boy is the main character who 
appears in every chapter. If teachers intend to teach and provide information about 
Indonesian culture rather than western culture, such illustrations might hinder them in 
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doing so and distract from their intentions to deliver teaching materials which 
accommodate the government’s vision (See Figure 6.2 & 6.3). 
In addition, many students from both of the participating schools prefer texts that 
contain illustrations. Colourful images, representative of particular and familiar 
aspects of culture, seem to be effective in gaining students’ attention. As Ifa confirms:   
If the illustrations are colourful, they (her friends) would be more interested in 
illustrations in folktale texts. The texts are only (printed) in blue and black 
which is not interesting for them (Ifa. PVS. 58) 
 
The students indicated a similar interest in the folktales and their illustrations during 
the image elicitation interviews. Their enthusiasm to express their ideas after looking 
at the illustrations was a strong indication of their interest in colourful illustrations.  
Reponses to the illustrations varied as they tried to explain what they found 
meaningful in the illustrations. Duncum (2010) identified such experience of 
response as intertextuality that the student try to relate their interest, knowledge and 
understanding with the illustrations. Students often extended their responses beyond 
what was visible in the illustrations by relating their ideas and understandings to their 
own community. The students acts to be critical in their reading (seeing) the 
illustration that the illustration appear to have power and ideology to represent the 
readers and the surroundings as contexts.  One of the students, Alya who was 
interested in the illustration of Malin Kundang stated that the illustration is a mirror 
of real life which provides life lessons. 
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Sometimes my parents even kept reminding me that I should not do what 
Malin Kundang did to his parents: became a disobedient son. The story could 
be a ‘mirror.’ (Alya. PVS. 2) 
 
The quotation implies that folktales and their illustrations resemble life. Schirato and 
Webb (2004) along with Mirzoeff (1998) argued that daily life is constituted in a set 
of visual cultures. Similarly, (Turkcan & Yasar, 2011, p. 1564) suggested that ‘visual 
culture does not handle visual itself but the meaning that the visual conveys for the 
society and the world.’ When people try to understand visual cultures, they actually 
try to locate an object in a society or a context in order to correspond with real life 
occurrences (Schirato & Webb, 2004). In this image elicitation context, Alya was 
attempting to understand aspects of the characters’ life experiences that could 
resemble her own everyday experiences.  
Many of the students from both schools were able to readily recognise the cultural 
values implicit in the Cinderella and Malin Kundang folktales (see Figure 6.4). The 
cover illustration of Malin Kundang shows a young man dressed respectably and 
even luxuriously, giving all appearances of being in an angry state in front of an old 
woman dressed in rags. In the text the young man, Malin Kundang, shouts at the 
woman and denies that a rich man like him could be the son of a poor woman. 
Teachers also feel the effectiveness of the illustrations in terms of facilitating 
students’ language learning. In her interview, Ms. Abia describes her classroom 
observations of her students that suggest the folktale texts’ illustrations have an EFL 
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learning context to them. Ms. Abia uses visuals to develop English vocabulary. In the 
following interview excerpt, Ms. Abia demonstrates that images or pictures are not 
only assisting her as teacher to provide clear explanation but also helping her students 
to visualize her explanation and develop their vocabulary:  
I think illustrations give a lot, because primary-age children have great 
visualisation ability. Though, they sometimes also find difficulty to visualise 
certain things. ‘How does certain thing like!’ Especially, children in lower 
grade like grade 1, 2, 3. The lower grade students have difficulty to visualize 
words into reality. ‘Oh.., this would be like this!’ Sometimes, I have to 
practice it in front of their class, draw pictures for grade 1, 2, 3 students. 
Sometimes, I do not write it, but I just draw the picture, such as the picture of 
mango. So, after I draw a mango, they will understand: ‘Oh…mango is such 
kind of thing!’ (Abia. PVT (1) 8) 
 
The statement above indicates that this teacher has found that illustrations function 
well as a teaching resource when they encourage students to use their imagination and 
to visualize the story and then relate their ideas to their community.                                                                                                                                                                   
When Mr. Joko occasionally finds the class is not responsive to his selected teaching-
learning activities, he turns to visual media, such as illustrations in folktale texts, 
illustrations with text (picture storybooks) and films to supplement EFL class 
activities. The students he indicates were unresponsive to less than an ideal language 
learning situation.  
When I want to teach folktales, the students may happen to be tired of the 
previous class activities. So, I have to find an alternative. I have taught them 
through a multimedia presentation which included movies (of folktales). Or 
else, I have shown them images with the words (picture storybooks). That 
way, my students can enjoy the illustrations displayed; it’s one of the 
alternatives. (Joko. PBT (2) 5) 
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Although Mr. Joko seemed not to have a great deal of information about or 
experience in teaching visual learning, his creativity in exploring his classroom 
situation allowed him to find a means of developing the language capacity of his 
students. His comments indicate that the intention of delivering the teaching material 
such as the use of multimedia presentation was to regain student interest. Mr. Joko’s 
ability to manage classes using visuals with less experience of visual culture teaching 
contrasts with Britsch’s (2010) proposition about the effectiveness of students’ 
exposure to visual learning for the purpose of acquiring visual literacy and 
developing language skills. Britsch (2010) stated that English teachers should have a 
good understanding of effective techniques for delivering visual materials if they 
want to provide English language learners with a worthwhile experience (Britsch, 
2010). However, the classroom context and the teacher’s teaching experience may 
prompt the use of a wider range of more effective teaching practices, as experienced 
by Mr. Joko. Here, the students’ level of interest and the class situation encouraged 
Mr. Joko to be more innovative in his improvisation of the syllabus guidelines. The 
reality that the students are encouraged to learn language and culture through folktale 
illustrations is in line with Mr. Joko’s observation that his students’ responses to the 
teaching-learning class activities often require him to be innovative in developing the 
curriculum. He positions his students as ‘co-developers of the curriculum’ (Graziano, 
2011, p. 14). The teachers’ resolution to innovate their teaching materials and 
teaching approach by incorporating illustrations and other visual media related IFET 
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in their EFL classes accord with Britsch’s (2010) argument that the incorporation of 
visuals in EFL teaching-learning processes is necessary. The participating EFL 
teachers are aware of the importance of using aspects of visual culture in English 
teaching-learning as students were seen to both enjoy class activities based around 
visual artefacts, and at the same time experience progress in their English language 
development. The teachers saw visual media, such as images, movies, television, 
film, clothing (Keifer-Boyd, Amburgy, & Knight, 2007), as having potential to 
develop students’ English language skills and recommend using such visual artefacts 
in the teaching of languages and culture.  
Reflecting on this study’s findings, ten of the twelve students attest to the significance 
of the use of illustrations in IFET for learning EFL and expanding understandings of 
local cultural traditions in everyday life. The students’ responses to illustrations may 
influence the development of their language skills and their understanding of cultural 
realities. Their responses to images seem to occur sequentially that the students are 
first attracted to the colours and visual aspects of the folktale texts’ illustrations. 
Secondly, the texts’ illustrations prompt the students to visualise and construct 
stories. Three public school students, Mita, Ferdy, and Rudy began to predict the 
events in the story and re-construct these in the form of chronological narratives. It is 
evident from the interview excerpts that students appear to readily engage with 
narrative stories in folktale contexts, as represented by Rudy: 
320 
 
I could find what’s in the story because I see the illustrations; I could imagine 
what may be happen next. (Rudy. PBS. 7) 
 
In the third phase of the students’ visual literacy skills, their interest motivates them 
to read the texts in order to gain a thorough understanding of the folktale. 
Nevertheless, the same kinds of sequential experiences may not have been 
experienced by all students. They might have been interested in the illustrations but 
these may not necessarily have had an influence on the students’ understanding of the 
texts. Islamic private school students Fathia and Galang indicated that the illustrations 
motivated them to read the texts rather than encourage them to predict the plot of the 
stories. Galang suggested that the illustrations would be very useful for students 
unfamiliar with the stories. Here, he implies that his focus was on the text, rather than 
the illustrations, as he is already familiar with the stories, particularly the Indonesian 
folktales. Finally, according to Alya, reading the texts encourage students to learn 
EFL:  
Looks cool, right! They are more interested in texts when there are 
animations. Animations [she meant folktale illustrations] could encourage 
children to learn English. (Alya. PVS. 7) 
 
The students’ responses to the illustrations demonstrate that the attraction to 
illustrations of folktales may and may not help the students to understand the plot of 
the text but such illustrations inevitably encourage them to learn the English 
language. 
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Based on the above findings, illustrations seem to benefit both the students and EFL 
teachers. Both EFL teachers found that illustrations in folktale texts facilitate their 
particular methods of implementing their teaching plans. In addition, the use of 
illustrations accompanying Indonesian folktale in English translation (IFET) may 
override the dominance of illustrations which depict western culture in the textbook. 
When teachers introduce students to IFET texts, most students appear to be more 
enthusiastic about their EFL classes, feel closer to their local everyday surroundings, 
and better understand the English language content more quickly compared to other 
texts that expect students to predict the story of folktales. Furthermore, students may 
feel more motivated to learn the foreign language.  
Students’ ability to visualise motivates them to read texts that have illustrations, helps 
them to comprehend narrative texts, and develop their vocabulary. This ability, when 
exercised in the context of looking at images such as the folktale illustrations 
indicates that the student participants are good at visualisation. On this cognitive 
ability, Ms. Abia observed:  
I think visuals or images play a significant role, because primary-age children 
have great visualisation skills. Though they sometimes have difficulty to 
visualise certain things. (Abia. PVT (1) 7) 
According to Ms. Abia, students benefit from an innate capacity for visualisation. 
Every child has the ability to see at an  early age that that they are able of visualising 
objects (Margolis & Pauwels, 2011). She believes that the students’ English language 
learning cannot be separated from visual media and that visual media facilitates 
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language development and vice versa. Her belief resonates with Britsch’s (2010, p. 
171) view that, ‘language does not develop as an isolated mode of communication. Its 
relationship with visual imagery is primal.’ Britsch (2009, p. 710) also argued: 
Visuals aids in the language development process for English language 
learners because both the visual and the perceptual are so central to English 
language development, a process that must be seen as essentially multimodal 
instead of essential linguistic. 
 
The capacity of these students to relate the illustrations to their surrounding 
community and society more generally accords with recent visual research 
understandings of the broad landscape of visual culture in everyday life. To conclude, 
illustrations as part of visual culture have the potential to convey societal meanings 
(Schirato & Webb, 2004; Turkcan & Yasar, 2011).  
This research attempts to explore how the participating students engaged with their 
English language learning activities that drew on the English language itself, and 
illustrated Indonesian and English folktale texts. From the research findings, it is 
suggested that the pedagogical use of English translated Indonesian folktales and the 
English folktales have the potential to shape students’ English language development. 
In addition, Indonesian folktales in English translation function to provide local 
cultural knowledge as folktale is one of the children’s literature genres that 
commonly mirrors the cultural context in which readers reside. As such, EFL teachers 
may consider how they might develop their lesson plans and teaching practices to 
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accommodate teaching materials that are rich in local cultural knowledge, such as 
Indonesian folktales in translation.  
 
6.2.3.3 English as a Foreign Language learning in transnational paradigm 
Significantly, this research has unearthed a transnational paradigm as referred to by 
some experts as languaculture pedagogy. With respect to a correlation between 
language and culture, Risager’s (2005) concept of ‘languaculture’ invites people to 
take a broader view and see language as not only related to culture but also to society 
(Risager, 2005). The cultural context of the target language alone should not limit the 
scope of students’ language and cultural learning. As reflected in this study’s 
findings, the EFL primary schoolteachers encouraged their students to learn EFL 
through IFET as the students are more likely to learn L2 (target language being 
learned) and enjoy the C1 (cultural background of the language learners) at the same 
time. In the words of Ms. Abia and Mr. Joko: 
I positively agree that the application could answer the government vision. 
The students could understand their own culture when they learn English as a 
foreign language. The students can understand the language faster, because 
they have already known the culture content. (Abia. PVT (1) 7) 
Every teacher in my school, particularly English teacher tries to give some 
knowledge to our students about origin of culture and forms of native 
folktales. Hopefully, they will get some lesson from the stories. (Joko. PBS 
(1) 2) 
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From the two interview excerpts, Ms. Abia and Mr. Joko have likely been aware of 
the benefits of using culturally contextual EFL teaching materials. As asserted by 
Pennycook (2010), once language is taken as a local practice, it means that the 
language used should consider locality. Nevertheless, the teacher also realised that 
teaching the cultural background of the target language is unavoidable as asserted by 
Ms. Abia: 
So students have to know the cultural background of the (English) language. 
… It’s impossible for learning the language without knowing the culture. 
(Abia. PVT (1) 11-12) 
 
Some students mentioned that learning English makes them feel part of the global 
world given many countries use English as their first language. This phenomenon 
seems in line with Risager’s idea that learning a foreign language introduces learners 
to transnational paradigm (2007). On this notion of EFL students’ transnational 
thinking, in the interview, Islamic private school student Galang noted:   
Emm (hedges)…, I liked it because I could speak in an international language, 
Insha’Allah (God willing) I could get a qualified job. (Galang. PVS. 5) 
 
Galang’s statement implies that having English-speaking skill, may make studying 
and living abroad in English speaking countries less challenging.  Furthermore, Idam 
and Rudi, reveal that their ability to use English will not disrupt their feelings of 
belonging to their own native culture. Vice versa, an ability to use English can be a 
means of promoting local culture. 
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Then, when there were foreign people visiting Indonesia and wanting to learn 
about our history, we could explain using English language. (Galang. PVS. 7) 
You know…! If we know our folktales and we could speak English, we could 
also introduce our local culture to foreigners, right? (Rudi. PBS. 6) 
 
These students’ opinions may speak to a transnational mobility which sees people 
considering the experience of migrating to English speaking countries in the future. 
However, the idea of transnational paradigm does not encourage the necessity of 
going to English speaking countries to develop and use their English language skills. 
Referring to transnational paradigm which says that a 'teacher of EFL does not need 
to be an English native speaker in the standard language, so long as he/she has a high 
level of competence’ (Risager, 2007, p. 194), these two EFL teachers appear to have 
the capacity to teach EFL effectively. Whilst not native speakers their educational 
backgrounds are strong, given both are graduates from a teacher training faculty 
majoring in English language. Their capacity and interest in teaching English is well 
expressed in the following comment:  
I emphasise that English is an international language, so wherever you go, you 
can use the language, without following the culture. This language is used in 
many countries in the world, so when you go abroad, I give a lot motivation to 
my students. My goal of teaching is making my students love English 
language. (Abia. PVT (1) 9) 
From this interview excerpt, it seems that Ms. Abia has positioned her students within 
a broader global context where the students are expected to have acquired EFL as 
well as have an understanding of the cultural background of English as the target 
language. Further, this teacher also encourages her EFL students to expand their 
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knowledge and understanding of their local and national culture in concert with their 
foreign language learning, such as English. In such a languaculturally oriented 
pedagogy where language provides a context for learning culture (Kramsch, 1993), 
the EFL teachers in this research who are non-native language English language 
speakers seem to regard national culture and language as the basis for their EFL 
teaching (Risager, 2007). Risager’s and Kramsch’s statements imply that Indonesia’s 
national culture and language functions as a framework for target language teaching 
and learning. As mentioned Ms. Abia, although her EFL students have reached a high 
level skills in their use and understanding of the target language (L2), there remains a 
need for her to develop innovative teaching pedagogies grounded in creative cultural 
learning activities. Moreover, the place of the target language learning in this research 
seems to resemble a transnational paradigm where EFL learning takes place in the 
national context, Indonesia. 
 
6.2.3.4 The importance of folktales as representations of cultural identity 
A main reason for accommodating the government’s vision regarding participation in 
local cultural preservation is captured in Ms. Abia’s viewpoint:   
I think it’s important to teach our own culture, so children will always hold 
their own culture. Then we, as teachers, we teach them western culture…, not 
teach them but inform our students how western culture is. (Abia. PVT (1) 9) 
Ms. Abia explains her willingness to encourage her students to expand their local and 
national cultural knowledge through her EFL teaching practices. For her, embracing 
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local culture becomes a significant focus point for appreciating local tradition through 
the telling of local stories; a point also made by Temple, Martinez, and Yokota 
(2003). Although she also introduces western cultural knowledge, the comments 
above point out a distinction between teaching and informing: teaching local cultural 
knowledge and informing about western cultural knowledge. There seems an 
expectation by Ms. Abia that introducing knowledge about local tradition through 
folktales may encourage her students to appreciate and value local cultural knowledge 
and the role this plays in shaping Indonesian cultural identity. Referring to the word 
teaching, Ms. Abia expects her students to have both basic EFL skills and local 
cultural knowledge reaching a certain level of competence. It is different from 
informing western cultural knowledge which merely aims at providing information 
where reaching certain level of competence is not suggested.  
With regards to the existence of folktales in every cultural group (Temple et al., 
2011), folktales have potential to represent the cultural identity of the people whose 
stories are told through folktales. Literature works are frequently mimetic in the sense 
that they represent society – a representation of the surroundings (Auerbach, 2003). 
Temple et al. (2003, p. 210) asserted ‘folktale materials often take historical material 
and reshape its characters with psychological drives and fears to produce literature 
that fuses together with cultural memory and entertainment’. 
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The Islamic primary school EFL teacher Ms. Abia emphasises the need to preserve 
Indonesian culture, and the need to incorporate Islamic culture because of the 
institutional background of the school: 
Talking about culture. We are teachers of an Islamic school; we have to 
concern certain teaching of culture. Even some of our cultures (Indonesian) 
are not synchrony to Islamic culture. So we internalise Islamic culture in our 
teaching, especially related to character building. (Abia. PVT (1) 9) 
 
Consistent with the school, Ms Abia sees the paramount importance of Islamic 
culture in the shaping of the EFL students’ wider national identity. Through 
Indonesian folktales in English translation and the influence of Islamic culture, 
teaching EFL via local folktales brings particular cultural representations for the 
students of this Islamic private school. Temple et al. (2003), support the idea that the 
reading of local stories to children will develop their sense of belonging to their 
group. In this research the students are invited to think about the traditions and 
culture of their ‘home’ country. 
In contrast, the public primary school teacher Mr. Joko has a different goal for 
introducing his students to Indonesian folktales in English translation. His school’s 
institutional background does not oblige him to consider religious aspects in the same 
way as Ms. Abia’s school. Unlike the private Islamic primary school which has a 
religious orientation in every school subject, including English language, the public 
school delivers religious teaching in particular religious classes. Therefore, the focus 
on the learning process is at the core of each school subject rather than pointing every 
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school subject towards religious teachings. In the following interview excerpt, Mr. 
Joko does not direct his English class to be sensitive to religious teaching but focuses 
on conveying cultural knowledge to his students. 
We give stories about native folktales to our students to make them 
understand about the origin of the stories. (Joko. PBT (1) 2) 
 
Mr Joko’s goal of delivering Indonesian folktales in English translation is to 
familiarise his students with their cultural identity as Indonesians.   
Indonesians are naturally aware of being surrounded by cultural richness. This 
assertion is based on the reality that Indonesia, as an archipelago, is a country with 
rich cultural diversity emergent from county’s thousands of scattered islands and 
several hundred cultural groups. The EFL teacher of the Islamic private school seems 
to drive a sense of equality among cultures as illustrated in the following interview 
excerpt:  
I think it’s important to teach our own culture, so children will always hold 
their own culture. Then we, as teachers … inform our students how western 
culture is. The students then at least will be influenced to love the language, 
though it’s (western culture) not our culture. (Abia. PVT (1) 9) 
 
Here, Ms. Abia asserts how she works on developing her students’ cultural awareness 
by identifying cultural diversity. The students’ cultural awareness can lead them to 
understand their own root culture, and appreciate and tolerate differences that may 
shape the students’ cultural identity formation. In line with Woodward’s ideas about a 
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reflexive scheme, ‘identity involves the internal and subjective, and the external. It is 
a socially recognised position, recognised by others, not just by me’ (2004, p. 7). 
Woodward’s idea here seems to imply that identity formation is a negotiated process. 
An individual needs to have the ability to identify themselves by negotiating between 
and reflecting on internal and external changing factors.  
 
6.2.3.5 Folktale text and its illustrations as pedagogical strategies for developing 
basic English as a Foreign Language skills 
From their analyses, the participating teachers decided to draw on the use of folktale 
texts as a creative pedagogical approach to EFL teaching and learning.  Related to the 
use of folktales, Ms. Abia said: 
It’s quite easy to give the material, because most of the students have already 
known the stories. The students can do guessing, for example ‘this word 
means…’  It made the learning process in my classes more fun because I let 
the students to be more active to participate in class activities. (Abia. PVT (1) 
2) 
 
Ms. Abia reveals her enthusiasm for delivering her EFL teaching materials through 
folktale texts the students have been familiar with. One particular example that shows 
the benefits of learning EFL through folktale lies in students’ vocabulary 
development. Students’ participation and curiosity seem to increase in cases where 
the teaching-learning activities succeed in engaging students’ interest. It could be that 
students feel less stressed under these circumstances compared to their experiences of 
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more formal grammar and translation based teaching-learning processes. It could also 
be the result of the EFL teacher’s efforts to create closer connections to the students. 
With regard to this situation, Meeks (1999) stated that students will more likely enjoy 
teaching-learning activities in which students experience everyday life situations. 
Hence, Ms. Abia’s efforts to implement less formal teaching-learning processes, is 
conducive to effective EFL learning and to students’ enthusiasm.  
Significant factors might influence both EFL teachers in applying their particular 
teaching methods. In this research, the EFL textbook is not the only factor which 
influences teaching method but also the teachers and the students’ need as implied in 
the following interview excerpts: 
I did not prefer to teach grammar. … I preferred to emphasize on reading 
skill. (Abia. PVT (1) 4) 
It depends on the students’ needs; the teacher knows best what the students’ 
needs are. (Abia. PVT. 6)  
 
Ms. Abia shows that determining appropriate EFL teaching materials in classroom 
activities can rely on two practical bases: EFL teacher’s preference to certain subject 
of language and students’ needs. Unlike Ms. Abia who uses her preference for 
reading stories as one of the bases for implementing her teaching methods, Mr. Joko 
uses his students’ difficulties in absorbing teaching materials as the starting point to 
choose the appropriate teaching method. Mr. Joko describes his students’ seemingly 
disinterested responses to his grammar-focused teaching approaches:  
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When I taught about tenses: simple present or simple past, they sometimes 
paid little attention. I could see that they did not have a proper attention to 
learn such a grammatical thing. It was so obviously observed. I find a better 
teaching-learning situation when I gave Indonesian folktales in English 
translation. (Joko. PBT (1) 4) 
 
It seems his intention to apply grammar-translation methods which has always been 
used for teaching language skills, particularly for reading and writing (Richards & 
Rodgers, 2001) does not meet with positive responses from his students. Each of the 
EFL teachers conducted a classroom situational analysis of students’ needs and 
classroom practices to inform their teaching practices. As asserted by Darling-
Hammond and Bransford (2005, p. 24), ‘teachers who understand how learning 
occurs are more able to select and develop curriculum that supports rather than 
undermines the learning process,’ so that they can develop and provide suitable 
curriculum for their students. 
 
6.2.3.6 Folktale text and its illustrations as a medium for English as a Foreign 
Language teaching 
Mr Joko’s response to the interview question related to language skills and narrative 
texts:  
They have already had a picture and forms of text before; they had a (folktale) 
narrative text. Thus, they could predict the plot of the story, Oh…the story 
would be like this… It might happen that they could understand something 
new easily. (Joko. PBT (2) 2) 
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Mr. Joko suggested that the typical chronological structure of narrative text facilitates 
to some extent the readers’ predictions about how the folktale story might unfold. 
One of reading skills initially being exposed that folktale narrative text develops his 
students reading comprehension. On the EFL benefits apparent in his use of English 
translated narrative texts, particularly folktale texts, Mr. Joko relates:  
Then (seeing the lesson plan); are there some language skills that you want 
your students to acquire, such as reading, pronunciation, intonation, and 
listening? (R. Joko. PBT (2) 3) 
Yes, I want my students to acquire several language skills. For example, I 
managed to two language skills in one unit of teaching. My students did not 
realize when I set some skills in one meeting: pronunciation, intonation, 
listening and reading (loudly). (Joko. PBT (2) 3) 
 
Mr. Joko also reveals that his teaching method for delivering reading sessions not 
only enhances students reading skills such as pronunciation and intonation, but also 
develops listening skills. His willingness to manage reading sessions to develop 
several basic language skills, where translating the narrative helps him to generate 
several other language skills as suggested in the following interview excerpt: 
Besides to develop their language ability, another thing was to translate 
English into Indonesian. The students often made mistakes in writing and 
pronouncing English words. (Joko. PBT (2) 4) 
 
Mr. Joko uses folktale texts as the basis for teaching four basic language skills: 
listening; reading; writing paragraph translations; and speaking in the context of 
asking questions as encouraged by Mr. Joko. As affirmed by Maibodi (2008) in his 
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research reading narrative texts is effective for enhancing language skills especially 
for beginner of L2 learners. The grammar-translation teaching methods that Mr. Joko 
implements through his EFL narrative text lesson plan do not seem to detract from his 
goal of teaching EFL through narrative folktale texts. Translation exercises specified 
in his lesson plans are not only encouraging his students to recognise English 
vocabulary, but also maintain his students’ focus on the particular cultural discourse 
being conveyed through the local folktale texts. Taylor (2000) highlighted the idea 
that using folktales help primary students as foreign language learners to master the 
four basic language skills identified above. As the Indonesian folktales are already 
English translated versions for teaching EFL in the two primary schools, the two 
teachers were enthusiastic about their students’ responses and progress in attaining 
these four basic English language skills. As asserted by Taylor (2000) the reading 
section of narrative folktale texts has a main purpose to explore students’ language 
capacity, particularly their English reading capacity and specifically, their 
pronunciation, vocabulary development, reading comprehension and intonation skills.  
Moreover, the incorporation of folktale texts in EFL teaching constitutes a significant 
pedagogical strategy to facilitate students’ basic English skills, as evidenced in EFL 
student learning outcomes by the students and in the teachers’ classroom observations 
and assessment measures. The teachers found the folktale texts’ visual content 
attracted students’ attention and stimulated curiosity about implied cultural messages 
embedded within.  
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There were some simple questions… the questions may be out of the context 
that I was teaching… The question: Excuse me sir.  “What kind of outfits 
Malin Kundang was wearing when he met his mother?” When they asked that 
kind of question, they actually had to use some English words they know. So, 
they had to speak a word or even English sentences to ask questions. (Joko. 
PBT (2) 6) 
 
In this comment, Mr. Joko was attempting to convey that his student’s questions 
about the folktale’s characters’ clothes indicate something about the student’s 
understanding of the relationship between the visual and the culture of their society. 
Using visual culture functions in society to facilitate understandings of a world which 
is dominated by images (Duncum, 2003). As such, Indonesian folktale illustrations in 
EFL teaching and learning may benefit students’ participation in their society.  
 
6.2.3.7 Folktales as agents of students’ cultural identity formation   
Both EFL teachers worked hard in their pedagogical use of folktales texts to convey 
the importance of understanding the significance of a national identity to their 
students. In this way, local cultural knowledge may be retained and the origins of 
Indonesian culture recognised through the use of folktales texts. According to Ms. 
Abia and Mr. Joko:  
Culture is quite important to be taught. (Abia. PVT (1) 8) 
Teaching cultural knowledge is very important. You know... most youngsters 
start to forget their own culture, particularly Indonesian culture. (Joko. PBT 
(1) 7) 
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Both teachers were aware of their responsibility to establish connections between 
language learning and cultural themes. Their concern about the loss of cultural 
knowledge within youngsters was another reason for teaching culture in their EFL 
classes. As indicated by Khajavi’s and Abbasian’s (2011) research finding, it 
emphasised the importance of relating cultural themes to EFL learning activities in 
order for students to experience greater tolerance towards cultural differences. For 
example, Ms. Abia explains that when drawing on a western folktale, such as 
Cinderella, she tries to provide a balanced account of the story’s cultural content 
(Abia. PVT (1) 11). She indicated her awareness of the responsibilities of her position 
as an EFL teacher and of her role in implementing government policy within an 
Islamic institution to convey appropriate cultural knowledge for her students. This is 
indicated when she said:  
Talking about culture… we are an Islamic school, we have to concern certain 
teachings of culture. Even some of our cultures (Indonesian) are not 
synchrony to Islamic culture. So, we need to do enculturation of Islamic 
culture in our teaching, especially related to character building. (Abia. PVT 
(1) 9)  
 
Her assertion here indicates that she needs to consider how best to deliver her 
teaching materials to maintain an accord between the school’s institutional 
background and the national cultural agenda. Buttjes (1990, p. 54) asserts that 
‘teaching practices in classrooms often have to face some restrictions and 
contradictions which affect the English language teaching.’ As such, Ms. Abia needs 
to observe coherencies between her teaching plan, the government’s cultural vision, 
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and her school’s religious context.  These three elements contribute to identity 
formation. This is in line with Tsui and Tollefson’s (2008) review of the text about 
language policy, culture, and identity in Asian context that suggests the formation of 
a national identity is an ongoing process where it is reconstructed, articulated and 
negotiated in particular ways by the state and individuals.  
As cultural identity formation is an ongoing process, several aspects of culture shape 
national identity formation. Within this process, folktales may carry religious 
inheritances. Ms. Abia identifies one of the most noticeable religious aspects that 
folktales texts convey to her students:   
Yes, it also includes way of dressing worn by folktales’ characters. It is 
because we are an Islamic school; we of course oblige our students to wear 
‘Muslim’ dress. From that point, we give examples, uhmm…let say; children 
should be polite when they speak to their friends. Though we teach them 
English language, however we still stick to the character building. (Abia. PVT 
(1) 10) 
 
In this statement, Ms. Abia implicitly reveals her anxiety about the infiltration of an 
undesirable western culture that English language brings, particularly through 
folktales texts. The anxiety regarding the infiltration of undesirable cultural values 
into Indonesian culture is quite common for some people, who think that the English 
language is a threat to the existence of local Indonesian languages and culture, as this 
language belongs to what they perceive to be, western imperialist countries (Brumfit, 
1983; Tsui & Tollefson, 2008). From this perspective, western countries and Islamic 
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culture significantly differ in their cultural dress rules and customs and in the values 
aspired to. 
In the following interview excerpt, Ms. Abia comments on values that may influence 
her students’ behaviour towards others.  
The Islamic culture constitutes way to behave and also character building of 
the children. (Abia. PVT (1) 10) 
 
In this response, Ms. Abia emphasises values and cultures that shape character 
building, particularly within Islamic culture. 
Lifestyle is another cultural element she pays attention to as a shaper of her students’ 
identity formation and that is often reflected in folktales. The dancing depicted in one 
illustration of Cinderella and the Prince became a concern of Ms. Abia since this 
lifestyle activity is more acceptable in western rather than in Indonesian cultural 
contexts. Her attempts to turn students’ attention away from this activity are captured 
in the following:  
I give a long explanation (about illustrations in folktale texts) to my students 
that such kind of dance is common thing in Western culture. Then I will drive 
my students’ attention to other matter. (Abia. PVT. (1) 11) 
 
When this teacher seems to have succeeded in ‘driving’ the students’ attention away 
from the dance part, the students then pay attention to the folktales’ characters’ 
clothing. Some of the Islamic students say that they prefer to see Indonesian folktale 
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characters rather than Cinderella (western folktales). For example, the students offer 
their opinion on Cinderella’s open-shoulder dress style:   
It (the dress of characters in Malin Kundang) are so Indonesian. (It is his 
explanation why he prefers the dress of Malin Kundang rather than the 
Cinderella’s).  
Cinderella also has a beautiful picture, but it’s so western’s. (Galang. PVS. 6) 
You know..., her dress is vulgar. (In the picture Cinderella shows her 
shoulders). (Ifa. PVS. 7) 
 
The responses above suggest an implied critique of folktale characters’ ways of dress 
which these students see as incongruent with Indonesian Islamic cultural contexts. In 
certain cultural tribes in Indonesian islands for example, some cultural groups in 
Kalimantan and Papua, men wear traditional dress, including topless outfits. 
However, this way of dressing may be not acceptable in other cultural groups, such as 
in the West Sumatran cultures in Sumatera and in the Sudanese in West Java. The 
cultural groups that forbid men or women to wear topless or sleeveless outfits reside 
predominantly within Islamic cultures.  Two of the Islamic private school students, 
Galang and Ifa, are likely to experience the same phenomenon where students are 
raised and significantly influenced by Islamic culture.   
According to Ms. Abia, the popular media, such as television, plays into students’ 
lifestyle preferences:     
Due to students’ high frequency of watching western movies, 
internationalizing the local materials by translating the text into English would 
attract children’s attention. (Abia. PVT (1) 8) 
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Ms. Abia is concerned about the undesirable cultural information brought by western 
movies in television that the students can access freely. She apparently also 
acknowledges English as one of languages used in international scope. Ms. Abia 
likely sees these trends as an opportunity to make use of English – the language used 
in western movies – as a medium to introduce and attract her students’ attention to 
local cultural knowledge, so that her students may able to grasp the appropriate 
cultural knowledge. Nevertheless, Ms. Abia noted, western culture is not the only 
culture which dominates film programs on television:   
Nowadays, children really depends on which culture that they idolize. E…, I 
find that children tend to follow the current trend. For example, the latest 
trend is K-Pop where the stars are using Korean language. It makes me 
difficult to teach English because of their fondness of Korean stars to my 
students, the sixth grade students. (Abia. PVT (1) 12) 
 
Ms. Abia’s anxiety is likely to be related to her students’ viewing of stereotyped 
lifestyles depicted in western television programs and movies, as stereotype may not 
provide factual or accurate information to a certain extent. Supporting this 
phenomenon, Gledhill (1997) stated that TV or other media, in the context of ‘media 
domination’ may create stereotypes. Stereotypes do exist because of the relationship 
among ‘production-product-reception’ creates complex relationships. Gledhill (1997) 
also claimed that the outcomes of viewing such visual media would then really 
depend on the nature of engaged viewers’ particular interactions (i.e., frequency, 
amount of time). In contrast to Gledhill’s (1997) theoretical position, this study’s 
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findings suggest that Ms. Abia’s 12 year-old students as engaged viewers of western 
TV programs movies are influenced by the trends and stereotypes observed. 
Differences between western and Indonesian traditional cultural values as Ms. Abia 
reported, makes it difficult to introduce traditional teaching materials that she (as 
suggested earlier) is motivated to implement by way of more creative EFL Indonesian 
folktale-based pedagogical strategies. She related that such teaching materials and 
strategies succeed in attracting students’ attention to and engagement with class 
activities. Her creativitiy in developing teaching materials whether related to 
Indonesian or western cultural information may help her students to understand and 
to increase their cultural awareness as recommended by the government. Thus, 
stereotyped-lifestyle or other cultural information in EFL classes could be minimised. 
Significantly, the use of varied folktale narrative texts for teaching EFL invites the 
students to recognise the origins of cultural differences. Such recognition may 
encourage language learners to seek further background information related to certain 
folktales, as these are generally understood to mirror historical realities of certain 
moments or places. Through their research, Khajavi and Abbasian (2011) present the 
significance of familiarising students with and encourage the development of their 
own national history and identity. Hence, the spirit of national identity may be 
explored with students when their space for acquiring national cultural information is 
widely opened. An EFL teacher can create such learning settings through their 
342 
 
selection and implementation of particular teaching-learning activities. The following 
comment illustrates this point: 
It happens to English language. We give Indonesian folktales in different 
version, but for the same goal (introducing origin of culture artefact). (Joko. 
PBT (1) 2) 
 
Mr. Joko appears to see the potential of Indonesian folktales in English translation to 
provide a wide exposure of cultural knowledge in his EFL classes. Although he does 
not address the issue of cultural identity directly, his goal of introducing varied 
culture within the Indonesian context has unintentionally carried it out when the 
students are familiar with and recognise their local culture. 
 
6.3 RQ 3: How are primary school students’ interpretations of folktale 
illustrations perceived to develop the students’ English language skills? 
With regard to this third research question, the following sections discuss the 
students’ interpretations of the teaching materials used in their EFL classes, including 
IFET and their illustrations.  
 
6.3.1 Incongruities of teaching materials as seen from the students’ point of view 
Students’ responses to illustrations of folktales indicate differences between their 
EFL learning needs and the content of teaching materials that their different 
343 
 
responses to illustrations occasionally affect their interest to learn English language. 
One pair of illustrations of folktale – illustrations of the western folktale Cinderella 
and the Indonesian folktale Malin Kundang – provide an example of this. 
 
  
Figure 6.5.a Malin Kundang Figure 6.5.b Cinderella 
Figure 6.5.a : Illustrations of Malin Kundang (a folktale from West Sumatera) 
(Wijaya, 2012a) and Figure 6.5.b. :  Cinderella (a western folktale)(Sirait, 2010) 
The story conveys an indication of West Sumatran cultural values and moral 
teachings through the story of an old poor woman who curses her son due to his 
arrogance and rejection of her.  Such moral teaching is familiar to some students 
344 
 
whose parents or elders often tell them the folktale. Galang, one of the students 
reveals that: 
The story of Malin Kundang also has many lessons to learn.  
For example. We should not (go) against our parents. (Galang. PVS. 3) 
The student mentions local cultural artefacts as well as cultural values. The reality 
that parents use folktales as lullabies indicates that folktales, as cultural artefacts, 
retain historical content along with their cultural values that are still applicable to the 
current situation – procreative values or habitus (Schirato & Webb, 2004). The 
parents’ habit of telling folktales as lullabies and teachers’ use folktales in language 
classes may be due to the reason that: 
Folktales are often believed to be texts that possess power in educating 
children in shaping to approve behaviour. The pedagogical power of folktales 
is widely shared by parents and educators and thus they are eager to introduce 
folktales to children from a very early age, making folktales to be a potent 
medium to carry moral education from generation to generation. 
(Citraningtyas, 2010c, p. 1) 
 
The interviews with the EFL students reveal similar responses in relation to learning 
aspects of culture through folktale illustrations. The first aspect found to attract 
students’ attention is the folktale characters’ clothing.  Through engaging with the 
illustrations, the students may be inadvertently introduced to the clothing styles of 
other cultures (Redner, 2004). Cinderella, as the main character, is wearing a 
sleeveless gown (Cinderella shows her upper arms), which Galang did not consider 
acceptable (PVS. 6). He thinks that the classy and luxurious dress worn by Cinderella 
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looks too western in its styling. By contrast, Galang thought that Malin Kundang’s 
clothes represented more closely the Indonesian style, although modest clothing style 
(such as Malin Kundang) and bare-shouldered clothing style for men (such as folktale 
charaters of Lutung Kasarung) are acceptable under Indonesian and Islamic cultural 
rules. Although he thought Cinderella was depicted as ‘more beautiful’ in the 
illustration than Malin Kundang, the sense of an Indonesian presence in the Malin 
Kundang illustration attracted his attention to a greater extent. He also liked the story. 
Another student Ifa shared Galang’s opinion that the Malin Kundang illustration 
more closely represents Indonesian culture, particularly the scene that depicts Malin 
Kundang and his wife. What is interesting about Ifa’s observations was her 
recognition of other manifestations of Indonesian culture captured in the illustration 
of Malin Kundang’s mother. She thought that the mother represented Arabic, rather 
than Indonesian culture. It seems Ifa had carefully observed the folktale illustrations 
of Cinderella and Malin Kundang. She considered that Cinderella’s way of dressing 
was vulgar that her upper arms were exposed and the dress neckline was too low (Ifa. 
PVS. 7). 
The students preferred the illustrations from Indonesian folktales to the western ones, 
particularly in relation to the characters’ clothing. The portrayal of traditional aspects 
of dress was an important reason why they liked particular illustrations (Idam. PBS. 
7; Ferdi. PBS. 1).  The style of dress shown in the Malin Kundang illustration 
allowed students to relate to similar clothing styles in their own environment (Ferdi. 
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PBS. 6). According to some of the participating students, these illustrations provided 
a realistic representation of some aspects of traditional Indonesian culture (Rudi. 
PBS. 2). From Yasar and Turkcan’s (2011) perspective, the content of an image can 
be persuasive when directly engaged by its viewing audience, and as such may 
account for ways in which the folktale illustrations mediated students’ understanding 
of their surroundings.  Moving to the potential folktales have to enhance EFL 
learning, it is understood that the students’ folktale reading sessions involved several 
language learning elements including the written, the spoken, and images, termed by 
Wohlwend (2009) as multimodal mediation.  
As stated previously, in these teacher’ EFL classes, folktales function both as a 
multimodal mediation element in learning a foreign language and as a means of 
creating a particular discourse to mediate between students’ learning of a foreign 
language and students’ acquisition of local cultural knowledge. The elements of the 
story inherent in the folktales comprise the story itself, the illustrations as earlier 
described (se Figures 6.5a and 6.5b), and the text. 
Given that different cultural values can be inferred from the local and western 
folktales texts means that students may see possible incongruities between these 
values. In this respect, the examples pointed out above included the students’ 
recognition of Cinderella’s dress which is not desirable in Indonesian culture, 
particularly in the Islamic culture, as explained by one of students Ifa from the 
Islamic school. In addition, that Cinderella and the Prince are depicted dancing 
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together in public space were also perceived as conveying a cultural value understood 
to be inappropriate in an Islamic cultural context. It this sense, the primary students 
saw incongruities in some aspects of the learning, particularly the cultural aspects in 
IFET and western folktales. The students’ views about incongruities of teaching 
materials particularly related to cultural information available in folktale and its 
illustrations may generate what kind of teaching materials could be delivered to 
enhance their EFL skills. 
 
6.3.2 Students’ curiosity about folktale texts  
In relation to the development of EFL skills, students at both schools expressed their 
view that learning EFL skills through Indonesian IFET is more effective than through 
western folktale texts. Although IFET teaching materials are taken from external 
references instead of the students’ textbook, IFET has the potential to facilitate 
students’ curiosity about the folktale’s story and embedded cultural information 
(Mita. PBS. 10), and the potential to encourage students’ to complete their EFL class 
assignments. Curiosity about the stories when translated from Indonesian into 
English, may spark students’ ability to notice changes in words and phrases, as stated 
by Tira: 
What made it so fun, emmm…Indonesian folktales texts which are translated 
into English; it’s really great! I’m curious how the Indonesian texts are 
translated into English. (Tira. PVS. 6) 
Is it the vocabulary? (R. Tira. PVS. 6) 
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 Yes, the vocabulary and the way of telling the story in English. (Tira. PVS. 6) 
 
Mira and Tira are likely more comfortable doing class assignments about Indonesian 
IFET rather than western folktale texts. Their limited information about and 
unfamiliarity with western folktales adds another level of complexity to the EFL 
learning process; to the process of understanding the meanings behind the folktale 
stories to the language itself – the stories and their cultural background. In particular 
teachers’ hesitation to provide more detail about the western folktales may be a 
reason why the students seemed to lack western cultural information. By contrast the 
EFL public school teacher Mr. Joko provides only information about western cultural 
practices that many people know as revealed below:  
 How do you see western culture? Especially English? (R. Joko (1) 9) 
Yeah…, I take some of the cultural values (western) in teaching English to my 
students, especially about punctuality and education. (Joko. PBT (1) 9) 
 
Mr. Joko shares his concerns about conveying cultural information when taking into 
account that most students’ parents or older relatives related Indonesian IFET to them 
in early childhood. Many of the participating students from both schools (ten out of 
twelve students) had already heard the story of Malin Kundang (folktale from West 
Sumatra) but had not heard any western folktales such as Cinderella. Such familiarity 
may have made the EFL learning process for these students more straightforward.  
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Other students’ responses to their engagement with the paired folktale illustrations 
seem to reflect their acceptance of current western popular cultural trends. They 
openly rejected local culture as represented in the IFET, even though their everyday 
life is experienced in this cultural context.  One of the Islamic private students Tira 
related that these kinds of texts bored her. She prefers to learn new cultural 
information, such as that conveyed through the western folktales. Some of the 
participating students have limited exposure to western cultural information either at 
school or at home. Teacher and parents prefer to tell children Indonesian stories 
rather than explain western culture. Students might be exposed to selected western 
cultural information through film and television entertainment programs.  
Despite imbalances between the availability of local and western cultural information, 
familiar language elements found in IFET may mean that students find class 
assignments less stressful. One of the Islamic school students Fathia said that she 
enjoys listening to the everyday language used by the IFET characters.  
I can see that there is a lot of common language used by characters in 
Indonesian folktales in English translation. They use daily language to speak 
the way normal people do. So we can learn English better and more deeply. 
We can use the language for daily conversation. (Fathia. PVS. 3) 
 
The use of everyday language in folktale texts seems to attract Fathia’s interest. 
Roberts and Jacobs (2008) added that a work of literature, in this case a folktale, 
should use everyday language which may bring enjoyment for readers as they follow 
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the plot of the story. Feeling enjoy for reading IFET with its everyday language likely 
affects Fathia’s development of language learning. 
Close relationships between the teaching materials’ themes and the surrounding 
context makes it possible for the teacher and the students, particularly the Islamic 
private school students, to relate the content of texts to their social context. As a sub-
genre of literature, folktale narratives can work to convey a sense of the social history 
of certain groups with roots in oral traditions of communication. Folktale narrative’s 
capacity to mirror reality reflects aspects of ‘mimesis theory’ where a work of 
literature is a mirror of the society that produces it (Maran, 2003). Tira expresses 
astonishment that her EFL teacher used IFET texts as the basis for a class assignment. 
As the particular folktale used for the assignment related to Javanese culture, the 
teacher encouraged the students to play a kind of Javanese children’s game called 
sompyo to develop the students’ English vocabulary and spelling skills. For this 
reason, Tira said that she and her friends enjoyed the EFL class due to their EFL class 
activity: 
When we got it (got IFET), surprisingly, we run to our Indonesian culture. Do 
you know sompyo, have you ever played the game (traditional game)? In 
sompyo, we have to mention… a, e, c, d, e, something like that… (in this 
game, the letter which is mentioned functions to begin of a word. Hence the 
letter functions to frame the category of words). (Tira. PVS. 4) 
 
Their EFL teacher has showed relationship an EFL teaching material with the 
surrounding cultural context. This particular EFL class activity supports the notion 
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that contextual teaching materials, such as Indonesian IFET, are more appropriate for 
the students in this study. 
 
6.3.3 Students’ interpretations of folktale text and its illustrations are perceived 
to develop their basic English as a Foreign Language skills 
Research evidence suggests that the students’ familiarity with locally contextualised 
topics may minimise any foreign language learning stressors. In response to the 
interview question related to folktale narratives as ‘preferable teaching materials’, as 
illustrated in the following dialogue with Mita:   
When you learn English, which one did you like to have in your English class 
– Indonesian  
folktales in English translation or western folktales? (R. Mita. PBS. 10) 
I prefer Indonesian folktales (Mita. PBS. 10)It was easier to understand the 
words in folktales, because I could remember the stories. (Mita. PBS. 11) 
 
For Mita, her familiarity with folktales seems to make her EFL learning more 
enjoyable and more memorable as it is effortless for her to understand words in 
folktale texts. Bunanta (1998) argued that folktales essentially aid primary school 
students’ literary development as reflected in Mita’s account of her ability to 
memorise folktale stories she had heard in early childhood. Moreover, being able to 
guess the plot of the stories enhances her ability to predict the meaning of foreign 
language words when she reads English-translated Indonesian folktales. The more 
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simple linguistic elements, such as the use of concrete vocabulary and simpler 
grammar, appear to be pivotal in helping students improve their language skills 
(Taylor, 2000). On learning language skills via folktale texts, Fathia and Idam share a 
common view:  
No, I am not saying that learning English through Indonesian folktales in 
English translation would be easy. We get used to learn grammatical English, 
so there is small chance to learn English conversation. I can see that there is a 
lot of common language used by characters in Indonesian folktales in English 
translation. They speak the language as ordinary people use. So we can learn 
English better and deeper, that we can use the language for daily conversation. 
(Fathia. PVS. 3) 
Because sometimes we learned through reading it. We read it, tell about the 
tales in English, we would be able to speak in English; how to say something; 
how the right way to say something is. If we often read the tales, we would 
understand, then we will be good in English. (Idam. PBS. 9) 
 
Fathia and Idam affirmed that exploring IFET for learning English language is 
beneficial because they have already known the stories and the basic English used in 
the texts. At the same time, Fathia revealed that learning English is more favourable 
when she reading folktale narrative texts rather than learning through grammar 
translation method. The students are likely to have benefitted from understanding the 
narrative texts. Their understanding of the story may have its roots in the belief that 
folktales as narrative texts are stories for children (Taylor, 2000; Virtue, 2007). 
Maibodi’s (2008) research findings identified that having narrative texts in foreign 
language learning classes assisted some Islamic Azad University students in Iran: 
‘narrative text genre and language proficiency level were influencing factors in not 
353 
 
only improving the participants reading comprehension but also somehow helped the 
students to acquire native like skills necessary for communication’ (p. 41).  
Furthermore, the use of folktale texts in EFL classes facilitates the students’ English 
vocabulary development. A simple guessing game challenges the students to increase 
their vocabulary. As represented by one of the students: 
I was happy (to do guessing meaning of words from the passages of folktale 
text) because I already knew the answer, the English word. (Ifa. PVS. 8) 
 
On the subject of basic language skills, illustrations were also successful in 
developing the students’ capacity to comprehend narrative folktales texts. As Idam 
relates:  
It’s better if there’re illustrations. You know…, children will easily 
understand stories if there are illustrations in it (folktale texts). (Idam. PBS. 8) 
 
Idam’s response points out the visual communication process occurring between the 
student and the folktale texts’ illustrations. Utilising visual literacy, the process of 
communication and reading the visual is understood to involve three stages as 
suggested by Schirato and Webb (2004): initial engagement with the visual; 
interpretation, or meaning making and putting oneself in a certain context which 
shapes a way of seeing and interpreting the visual in order to make meaning.  From 
the perspective of these three stages, in the interpretation of the visual, the students in 
this study were more expressive in communicating their ideas after engaging with the 
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visuals than when relating their understandings of the folktales’ written text context.  
Different communication media such as images, language, and text, construct in some 
sense a multimodal literacy grounded in more intensive interactions. Meaning arises 
from these interactions where students (Duncum, 2004) come to their interpretations 
through their engagement with the illustrations in concert with the written texts. Thus, 
multimodal literacy is necessarily developing within the teaching-learning process. 
Multimodal literacy offers the possibility for teachers to deliver more suitable 
teaching materials, such as illustrations, to their students. 
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      
6.4 RQ 4: What are the consequences of English language curriculum and 
pedagogy through the use of folktale and its illustrations, to students’ culture 
knowledge and national identity? 
The students’ preference for folktale text with its illustrations has led students to 
identify their cultural identity as explained by student Ifa in relation to folktale 
characters’ traditional dress:   
Do the characters’ way of dressing resemble the people of Indonesia? (R. Ifa. 
PVS. 3) 
Yes, but not this one (she points out at the picture of Malin Kundang’s 
mother), the mother…she does not. In contrast, this one does (she points out 
at Malin Kundang). (Ifa. PVS. 3) 
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Ifa seems to see that the illustration of the folktale character particularly Malin 
Kundang, represents an Indonesian cultural identity. As stated by Temple et al. (2011, 
p. 210) ‘folktales give children a symbolic way of thinking.’ In this case, Ifa sees that 
illustrations of traditional dresses can represent Indonesia’s cultural identity.  In other 
words, she may see that folktale illustrations provide cultural information about the 
folktale’s origin (Carlson, 1972). Supporting this premise, Sougou (2008) stated that 
folklore including folktales, is a reflection of culture where folktales have a capacity 
to convey information about society. 
An introduction to Indonesian folktales can help students recognize local cultural 
richness, such as that reflected in the traditional Javanese children’s game sompyo.  
Tira notes: 
A little bit (a feeling of closeness to Indonesian culture when taught EFL 
using Indonesian folktales in English translation). When we got it (IFET in 
our EFL classes)…, surprisingly, we run to our Indonesian culture. Do you 
know sompyo, have you ever played the game (traditional game)? …  (Tira. 
PVS. 4)  
 
Tira’s explanation above indicates her EFL teacher’s effort to introduce local culture 
to students as a way to contribute to students’ national cultural (context) identity 
formation. The teacher is aware that most of her students are Javanese and can, 
therefore, select teaching materials and activities reflective of Javanese culture; one 
of multiple cultures shaping national identity in archipelagic Indonesia. Here, 
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Indonesia’s national identity works in a particular way regarding its richness of 
cultures.      
  
The folktale characters’ clothes, seen as depicting a group’s cultural identity, 
prompted the students to use the English language and to construct simple sentences. 
As this study’s findings point out, an introduction to Indonesian and western folktales 
conveys cultural knowledge and enhances cultural awareness. Cifuentes and Ozel 
(2006) suggested that the possibility of accessing visual cultures allows students to 
experience interpretations of images or illustrations. At the same time, comparisons 
between, introductions to, and discussion about various cultural perspectives arise 
from interpretations. Hence, an introduction to different kinds of folktales encourages 
the students to identify cultural differences and to enhance their sense of belonging to 
their own culture. For example, public school student Idam stated that his 
interpretation of ‘loving’ his Javanese culture is realised through his wearing of 
Javanese attire on any formal occasions he participates in: 
Yea…, I would be happy (wearing traditional attires) because I could preserve 
Javanese attires. People would know Javanese attires. (Idam. PBS. 7) 
 
It seems that folktale texts with their illustrations as created-discourse demonstrate 
the power (Britsch, 2005) to offer students alternative interpretations of their own 
culture. Interpretation and discourse then influence the students’ perception of 
themselves as individuals; each with a particular and unique cultural identity. 
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6.5 Chapter conclusion  
In this chapter, the researcher integrates the discussion of the data with theories and 
literature reviewed in the previous chapter. 
The first two sub-section discuss the primary EFL teachers’ understanding and 
implementation of the government agenda for promoting local cultural knowledge in 
education particularly in EFL classrooms.  The discussion reveals that the two EFL 
teachers’ have similar understanding and interpretation of the government agenda for 
promoting local cultural knowledge particularly about ‘locality’. Both EFL teachers 
seem to interpret locality by introducing local cultural teaching materials in their EFL 
classrooms. At the implementation level, they remarkably use the same teaching 
material without prior-consensus. They use Indonesian folktale in English translation 
to accommodate the government agenda for introducing local cultural knowledge, 
although they cannot find such teaching material in their EFL textbooks. Both of 
them are using external references such as Internet.  
The final two sub-sections of this discussion chapter indicate the students’ positive 
responses to the use of IFET as a pedagogical strategy for learning EFL, particularly 
the students’ response to the emergence of illustrations in folktale texts. Many 
students who are interested in illustrations of folktale texts are also led and 
encouraged to read the text. Accordingly, the students’ enthusiasm to read folktale 
texts seems to enhance their basic language skills. Besides, illustrations of folktale 
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texts help and encourage the students to identify their own cultural identity and 
recognise cultural differences. 
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Chapter 7 
Conclusion 
 
7.0 Introduction 
The final chapter of the thesis, the conclusion sums up the study, reviews each 
section, inscribes the study’s contribution to theory and research, highlights the 
study’s implication in policy and practice  and further research that this study may 
lead to. 
 
7.1 The research study 
This narrative case study research investigated EFL teaching learning practice in 
two primary schools in Solo, Indonesia. Culturally rich narrative folktales were 
considered as a manifestation of the implementation of the government agenda in 
education. To date, a number of research studies have focused on the use of 
children’s literature particularly folktale as a medium for teaching English, 
particularly in the area of ESL (English as a second language) and makes use of 
western European folktales. In contrast, research that focus on the use of folktale 
particularly local folktales in the area of EFL seems to be few in number. 
Therefore, the present study fills the gap within the research focusing on folktale 
text as a pedagogical strategy for EFL teaching-learning. In the Indonesian 
context, this present study fills the gap by providing empirical evidence of the 
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implementation of the Indonesian government policy initiatives related to 
government agenda for enhancing students’ basic EFL skills and promoting local 
cultural knowledge. The EFL textbook used by the EFL teachers are perceived as 
the government’ investment of their cultural agenda in education can be found on 
the Appendix 10.  
The study which focused on teaching EFL to primary students involved twelve 
students and two primary EFL teachers from two different school institutions. As 
stated in the methodology chapter two EFL teachers were interviewed. The first 
session focused on the teachers’ interpretation and understanding of the 
government agenda for promoting local cultural knowledge in their EFL classes 
through IFET. The second session of the interview focused on their 
implementation (teaching practice). Each of the students from two different 
primary schools participated in one session of interview based on the use of visual 
elicitation.  
With the aim of probing how IFET impacts on the EFL teaching learning process, 
this research directed the investigation into the following areas: 
1. Exploring how the EFL teachers understand and interpret the government 
policy suggestions in relation to cultural awareness agenda for covering 
local cultural knowledge through the use of IFET in their EFL classes 
2. Exploring the teachers’ implementation of the government policy 
suggestions in relation to the cultural awareness agenda for covering local 
cultural knowledge in their EFL classes 
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3. Exploring how the students’ interpretations of folktale illustrations 
perceived to develop their basic EFL skills 
4. Exploring what are the consequences English language curriculum and 
pedagogy through the use of folktale and its illustration, to the students’ 
cultural knowledge and national identity 
 
7.2 Main findings 
7.2.1 Incongruities within English as a Foreign Language teaching-learning 
A comprehensive analysis of these research data allowed the researcher to see 
incongruities within EFL teaching-learning from different perspectives. Firstly, in 
the analysis chapters (chapter five and six) of this study, every discussion about 
the research participant began with a narrative analysis so that the readers of this 
study could feel as if they experienced what the researcher had been through when 
entering the sites to conduct interviews.  Secondly, the coding process allowed the 
researcher to come up with themes and also led the researcher to compare research 
participants’ responses from the two different primary schools. Thirdly, seeing the 
study through CDA allowed the researcher to consider each research participant’s 
argument-each having their own way of negotiating with the dilemma between 
learning EFL with its embedded cultural knowledge, and the government 
initiative for students’ local culture knowledge acquisition. Fourthly, using visual 
elicitation and adopting a visual culture approach allowed the researcher to 
investigate research participants’ different ways of seeing incongruities within 
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EFL teaching-learning process, mediated by folktale illustrations. The research 
participants saw visual or illustrations of the folktale as a significant reference for 
developing local cultural knowledge and basic EFL skills. Research participants 
from the two primary schools negotiated undesirable or incongruent cultural 
information depicted in folktale illustrations in slightly different ways. The 
research participants from Islamic private school considered Islamic rules before 
any other cultural values including local ones, while the public school students did 
not.  
From the analysis of the research data, incongruities occurred in two areas: 
incongruities within teaching materials, and incongruities within information 
about cultural knowledge. The issue of incongruities within teaching materials 
were possibly drawn from the government initiatives to promote local cultural 
knowledge in education. The two EFL teachers (Mr. Joko and Ms. Abia) 
attempted to meet the government initiatives yet appeared to be constrained by the 
unavailability of integrated curriculum guidance of EFL teaching for the primary 
level, from the central government. They constructed their own EFL curriculum 
using a textbook as the basis of the curriculum construction. The two EFL 
teachers from the two primary schools interpreted the initiatives to include 
culturally contextual teaching materials such as Indonesian folktales in English 
translation (IFET).  
In contrast, they still needed external references for such teaching materials as the 
teachers appeared to believe that IFET helped them to meet the government’s 
interests and the students’ need for having culturally contextual teaching 
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materials. Revisiting the data analysis, the other issue of incongruities is about 
cultural knowledge which seems to have originated from the teachers’ EFL 
textbook. Ms. Abia revealed her decision to teach western folktale through the 
story of Cinderella, as it is the available teaching material in her textbook. She 
believes that teaching a target language means teaching its cultural context. 
However, she also realised that certain cultural traits and trends are sometimes 
undesirable whilst others may be desirable. For example, The Prince hugs 
Cinderella in a public space during their dance.  This was considered to be 
undesirable and incongruous within Islamic culture. Thus, Ms. Abia felt obliged 
to give a fuller explanation to her students. Using Islamic rules as the basis of the 
teaching practice, she shows relationship between any teachings of cultural values 
implied or overtly exposed in folktale texts to the divine. It is quite similar to the 
public schoolteacher Mr. Joko, when he tends to associate the cultural values 
implied in a folktale with the surroundings. It means that the two EFL 
schoolteachers seem to employ culturally contextual teaching materials to 
minimise the issue of incongruities of information about cultural knowledge. 
Nevertheless, each of them has different ways of rendering cultural information 
whether Indonesian or western. If the Islamic school teacher tends to provide 
information of both cultures, the public schoolteacher prefers to provide a lot 
more about Indonesian culture and only certain desirable western cultural 
elements. 
The other issue of incongruity of cultural information and teaching materials can 
be related to EFL textbooks and their distribution. As teachers are considered to 
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know best what the students’ need, they often find that available books in market 
place are not culturally contextual. Regarding this phenomenon, both of the EFL 
teachers’ conduct to find external references may imply it. Ms. Abia argues that 
publishers may have their role in causing this phenomenon to happen because of 
their insensitivity to the geographical and cultural aspect. Their priority is to sell 
textbooks.  
Analysis of their EFL textbook (see section 6.2.1.1) illustrates that the authors’ 
professional experience may contribute to textbook content. Authors who have 
professional experience of, or familiarity with teaching primary students may be 
perceived to be the most appropriate authors of EFL textbooks. However the 
writing of culturally contextual textbooks, authors may also need to consider the 
target market in writing textbooks. Previous studies on EFL teaching-learning 
materials and textbooks are also useful as references of textbook writing, so that 
textbook authors can provide appropriate and desirable textbook content for the 
users. 
 
7.2.2 Developing basic English as a Foreign Language skills through folktale 
text and its illustrations 
It has been demonstrated in this study that folktale texts when used as the basis of 
teaching reading session of EFL classes in both primary schools can facilitate 
students EFL learning and develop their basic language skills. The students 
provided positive responses when narrative texts were to teach some reading 
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skills. For example, Mita, one of the students, speaks affirmatively that folktale 
texts help her to translate words from English into Indonesian language and 
improve her reading comprehension (see section 6.3.3). Mita’s past experience of 
having heard the stories makes it easier for her to memorise the story and work to 
understand meanings of words through context. Here, the use of the folktale text 
generates reading skills such as reading comprehension and vocabulary 
development.  
Few of those students’ reading skills correspond to the EFL teachers’ objectives 
of providing integrated basic language skills. Ms. Abia’s being creative at 
covering some language skills in an English class session such as pronunciation, 
intonation, reading comprehension and vocabulary aims at developing her 
students’ reading skills (see section 4.2.6). All of those reading skills are 
developed during a reading aloud session when she reads aloud the texts and her 
students repeat after her, answering some questions in written form or verbally. 
This kind of activity, helps her extend the reading texts into listening, writing, and 
speaking activities. This integrated teaching method seems to work effectively 
when she innovates her teaching method by adopting a more practical and 
entertaining method for delivering teaching materials, rather than using a standard 
grammar translation teaching method. By doing so, she seems to have achieved 
her goal of increasing students’ participation in class activities.  
With regards to visuals or images or illustrations in folktale texts, the research 
shows that visuals or illustrations can help EFL teachers modify their teaching 
methods in their EFL classes. Utilising illustrations or images from external 
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references provide rich local cultural content. Such external materials complement 
the domination of illustrations of western culture as seen in their EFL textbooks. 
Compared to illustrations related to western culture, illustrations accompanying 
IFET are more effective in attracting students’ attention than English texts 
because the students feel closer to their everyday surroundings. This reality 
enhances the students’ comprehension of the content of the English texts. 
Teachers affirm that illustrations facilitate students’ language learning. 
Illustrations encourage the students to use their imagination and visualise their 
ideas and relate to their community (in the previous chapter section 6.2.2.2). Due 
to these benefits, Mr. Joko expanded his use of visuals to include films and 
illustration of folktales with notes. He revealed that visuals release his students 
from boredom and stress of his usual teaching methods – the teacher-centred 
method. He finds his students are motivated and engaged to his EFL class 
activities when this approach is used (section 4.1.7).  
Likewise from the students’ point of view, visuals or illustrations of folktale texts 
bring positive impacts on their EFL learning, particularly related to their basic 
EFL skills. Firstly, illustrations in folktale texts help the students to predict the 
plot of the story and comprehend the narrative text as experienced by many 
student participants in this present study. Colourful images attract students’ 
attention rather than black-white one. It means, students’ interests may lead them 
to learn the target language. Secondly, students’ ability to comprehend texts may 
lead them to develop their vocabulary (see section 6.3.3).  
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7.2.3 Developing cultural identity through folktale text and its illustrations 
This study has pointed out that a folktale text with its illustrations affect and 
reflect students’ cultural identity formation. Local folktale texts as cultural 
artefacts connect the readers and its story as well as the society where the folktale 
exists. Thus, many students who have never experienced being read to or told 
folktales or fairy stories in the past may share similar histories. In this sense, the 
students recognise their cultural identity as they are socio-culturally connected. In 
this present study, some students quickly recognised cultural traits portrayed in 
the illustrations of folktale’s including the characters. Their recognition of 
Indonesian cultural traits represented by characters of a folktale, particularly by 
the characters’ way of dressing arise from their familiarity with their own cultural 
identity. For example, one of the students named Idam directly addresses 
Sangkuriang as the representation of people from West Java as recognised by their 
way of dressing. At the same time, he also signifies that Snow White’s way of 
dressing as a representation from a western cultural group. Idam also revealed that 
he was fond of Sangkuriang’s way of dressing due to its traditional touch. On 
seeing the illustration Idam reports he feels connected to his own cultural 
background as Javanese. He goes on to admit that he loves to wear a traditional 
outfit at every traditional or formal occasion (see section 5.1.1). Idam’s 
perspective may also represent the other students’ experiences in relation to 
identifying a self-cultural-identity.  
There are some attributions from the EFL teachers to such positive responses from 
their student’s responses. Leading the students to experience learning EFL and 
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developing local cultural knowledge simultaneously has positioned their students 
within a transnational paradigm that some experts refer it as languaculture 
pedagogy (see section 6.2.3.3). Their anxiety about the loss of cultural identity for 
their students encouraged the teachers to include rich local cultural teaching 
materials. However, they also realised that mass media which brings domination 
of latest cultural trend is another issue facing their students. Thus, the second 
attribution to enhance their students’ recognition of local cultural identity is the 
EFL teachers’ method of delivering and filtering cultural information. Some of the 
ways that the EFL teacher does filter the undesirable or incongruent cultural 
information is by altering the centre of focus to another direction (see section 
4.2.5). In the section 4.2.5, the Islamic private schoolteacher prefers to provide 
balanced cultural information between Indonesian and western one; filtering is the 
best way for her EFL classes. In contrast, the public schoolteacher like Mr. Joko 
prefers to give certain cultural information which is seen as desirable to the 
Indonesian culture to his students, rather than turning the students toward another 
direction as Ms. Abia does.  
 
7.3 Contributions to the theory and research of English as a Foreign 
Language   
Firstly, this study shows that the term locality and the same geographical teaching 
area drive the EFL teachers to similar perceptions about the government’s 
recommendation for promoting local cultural knowledge. By coincidence, both 
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participating EFL teachers chose Indonesian folktales in English translation 
(IFET) narrative texts to respond to the recommendation. They apparently have 
similar insights about their choice although such teaching materials are not 
incorporated in their EFL textbook. Indonesian folktales in translation have dual 
functions: a means to teach foreign language and a means of introducing local 
cultural knowledge which could help the students to develop their cultural 
identity. Related to the research finding that folktales are a means to develop 
students’ cultural identity, this present study will likely strengthen previous 
research on Indonesian folktale and national identity which says: ‘Folktales 
provide teachings about moral and local cultural values. Folktales also could be a 
means of developing and preserving local cultural values and enhancing national 
identity’ (Citraningtyas, 2010c, p. 1). 
This study also supports the premise that teaching a target language (L2) is not 
always equivalent to teaching about a cultural background. Risager (2005) 
asserted that language learning is in fact bound to local culture. As is reported in 
the literature Agar (1994) actually has built the term of languaculture as concept 
language plus culture in 1994 to explain this phenomena. Thus, language teachers 
are best advised to consider shifting the landscape of language and culture in 
nation building (Risager, 2006). In this present study, teaching a target language 
encourages the teachers to make its language work in two ways: teaching its 
culture (C2) and teaching the culture of the language learners (C1). 
This research also reveals that educational references for teaching a target 
language do not always derive from the country where the language is spoken. 
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References derived from the language learners’ surroundings are more beneficial 
for elevating their language skills due to the language learners’ familiarity with 
the references. Obtaining data from the two interviewee groups – the teachers and 
the students – supports the finding that familiarity with teaching materials has the 
potential to engage and increase the students’ interest to read folktales narrative 
texts and become more familiar with their own culture.  
Given that this research also analysed the visuality of the textbooks, the study 
shows that images such illustrations in folktale narrative texts, films, and photos 
can be very potent in language teaching and learning process. This finding 
provides support for the theory of Britsch (2009)  and  the connections between 
language development and visual imagery. Britsch (2009, p. 710)  states 
‘language does not develop as an isolated mode of communication. Its 
relationship with visual imagery is primal.’ For example, a pair of illustrations of 
folktales – western and Indonesian – seems to encourage many students being 
interviewed to be interested in going further to find and to read the texts rather 
than just looking at the illustrations. The reality of students’ interest in 
illustrations in EFL classes that they see visuals as texts is in line with Bull and 
Anstey’s (2000) understanding. Anstey and Bull (2000) stated that texts are not 
narrowly limited into written or printed language to convey meaning. They 
suggested that language teachers move from written text analysed to other 
literacies such as views, images or illustrations. By inviting the students to explore 
illustrations in language classes, the students’ willingness to learn a foreign 
language and their native culture at the same time is raised. Besides, the students’ 
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positive responses to questions during visual elicitation interviews supports 
Thomson’s (2008a) focus on the contribution of visual research. Thomson 
(2008a) states that visual elicitation could be the best method to elicit children’s 
and young people’s voices constituting children’s and young people’s 
perspectives, experiences, and opinions. 
 
7.4 Implications for policy and practice  
7.4.1 For the policy makers/ government 
Both of the EFL teachers in this study are likely to be disappointed with the 
government policy related to EFL curriculum for primary students. Their 
revelation about the absence of any curriculum guidance has led them to rely on 
textbooks as the basis of their curriculum construction and enactment. On the 
other hand, their observations on the suggested textbook have shown that there are 
incongruities between the content specified in the textbooks and their students’ 
EFL needs.  
Regarding the authority role of the policy maker (in this case the government) in 
the national education system (Sercu & Bandura, 2005), the policy makers  are 
therefore charged to make clear the content and the guidelines and examples of 
methods for implementation in educational organisations, the educational 
community, and for teachers in particular. Teachers, as the implementers of the 
government’s regulation or constitution, could be confident about developing their 
teaching practice, if they are supported to develop new skills and understandings. 
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7.4.2 For textbook authors 
Realising the absence of any integrated curriculum guidance from the central 
government, textbook authors apparently need to consider several aspects of text 
book design and use. First, they have to be aware of the government policy related 
to textbook content and other policies that relate to national education agenda. An 
adequate knowledge about the needs of the textbook consumer, that is students 
and teachers’ needs are important criteria for textbook authors. Finally, the 
cultural context of the textbook users needs to be considered. Textbook content 
should critically analyse both the interests of the government in preserving local 
cultural and national identity and the authors’ interests in marketing and selling 
their books. Further textbook writing would be more useful if it is based on 
previous research findings and a continuing dialogue with key stakeholders. In 
conclusion, greater awareness of textbook authors of all of the above may 
facilitate the preservation of local cultural knowledge and the development of 
students’ cultural identity as well as improving their target language use as 
recommended by recent government policy.  
 
7.4.3 For English as a Foreign Language teachers 
Teachers are central determinants of successful teaching-learning. They have 
direct contact with the students. At the same time, teachers also need to facilitate 
other parties’ interest as well - government, the school, the teaching staff, and the 
surrounding community. Hence, teachers need to be creative and innovative in 
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their teaching planning and implementation of their practise. They also have to be 
pro-active with those in authority, who manage textbook selection. For example in 
the textbook selection process, teachers should be active in articulating the 
needed-teaching-material which should be included in the prospective prescribed 
textbooks. Although supplementary teaching materials are generally acceptable 
(Sercu & Bandura, 2005), teachers have a continuing role in the implementation 
of the prescribed texts in the curriculum taught in primary schools in  Indonesia. 
Finding appropriate supplementary teaching materials are essential. When 
teachers have a great awareness of the selection and use of appropriate references 
they are contributing to achieving the objectives of Indonesia’s national 
education. The EFL teachers are particularly cognisant of students’ basic EFL 
skills and students’ sense of belonging to their local culture and the role this plays 
in fostering the students’ cultural identity.  
 
7.4.4 For schools and local municipalities 
In Indonesia, decentralisation within governmental systems would suggest that 
local government will continue to manage its local educational system and by 
implication serving the central government program. Thus, the local municipality 
in particular Solo, Central Java is expected to exercise better management and to 
monitor the local primary school’s choice of a local subject such as English, or 
other allowed local subjects such as creative arts and the local language.  
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Schools as part of the governmental system need to give a greater role to teachers 
in the textbook selection process. Teachers may need to have even a greater say 
than other parties such as the school principal, the school committee, parents, the 
students, and representatives of students’ parents in the textbook selection process 
for at least two reasons. First, the absence of any integrated curriculum guidance 
from the central government has driven the primary EFL teachers to become 
reliant on textbooks. Their reliance on textbooks may produce contradictory and 
opposing positions. The teachers may be less innovative or the teachers could be 
highly innovative because of their dissatisfaction with the available teaching 
materials such as their search for external references for developing their 
teaching-learning activities. Secondly, teachers as the parties who are directly 
involved in planning and delivering teaching materials related to local culture will 
bring the most appropriate input in terms of providing appropriate primary EFL 
teaching references. 
 
7.5 Suggestions for further study 
This small scale study two different EFL teachers has provided some insights into 
EFL teaching practice at the primary school level in Solo, Indonesia. The teachers 
provide understandings about their teaching practice broadly about such issues as 
curriculum construction, lesson planning, teaching practices, delivery of language 
- and culturally-related teaching materials, and innovative teaching materials and 
methods. The two EFL teachers who teach at different educational institutions in 
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the same area – public and religious – use different teaching materials which 
construct cultural knowledge relevant to their students. The teacher’s 
understanding of their local school culture and the impact on their teaching 
emerged from their interview responses. Further study could explore this issue 
further so that an investigation into teachers’ interpretations of the relationship 
between geographical area (society) and cultural learning in EFL classes is 
deepened. It may also generate a deeper investigation and provided a 
comprehensive explanation about local cultural knowledge and its impact on EFL 
learners.  
A longer time frame for observing teaching practice (e.g., class activities) during 
EFL classes would be beneficial for this kind of narrative case study research in 
future research.  
 
7.6. Limitations of the study 
 
Although this study has provided evidence from the data collection process to 
establish its research 
validity, this case study research still has its limitations. As seen from the data 
collection methods, semi-structured interviews were chosen to generate responses 
to interview questions from the research participants. Questions acting as openers 
were classified into categories which aimed to avoid too broad a scope of themes. 
This research method seemed to be beneficial to obtain detailed information, but it 
also brought disadvantages. In some instances, the interviewee’s responses to the 
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interview questions initiated by semi-structured interview questions, 
unintentionally lead to different directions. As a result, some participants’ 
responses made the data too broad which then sometimes became difficult to 
categorize. The researcher then managed this situation by staying close to the 
interview question categories. The time of data collection seems to be another 
limitation of this study. The interviews with the EFL teachers and the students 
seem have not fully disclosed their views, insights, opinion, experiences during 
the EFL teaching learning process. It was disclosed when the researcher was 
getting through the reading of the transcription and data analysis process, there 
were a few details that had not been covered yet. If the research could have been 
conducted over more than two months, there might have been opportunities to 
obtain more information from all the participants particularly the teachers. 
Interviews, lesson plans and images of folktales have been utilised to generate 
information as research data anticipated as possible responses to the research 
questions. Re-readings of interview transcript and data analysis process generated 
findings of the teachers’ students’ views about the use of folktale text and its 
illustration. However, the teachers’ points of view about their inclusion of images 
for teaching English has not been delivered comprehensively. The researcher 
recognized it as a gap that needed to be filled. This study’s attempts to narrow this 
gap could help in assisting other researchers in language and visual culture in 
interpreting the teaching-learning process by focusing on the role of language and 
visual culture. 
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7.7 Chapter conclusion 
Contributions of the overall study are discussed in this chapter and indicate the 
significance of having a close look at EFL teaching learning process through a 
qualitative study. The data of teaching-learning processes establishes several 
contributions and suggestions: contributions to theory and research, suggestions 
for policy makers or government, for textbook authors, for EFL teachers, and 
schools and local municipalities. However, this study still has its limitations. It 
was conducted by a single researcher and limited to the time frame of a PhD 
study. The limitations of the study may motivate and lead other researchers to fill 
the gap in the same field of research. To enrich knowledge and to enable deep 
learning to take place in EFL primary school classes in Indonesia is a significant 
and ongoing aim for education in Indonesia. 
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Appendices 
Appendix 1 & 2  
PLS and consent form 
 
PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
TO: Parents or Guardians of the students 
 
Plain Language Statement 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two 
primary schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
__________________________________________________________________ 
Dear Parent(s) Or Guardian(s), 
I am writing to ask your permission for your child to participate in our research 
project on the use of folktales as a medium for teaching English. This research is 
undertaken as part of Associate Researcher, Yeny Prastiwi’s doctoral studies at 
Deakin University. We are interested in identifying the impact of teaching English 
through native folktales on the students, particularly on the development of their 
cultural knowledge. Our project may help us understand more about children’s 
development of their local cultural knowledge. 
The research in which your child has been invited to participate is expected to be 
an enjoyable experience and will require approximately 20 - 30 minutes of time 
out-of-class. The student will be interviewed individually in a room within the 
school area (exact room will be decided by the School Principal). However, the 
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decision about participation is yours. To help you in this decision, a brief 
description of the project is provided.  
Children will meet with the researchers individually on one occasion only and the 
session of interview will be tape-recorded.  If you prefer this did not occur, I can 
take handwritten notes of the interview. In this session, students will be asked to 
give response to pictures of native and international folktales. They will also 
answer some questions, such as why do you prefer the custom/outfit worn by the 
character in the native folktales rather than a picture of international folktale.   
You child’s performance is considered confidential and individual child’s results 
will not be shared with school staff. Only a child in Grade six who has parental 
permission, and who himself agrees to participate, will be involved in the study. 
Parents may withdraw their permission and a child may withdraw his/her participation 
at any time during the study without penalty by indicating this decision to the 
researcher. However, should you have any concerns about the research at any time, 
please contact your class teacher and researcher to discuss it. 
This study has been reviewed and received ethics clearance through the Deakin 
University Human Research Ethics Committee (DUHREC). It has been approved by the 
Research Committee at the School of Education and has the support of the principal at 
your child’s school. However, the final decision about participation is yours.  
We believe that participation within this research will contribute to furthering our 
knowledge of children’s developing cultural knowledge while they are learning English. 
Please complete the attached consent form, whether or not you give permission for 
your child to participate.  
Before you agree to consent, please ensure: 
- You have discussed with your child whether or not to participate in this study. 
- You have explained about the interviewing process to your child. 
If you agree to take part in the project, please complete the consent form and return it 
to us via the English teacher who gives you the forms before 16 May 2012.  
If you have any questions about the study, or if you would like additional information to 
assist you in reaching a decision, please feel free to contact Yeny Prastiwi on telephone: 
+61 434 568 563 or +62 8122 651 6547 or email: yprastiwi@deakin.edu.au OR local 
contact: Mr. Titis Setiabudi, M.Hum, Head of English Department, Muhammadiyah 
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University, Phone: +62 271 717 417, ext. 131, e-mail: titissetiabudi@gmail.com. Thank 
you in advance for your interest and support of this research. 
If you have any complaints about any aspect of the project, the way it is being 
conducted or any questions about your rights as a research participants, please quote 
project number 2012-054, and contact:  The Manager, Research Integrity, Deakin 
University, 221 Burwood Highway, Burwood Victoria 3125, Telephone: 9251 7129, 
Facsimile: 9244 6581; research-ethics@deakin.edu.au 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
 
TO:  Parents or Guardians  of the primary students 
 
Third Party Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number:2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
I acknowledge that: 
 
1. I have read, or have had read to me in my first language  and I understand the 
attached Plain Language Statement. 
2. I give my permission for ……………………………………………………(name of participant) 
to participate in this project according to the conditions in the Plain Language 
Statement.  
 
3. I have been given a copy of Plain Language Statement and Consent Form to 
keep. 
4. I have also agreed / not agreed (please circle) that the interview with my 
children will be tape-recorded as the research data.  
5. I have been through a discussion with my child to come to a decision for my 
child’s participation in this research 
6. The researcher has agreed not to reveal my child’s and my identity and personal 
details, including where information about this project is published, or 
presented in any public form without my consent.   
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7. I am free to withdraw my permission given to my child as a research participant 
at any time and that any information obtained from my child until that point will 
not be used and will be destroyed. 
 
 
Participant’s Name (printed) …………………………………………………… 
Name of Person giving Consent (printed) ……………………………………………………   
Relationship to Participant: ……………………………………………………… 
 
Signature ……………………………………………………… Date  ………………………… 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
     OR 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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Consent Form for Students 
Date: 8 May 2012 
Full Project title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
________________________________________________________________________ 
Your parents have allowed me to talk to you about a project that I am going to have a 
one-on-one interview with you. However, you may not to join this interview if you wish 
not to.  The project is on native folktales as a medium for teaching English. I am going 
to spend a few minutes telling you about our project, and then I am going to ask you if 
you are interested in taking part in the project. 
Who are we? 
My name is Yeny Prastiwi and I am a student researcher at Deakin University 
Why are we meeting with you? 
We want to tell you about a study that involves children like yourself.  
Why are we doing this study? 
We want to find out what impact of teaching English using folktales on the development 
of your local cultural knowledge. 
What will happen to you if you are in the study? 
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If you decide to take part in this study there are some different things we will ask you to 
do. First, I will display two different pictures: a picture of native folktale and a picture of 
international folktales. You will have 5 to 10 minutes to observe the pictures and 
construct idea/opinion that you can say anything in the pictures. Then, I will give prompt 
question to make you have more sayings on the pictures. If you have tried your best and 
do not know what to say or do next, you can guess or say ‘I do not know’.   It will take 
you about 20 to 30 minutes to do the tasks. 
Are there good things and bad things about the study? 
What we find in this study will be used to give real data to the government about the 
use of local content in learning English for the development of the students’ cultural 
knowledge. As far as we know, being in this study will not hurt you and it will not make 
you feel bad. 
Will you have to answer all questions and do everything you are asked to do? 
If we ask you questions that you do not want to answer then tell us you do not want to 
answers those questions.  If we ask you to do things you do not want to do then tell us 
that you do not want to do them. 
Who will know that you are in the study? 
The things you say and any information we write about you will not have your name 
with it, so no one will know they are your answers or the things that you did. 
The researchers will not let anyone other than themselves see your answers or any 
other information about you.  Your teachers, principal, and parents will never see the 
answers you gave or the information we wrote about you. 
Do you have to be in the study? 
You do not have to be in the study.  No one will get angry or upset with you if you don’t 
want to do this.  Just tell us if you don’t want to be in the study.  And remember, if you 
decide to be in the study but later you change your mind, then you can tell us you do not 
want to be in the study anymore. If you are upset about anything in the study, please 
make sure you tell your parents, teacher, or you can ask me. 
Do you have any questions? 
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You can ask questions at any time.  You can ask now or you can ask later. You can talk to 
me or you can talk to someone else at any time during the study.  Here are the 
telephone numbers and e-mail address to reach us: 
Yeny Prastiwi , Phone: +61 434 568 563 or +62 8122 651 6547; E-mail: 
yprastiw@deakin.edu.au  OR 
Local Contact:  
Titis Setiabudi, M. Hum  
Head of English Department, Muhammadiyah University of Surakarta, Jl. Ahmad 
Yani Tromol Pos 1, Surakarta, Phone: +62 271 717 417, ext. 131, e-mail: 
titissetiabudi@gmail.com 
IF YOU WANT TO BE IN THE STUDY, SIGN YOUR NAME ON THE LINE BELOW: 
Child’s name:  _______________________________________________ 
Signature _______________________________  Date: _____________________ 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
TO: Parents of the students 
 
Withdrawal of Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
 
I hereby wish to WITHDRAW my consent for my children to participate in the above 
research project and understand that such withdrawal WILL NOT jeopardize my 
relationship with Deakin University  
 
 
Participant’s Name ……………………………………………………. 
 
 
Signature ………………………………………………………………. Date …………………… 
 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
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     OR 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, Burwood, Victoria, 3125 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
To: School Principal 
Plain Language Statement 
Date: 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
________________________________________________________________________ 
Dear Ibu Wati (pseudonym), 
I am writing to ask your permission for having a research in your school that will be 
involving your teaching staff (English language teacher for sixth grade) and some of your 
sixth grade students under the parents’ consent to participate in this research project. 
This research is undertaken as part of Student Researcher, Yeny Prastiwi’s doctoral 
studies at Deakin University. We are interested in identifying the impact of teaching 
English through native folktales on the students, particularly on the development of 
their cultural knowledge and other impact that may come up, for example: students’ 
fluency in reading English text. Our project may help us understand more about 
children’s development of their local cultural knowledge when they learn English 
language. 
After obtaining your consent to conduct the project in your school, I will: 
- Give you the PLS and Consent Forms for your sixth grade English teacher 
- Ask your assistance to distribute the PLS and Consent Forms to your sixth grade 
English teacher 
- Ask your assistance for collecting the PLS and Consent Forms from the teacher  
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- Ask you to provide a room within your school area for  interview sessions with 
your grade six students   
All the research participants’ performances are considered confidential and the results 
will not be disseminated publicly without their consents. Whenever they find any 
concerns about any questions during the interviews, they may refuse to answer the 
questions. They may withdraw their consent at any time and for any reason during the 
study without penalty by indicating this decision to the researcher.  
This study has been reviewed and received ethics clearance through the Deakin 
University Human Research Ethics Committee (DUHREC). Should you have any questions 
about this project, please contact Yeny Prastiwi telephone +62 8122 651 6547 or +61 
434 568 563, e-mail: yprastiw@deakin.edu.au OR local contact Titis Setiabudi, Head of 
English Department, Muhammadiyah University of Surakarta, Phone Number: +62 271 
717 417, ext. 131, email: titissetiabudi@gmail.com.  
 
If you have any complaints about any aspect of the project, the way it is being 
conducted or any questions about your rights as a research participant, please quote the 
project number 2012-54 and contact: The Manager, Research Integrity, Deakin 
University, 221 Burwood Highway, Burwood Victoria 3125, Telephone: 9251 7129, 
Facsimile: 9244 6581; research-ethics@deakin.edu.au 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
 
TO:  School Principals 
 
Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
I acknowledge that: 
 
1. I have read, or have had read to me in my first language and I understand the 
attached Plain Language Statement. 
2. I freely agree to give consent that you will conduct the research at SD Negeri I 
Pajang, Surakarta and will be involving my teaching staff (English teacher for 
sixth grade) and some sixth grade students in this project according to the 
conditions in the Plain Language Statement.  
3. I have been given a copy of the Plain Language Statement and Consent Form to 
keep.  
4. The researcher has agreed not to reveal my identity and personal details, 
including where information about this project is published, or presented in any 
public form without my consent.  
5. I agree to provide a room within my school area for one-on-one interview 
session between the interviewer and the students. 
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Participant’s Name …………………………………………………………………… 
Signature ……………………………………………………… Date  ………………………… 
 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
     OR 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
 
 
 
 
 
 
 
 
 
 
 
422 
 
 
PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
 
TO: School Principal 
         
School Principal Revocation of Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
 
I hereby wish to WITHDRAW my consent for teachers, parents and children of: 
________________________________________________________________ (name) 
________________________________________________________________ (address) 
to participate in the above research project and understand that such withdrawal WILL 
NOT jeopardize my relationship with Deakin University  
 
 
 
Participant’s Name ……………………………………………………. 
 
 
Signature ………………………………………………………………. Date …………………… 
 
 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
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Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
     OR 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, Burwood, Victoria, 3125 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
To: EFL (English as a Foreign Language) Primary School Teacher 
Plain Language Statement 
Date: 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Reseacher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
Dear Bapak Joko (pseudonym), 
I am writing to invite you to participate in a research project which identifies the impact 
of teaching English through native folktales on the students, particularly on the 
development of their cultural knowledge. Our project may help us understand more 
about children’s development of their local cultural knowledge. This research is 
undertaken as part of Student Researcher, Yeny Prastiwi’s doctoral studies at Deakin 
University. 
Immediately after obtaining your consent as my research participant, I will: 
- Invite you to explain about the research and your rights as a research participant 
- Ask your recommendation for the students who might be interested as research 
participants 
- Give you the PLS and Consent Forms for parents and students 
- Ask your assistance to spread the PLS and Consent Forms to parents and 
students 
- Ask your assistance to tell parents and students when they should submit the 
PLS and Consent Forms to you (exact date will be included) 
- Ask your assistance for collecting the PLS and Consent Forms from parents and 
students, then I will collect those forms from you 
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If you decide to take part in the project, your participation will involve two interviews of 
approximately 60 minutes each. These interviews would take place in a cafe (exact place 
will be included). During these interviews, you would be asked about your educational 
background, experiences for teaching English through Translated Native Folktales (TNF), 
opinion on Indonesian government policy related to local content particularly related to 
the use of TNF, and your lesson plans related to TNF.  
If you decide to participate in this project, I would like to voice record our interviews. 
However, if you prefer this did not occur, I can take handwritten notes of the interviews. 
If you decide to participate in this project, I will give you the opportunity to read the 
interview transcripts and to make any corrections of alterations you want. I will also 
provide you with copies of any research reports (in soft copy data: CD) that result from 
this project. 
Your interviews are considered confidential and the results will not be disseminated 
publicly without your consent. If you have any concerns about any questions at any 
time, you may refuse to answer the questions. You may withdraw your consent at any 
time and for any reason during the study without penalty by indicating this decision to 
the researcher. Any data collected from you until that point will not be used and will be 
destroyed. Your decision whether or not to take part, or take part and then withdraw, 
will not affect your relationship with Deakin University. So, your participation in this 
research is voluntary. There are no known or anticipated risks to participation in this 
study. However, should you have been upset; please discuss your concerns with the 
researcher. 
If you agree to take part in the project, please complete the consent form and return it 
to us via your School Principal. If you would like to discuss the project before deciding to 
consent, please contact Yeny Prastiwi at this number: +62 8122 651 6547 or +61 434 568 
563 or email: yprastiw@deakin.edu.au; OR local contact: Titis Setiabudi, Head of English 
Department, Muhammadiyah University of Surakarta, Phone Number: +62 271 717 417, 
ext. 131, e-mail: titissetiabudi@gmail.com 
This study has been reviewed and received ethics clearance through the Deakin 
University Human Research Ethics Committee (DUHREC).  
 
If you have any complaints about any aspect of the project, the way it is being 
conducted or any questions about your rights as a research participants, please quote 
project number 2012-054, and contact:  The Manager, Research Integrity, Deakin 
University, 221 Burwood Highway, Burwood Victoria 3125, Telephone: 9251 7129, 
Facsimile: 9244 6581; research-ethics@deakin.edu.a 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
 
TO:  EFL primary school teachers 
Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
I acknowledge that: 
 
1. I have read, or have had read to me in my first language and I understand the 
attached Plain Language Statement. 
2. I freely agree to participate in this project according to the conditions in the 
Plain Language Statement.  
3. I have been given a copy of the Plain Language Statement and Consent Form to 
keep.  
4. The researcher has agreed not to reveal my identity and personal details, 
including where information about this project is published, or presented in any 
public form without my consent.   
5. I agree/ do not agree (please circle) if the researcher will use research 
instruments such as tape recorder for recording the question-answer sessions. 
6. I agree/ do not agree (please circle) that the interview needs more than one 
session of to gain sufficient data for the research. 
7. I will be offered to the opportunity to review and edit my interview transcripts. 
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8. I am free to withdraw from this study at any time and that any information 
obtained from me up that point will not be used and will be destroyed. 
 
 
Participant’s Name …………………………………………………………………… 
Signature ……………………………………………………… Date  ………………………… 
 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
     OR 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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PLAIN LANGUAGE STATEMENT AND CONSENT FORM 
 
TO: EFL primary school teachers 
         
Revocation of Consent Form 
Date: 8 May 2012 
Full Project Title: Folktales as a medium for teaching EFL: a case study in two primary 
schools in Indonesia 
Reference Number: 2012-054 
Student Researcher: Yeny Prastiwi 
Principal Researcher: Dr. Ruth Arber 
Associate Researcher: A/Prof. Julianne Moss 
 
I hereby wish to WITHDRAW my consent to participate in the above research project 
and understand that such withdrawal WILL NOT jeopardize my relationship with Deakin 
University  
 
 
 
Participant’s Name  ……………………………………………………. 
 
 
Signature ………………………………………………………………. Date …………………… 
 
This form will be collected by the researcher or may be returned to: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    E-mail: yprastiw@deakin.edu.au 
Deakin University      
221 Burwood Highway, 
Burwood, Victoria, 3125 
     OR 
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The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, Burwood, Victoria, 3125 
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PLS and consent form in Indonesian translation 
 
SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Orang tua atau wali murid 
 
Surat Pernyataan Penelitian 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Kepada Yth Orang tua ata wali murid: 
Kami menulis surat ini untuk memohonkan ijin putra/putri bapak/ibu untuk 
berpartisipasi dalam penelitian kami: penggunaan cerita rakyat lokal sebagai media 
pengajaran bahasa Inggris. Penelitian ini dilakukan sebagai bagian dari program doktoral 
mahasiswa peneliti di Universitas Deakin, Yeny Prastiwi. Kami tertarik untuk 
mengidentifikasi dampak dari pengajaran bahasa Inggris melalui cerita rakyat daerah 
pada siswa, khususnya pada perkembangan pengetahuan budaya mereka. Penelitian ini 
akan membantu kami untuk lebih memahami tentang pengembangan pengetahuan 
kebudayaan lokal pada anak. 
Penelitian yang akan melibatkan putra/putri bapak/ibu ini diharapkan akan memberikan 
pengalaman yang menyenangkan bagi anak, yang mana akan memerlukan waktu di luar 
kegiatan belajar mengajar dikelas selama kurang lebih 20 - 30 menit. Siswa akan di 
wawancara secara individu di salah satu ruang kelas di sekolah (ruang akan ditentukan 
oleh Kepala Sekolah). Keputusan untuk partisipasi putra/putri bapak/ibu dalam 
penelitian ini adalah hak bapak/ibu sebagai orang tua untuk memutuskannya. Untuk 
membantu bapak/ibu  dalam membuat keputusan, berikut deskripsi singkat dari 
penelitian ini. 
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Siswa akan bertemu dengan peneliti secara individu dalam satu waktu dan sesi 
wawancara akan direkam suaranya. Jika bapak/ibu menghendaki untuk tidak direkam, 
saya bersedia mencatat sesi interview tersebut. Dalam sesi ini, siswa akan di perlihatkan 
gambar cerita rakyat lokal dan international. Kemudian, mereka akan diminta pendapat 
mereka tentang gambar tersebut. Mereka juga akan diminta menjawab beberapa 
pertanyaan, misalnya kenapa siswa menyukai pakaian adat yang dikenakan oleh 
karakter dalam cerita rakyat lokal, daripada gambar yang ada dalam cerita rakyat 
internasional. 
Wawancara dengan putra/putri bapak/ibu terjaga kerahasiaannya dan hasil dari 
wawancara dengan putra/putri bapak/ibu tidak akan diperlihatkan pada para guru atau 
staf sekolah lainnya. Hanya siswa kelas enam yang mendapatkan ijin orang tua, dan 
siswa itu sendiri juga memberikan persetujuan untuk berpartisipasi, yang akan terlibat 
dalam penelitian ini. Orang tua dan siswa berhak untuk menarik kembali ijin mereka 
sewaktu-waktu selama penelitian ini berlangsung dengan tidak ada sangsi apapun. 
Selain itu, jika anda mempunyai pertimbangan tertentu yang dirasa perlu tentang 
penelitian ini, anda bisa menghubungi guru kelas dan peneliti untuk mendiskusikannya. 
Studi ini telah di review dan mendapatkan persetujuan etika penelitian dari Komite 
Penelitian Universitas Deakin (DUHREC), juga telah mendapatkan persetujuan dari 
fakultas Pendidikan dan Seni Universitas Deakin serta persetujuan dari Kepala Sekolah di 
Sekolah Dasar putra/putri bapak/ibu. Namun, keputusan akhir tetaplah hak bapak/ibu. 
Kami  percaya bahwa partsipasi dalam penelitian ini akan memberikan kontribusi untuk 
memberikan pengetahuan yang lebih bagi kami tentang pengembangan pengetahuan 
kebudayaan lokal bagi anak ketika mereka mempelajari bahasa Inggris. Mohon untuk di 
isi lembar persetujuan, apakah anda memberikan persetujuan atau tidak kepada 
putra/putri bapak/ibu untuk berpartisipasi dalam penelitian ini. 
Sebelum bapak/ibu memberikan persetujuan, mohon dipastikan bahwa: 
- Bapak/ibu telah mendiskusikannya dengan putra/putrid bapak/ibu apakah akan 
berpartisipasi dalam penelitian ini atau tidak 
- Bapak/ibu telah memberikan penjelasan tentang proses interview seperti 
penjelesan di atas kepada putra/putrid bapak/ibu. 
Apabila bapak/ibu menyetujui untuk berpartisipas dalam penelitian ini, mohon di isi 
lembar persetujuan  dan kirim kembali kepada kami melalui guru Bahasa Inggris sekolah 
anak anda sebelum tanggal 16 Mei 2012.  
Jika bapak/ibu mempunyai pertanyaan tentang studi ini, atau bapak/ibu menginginkan 
informasi tambahan untuk membantu bapak/ibu membuat keputusan, silahkan 
menghubungi Yeny Prastiwi, nomor telepon: +62 8122 651 6547 atau telp: +61 434 568 
563 atau e-mail: yprastiw@deakin.edu.au ATAU Kontak lokal: Bp. Titis Setiabudi, Ketua 
Jurusan Bahasa Inggris, Universitas Muhammadiyah Surakarta, Telephone: +62 271 717 
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417, ext.: 131, e-mail: titissetiabudi@gmail.com. Terima kasih sebelumnya untuk 
perhatian dan dukungan bapak/ibu dalam penelitian ini. 
Apabila bapak/ibu memiliki pengaduan tentang beberapa aspek dalam penelitian ini, 
tentang cara pelaksanaan atau pertanyaan lain seputar hak-hak bapak/ibu sebagai 
partisipan penelitian, dengan menyertakan nomor penelitian 2012-054, silahkan 
menghubungi: The manager, Research Integrity, Dekin University, 221 Burwood Hwy, 
Burwood Victoria 3125, Telephone: 9251 7129, Facsimile: 9244 6581; e-mail;: research-
ethics@deakin.edu.au 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Orang tua atau wali murid 
 
Lembar Persetujuan Pihak Ketiga 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Saya menyatakan bahwa: 
1. Saya telah membaca, atau telah dibacakan untuk saya dalam bahasa utama 
saya, dan mengerti Surat Pernyataan Penelitian sebagaimana terlampir. 
2. Saya memberikan ijin kepada ................................................ (nama partisipan) 
untuk berpartisipasi dalam penelitian ini berdasarkan ketentuan sebagaimana 
dalam Surat Pernyataan Penelitian. 
3. Saya telah diberi salinan Surat Pernyataan Penelitian dan Lembar Persetujuan 
untuk disimpan. 
4. Saya juga telah menyetujui/ tidak menyetujui (lingkari pilihan anda) bahwa 
wawancara dengan anak saya akan direkam sebagai data penelitian. 
5. Saya telah melalui tahap diskusi dengan anak saya untuk mengambil keputusan 
keikutsertaan anak saya dalam penelitian ini. 
6. Peneliti telah menyetujui untuk tidak mengungkap data pribadi saya dan anak 
saya, termasuk di mana informasi untuk penelitian akan diterbitkan, atau 
dipresentasikan dalam forum umum apapun tanpa persetujuan saya. 
7. Saya berhak untuk menarik keputusan untuk memberikan ijin terhadap anak 
saya sebagai partisipan dalam penelitian ini dan informasi yang diperoleh dari 
anak saya tidak akan dipergunakan sebagai data penelitian dan akan 
dimusnahkan sampai pada saat keputusan tersebut saya buat. 
 
434 
 
Nama Partisipan ..................................................................................... 
Nama Pemberi Persetujuan ................................................................................... 
Hubungan terhadap partisipan ............................................................................... 
Tanda Tangan ....................................................... Tanggal....................................... 
 
Surat ini akan dikumpulkan atau dialamatkan pada: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    Atau melalui e-mail:  
Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Orang tua atau wali murid 
Pembatalan Lembar Persetujuan 
Tanggal: 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Dengan ini saya menyatakan untuk membatalkan persetujuan saya untuk memberikan 
ijin terhadap anak saya untuk berpartisipasi dalam penelitian di atas dan saya mengerti 
bahwasanya pembatalan ini tidak akan merusak hubungan saya dengan Universitas 
Deakin. 
 
Nama Partisipan ................................................................................... 
Tanda tangan .......................................................... Tanggal ...................................... 
 
Surat ini akan dikumpulkan atau dialamatkan pada: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    Atau melalui e-mail:  
Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
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The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Partisipan Penelitian (Siswa/i Sekolah Dasar) 
Lembar Persetujuan untuk Murid 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Orang tuamu telah memberikan persetujuan kepada kami untuk berbicara dengan kamu 
tentang penelitian ini, yang mana kami melakukan wawancara terhadapamu. Akan 
tetapi, kamu berhak untuk tidak menyetujuinya apabila kamu tidak menghendakinya. 
Penelitian ini adalah tetang cerita rakyat daerah sebagai media untuk pengajaran bahasa 
Inggris. Kami akan memerlukan sedikit waktu untuk memberikan informasi tentang 
penelitian ini, dan kemudian kami akan memastikan bahwa kamu tertarik untuk 
berpartisipasi dalam penelitian ini. 
Siapakah kami? 
Nama saya Yeny Prastiwi dan saya adalah mahasiswa peneliti di Universitas Deakin. 
Kenapa kami ingin bertemu dengan kamu? 
Kami ingin memberitahukan tentang penelitian yang akan melibatkan siswa sepertimu. 
Kenapa kami melakukan penelitian ini? 
Kami ingin mengetahui tentang dampak dari pengajaran bahasa Inggris melalui cerita 
rakyat lokal untuk pengembangan pengetahuan budaya lokal. 
Apakah yang akan terjadi apabila kamu bergabung dalam penelitian ini? 
Apabila kamu memutuskan untuk mengambil bagian dalam penelitian ini, maka akan 
ada beberapa hal yang harus kamu lakukan. Pertama, kami akan memperlihatkan dua 
gambar yang berbeda: gambar cerita rakyat daerah dan gambar cerita rakyat 
internasional. Kamu akan mempunyai waktu sekitar 5 sampai 10 menit untuk 
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mengamati gambar-gambar tersebut dan menyusun ide/ pendapat apa saja tentang 
gambar-gambar tersebut. Kemudian, kami akan memberikan pertanyaan pancingan agar 
kamu bisa mengungkapkan lebih banyak ide tentang gambar-gambar tersebut. Apabila 
kamu telah berusaha sebaik yang kamu bisa dan kamu tetap tidak bisa mengungkapkan 
pendapat yang ingin kamu ungkapkan, kamu diperbolehkan untuk menebak atau bisa 
mengatakan ‘Saya tidak tahu.’ Wawancara ini akan memerlukan waktu sekitar 20-30 
menit. 
Apakah ada akibat baik atau buruk dari penelitian ini? 
Hasil dari penelitian ini akan memberikan data nyata kepada pemerintah tentang 
penggunaan muatan lokal dalam pembelajaran bahasa Inggris untuk pengembangan 
pengetahuan budaya lokal siswa. Sejauh pengetahuan kami, bergabungnya kamu dalam 
penelitian ini tidak akan menyakitimu atau membuatmu merasa tidak nyaman. 
Siapa saja yang akan mengetahui kalau kamu bergabung dalam penelitian ini? 
Hal-hal yang kamu katakan dan informasi apapun yang kami tulis tentang kamu, kami 
tidak akan mencatumkan nama kamu, sehingga tidak akan seorangpun yang mengetahui 
jawaban-jawaban kamu dari wawancara ini dan hal-hal yang telah kamu lakukan. 
Peneliti tidak akan membiarkan siapapun kecuali peneliti sendiri untuk melihat jawaban-
jawaban kamu atau informasi apapun yang kamu berikan dalam wawancara ini. Guru-
guru, Kepala Sekolah, dan Orang Tua kamu tidak akan melihat jawaban-jawaban atau 
informasi apapun yang kamu berikan dalam wawancara ini. 
Apakah suatu keharusan untuk bergabung dalam penelitian ini? 
Kamu tidak diwajibkan untuk bergabung dalam penelitian ini. Tidak akan ada 
seorangpun yang marah atau kecewa terhadapmu apabila kamu tidak ingin melakukan 
wawancara. Tolong katakan saja apabila memang kamu tidak ingin berpatisipasi dalam 
penelitian ini. Tolong di ingat apabila kamu memutuskan untuk bergabung dalam 
penelitian ini, tetapi kemudian kamu berubah pikiran, kamu bisa mengatakan kepada 
kami kalau kamu tidak mengingikan untuk melanjutkan keikutsertaan kamu dalam 
penelitian ini. Apabila kamu kecewa tentang suatu hal dalam penelitian ini, tolong 
dipastikan kalau kamu mengatakannya orang tua, guru, atau kepada saya. 
Apakah kamu mempunyai pertanyaan? 
Kamu bisa mengajukan pertanyaan kapan saja. Kamu bisa menyampaikannya sekarang 
atau lain waktu. Kamu bisa bicara kepada saya atau kamu bisa bicara kepada rekan saya 
selagi penelitian ini berjalan. Berikut nomor telepon dan alamat e-mail yang bisa 
dihubungi: 
Yeny Prastiwi 
Telepon: +62 8122 651 6547 atau +61 434 568 563; E-mail: yprastiw@deakin.edu.au 
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ATAU 
Local Contact: 
Titis Setiabudi 
Ketua jurusan bahasa Inggris Universitas Muhammadiyah Surakarta. Telepon: +62 271 
717 417, ext: 131. 
APABILA KAMU INGIN BERGABUNG DALAM PENELITIAN INI, BUBUHKAN NAMA DAN 
TANDA TANGAN DI BAWAH INI: 
Nama Anak: 
___________________________________________________________________ 
Tanda Tangan ______________________________ Tanggal ___________________ 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Kepala Sekolah 
Surat Pernyataan Penelitian 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Kepada Yang Terhormat Ibu Wati (pseudonym), 
Kami menulis surat ini untuk memohon ijin mengadakan penelitian di sekolah Ibu yang 
akan melibatkan staf pengajar (guru Bahasa Inggris kelas enam) dan beberapa murid 
kelas enam dengan persetujuan orang tua murid untuk berpartisipasi dalam penelitian 
ini. Penelitian ini dilakukan sebagai bagian dari program doktoral Universitas Deakin 
mahasiswa peneliti yang bernama Yeny Prastiwi. Kami tertarik untuk mengidentifikasi 
dampak pembelajaran Bahasa Inggris melalui cerita rakyat daerah terhadap siswa, 
khususnya pengembangan pengetahuan budaya lokal dan dampak lain yang mungkin 
muncul. Penelitian ini akan membantu kami untuk lebih memahami tentang 
pengembangan pengetahuan kebudayaan lokal ketika siswa belajar Bahasa Inggris. 
Setelah mendapatkan persetujuan Ibu untuk mengadakan penelitian di sekolah Ibu, 
kami akan: 
- Memberikan Surat Pernyataan Penelitian dan Lembar Persetujuan untuk Guru 
Bahasa Inggris kelas enam 
- Memohon bantuan anda untuk memberikan Surat Pernyataan Penelitian dan 
Lembar Persetujuan tersebut kepada guru Bahasa Inggris kelas enam 
- Memohon bantuan anda untuk meminta Guru Bahasa Inggris kelas enam 
tersebut menyerahkannya kembali surat Pernyataan Penelitian dan Lembar 
Persetujuan yang telah di isi, untuk kemudian dikembalikan kepada kami. 
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- Memohon kesediaan Ibu untuk menyediakan salah satu ruang di sekolah untuk 
sesi wawancara dengan para siswa. 
Semua wawancara serta hasilnya dijaga kerahasiaannya dan hasil wawancara tidak akan 
di publikasikan tanpa ijin para partisipan penelitian. Sewaktu-waktu para partisipan 
mempunyai pertimbangan tertentu terhadap pertanyaan-pertanyaan dalam interview, 
mereka mempunyai hak untuk tidak menjawabnya. Mereka berhak untuk menarik 
persetujuan untuk berpartisipasi dalam penelitian ini sewaktu-waktu dan dengan 
pertimbangan  yang mereka punyai, selama penelitian ini berlangsung dengan 
memberikan indikasinya kepada peneliti. 
Penelitian ini telah melalui tahap review dan memperoleh ijin etika penelitian Komite 
Etika Penelitian Universitas Deakin (DUHREC). Apabila Ibu mempunyai pertanyaan 
tentang penelitian ini, silahkan menghubungi Yeny Prastiwi, telepon: +62 8122 651 6547 
atau +61 434 568 563, e-mail: yprastiw@deakin.edu.au atau Kontak local Titis Setiabudi, 
Ketua Jurusan Bahasa Inggris Universitas Muhammadiyah Surakarta, Telepon +62 271 
717 417, ext 131, email: titissetiabudi@gmail.com 
Apabila Ibu memiliki pengaduan tentang beberapa aspek dalam penelitian ini, tentang 
cara pelaksanaan atau pertanyaan lain seputar hak-hak anda sebagai partisipan 
penelitian, dengan menyertakan nomor penelitian 2012-054, silahkan menghubungi: 
The manager, Research Integrity, Dekin University, 221 Burwood Hwy, Burwood Victoria 
3125, Telephone: 9251 7129, Facsimile: 9244 6581; e-mail;: research-
ethics@deakin.edu.au 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Kepala Sekolah  
Lembar Persetujuan Pihak Ketiga 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Saya menyatakan bahwa: 
1. Sata telah membaca, atau telah dibacakan kepada saya dalam bahasa utama 
saya dan saya mengerti Surat Pernyataan Penelitian sebagaimana terlampir. 
2. Saya sepenuhnya memberikan ijin untuk anda melakukan penelitian di SD 
Negeri Pajang 1 Surakarta dan akan melibatkan staf pengajar (guru bahasa 
Inggris kelas enam) dan beberapa siswa kelas enam dalam penelitian 
berdasarkan ketentuan sebagaimana tersebut dalam Surat Pernyataan 
Penelitian. 
3. Saya telah diberikan salinan Surat Pernyataan Penelitian dan Lembar 
Persetujuan untuk disimpan.  
4. Peneliti telah menyetujui untuk tidak mengungkapkan identitas dan data pribadi 
saya, termasuk informasi di mana penelitian ini akan dipublikasikan, atau 
dipresentasikan dalam forum publik apapun tanpa persetujuan saya. 
5. Saya menyetujui untuk menyediakan satu ruang di area sekolah untuk sesi 
interview antara peneliti dan siswa. 
 
 
443 
 
Nama Partisipan ............................................................................. 
Tanda Tangan ............................................................  Tanggal ......................... 
Surat ini akan dikumpulkan atau dialamatkan pada: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    Atau melalui e-mail:  
Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Kepala Sekolah 
Pembatalan Lembar Persetujuan untuk Kepala Sekolah 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Dengan ini saya menyatakan untuk membatalkan persetujuan saya untuk memberikan 
ijin terhadap guru, orang tua dan siswa dari:  
 ................................................................................................................................. 
(Nama) 
................................................................................................................................. 
(Alamat) 
untuk berpartisipasi dalam penelitian di atas dan dan saya mengerti bahwasanya 
pembatalan ini tidak akan merusak hubungan saya dengan Universitas Deakin. 
 
Nama Partisipan ............................................................................. 
Tanda Tangan ............................................................  Tanggal ......................... 
 
 
Surat ini akan dikumpulkan atau dialamatkan pada: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    Atau melalui e-mail:  
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Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Guru/Pengajar Bahasa Inggris 
 
Surat Pernyataan Penelitian 
Tanggal: 8 Mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Kepada Yang Terhormat Bapak Joko, 
Saya menulis surat ini untuk mengundang anda untuk berpartisipasi dalam penelitian 
yang mengidentifikasi dampak pengajaran Bahasa Inggris terhadap siswa, khususnya 
untuk pergembangan pengetahuan budaya local. Penelitian ini akan membantu kami 
untuk lebih memahami tentang perkembagan pengetahuan kebudayaan lokal pada 
anak. Penelitian ini dilakukan sebagai bagian dari program doktoral mahasisa peneliti di 
Universitas Deakin, Yeny Prastiwi. 
Sesegera mungkin setelah kami mendapatkan persetujuan anda untuk menjadi 
partisipan dalam penelitian ini, saya akan: 
- Mengundang anda untuk menjelaskan tentang penelitian ini dan hak-hak anda 
sebagai partisipan penelitian 
- Mohon rekomendasi anda tentang nama-nama siswa yang mungkin tertarik 
untuk partisipan penelitian  
- Memberikan Surat Pernyataan Penelitian dan Lembar Persetujuan untuk siswa 
dan orang tua siswa 
- Mohon bantuan anda untuk menyerahkan Surat Pernyataan Penelitian dan 
Lembar Persetujuan kepada siswa dan orang tua siswa 
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- Mohon bantuan anda untuk menyampaikan kepada siswa dan orang tua siswa 
waktu untuk mengumpulkan Surat Pernyataan Penelitian dan Lembar 
Persetujuan kepada anda pada tanggal 16 Mei 2012. 
- Mohon bantuan anda untuk mengumpulkan Surat Pernyataan Penelitian dan 
Lembar Persetujuan, untuk kemudian dikembalikan kepada kami. 
Apabila anda memutuskan untuk berperan serta dalam penelitian ini, partisipasi anda 
akan melibatkan dua sesi interview yang setiap sesinya akan memakan waktu sekitar 60 
menit. Interview tersebut akan dilaksanakan di cafe (tempat akan disertakan). Selama 
interview tersebut, anda akan diberikan pertanyaan tentang pengalaman anda mengajar 
bahasa Inggris melalui cerita rakyat yang diterjemnahkan ke dalam bahasa Inggris, 
pendapat anda tentang kebijakan pemerintah terkait muatan lokal khususnyan yang 
berkaitan dengan penggunaan cerita rakyat terjemahan, dan juga rencana atau satuan 
pengajaran. 
Apabila anda memutuskan untuk berpartisipasi dalam penelitian ini, saya akan merekam 
suara setiap sesi interview. Akan tetapi, apabila anda tidak menghendakinya, saya bisa 
menulis sesi tanya jawab tersebut. 
Apabila anda memutuskan untuk berpartisipasi dalam penelitian ini, saya akan 
memberikan kesempatan kepada untuk membaca transkrip sesi tanya jawab dan untuk 
mengoreksi sebagaimana anda inginkan. Saya juga akan memberikan salinan dari 
laporan penelitian dalam bentuk data lunak yang di hasilkan dari penelitian ini. 
Wawancara dengan anda terjaga kerahasiannya dan hasil wawancara tidak akan 
publikasikan secara luas tanpa persetujuan anda. Apabila anda mempunyai 
pertimbangan tertentu tentang pertanyaan-pertanyaan dalam interview, anda 
mempunyai berhak menolak untuk menjawab pertanyaannya. Anda mempunyai hak 
untuk membatalkan persetujuan anda sewaktu-waktu dan untuk alasan tertentu selama 
penelitian ini berlangsung tanpa adanya sangsi dengan memberikan indikasinya kepada 
peneliti. Setiap data yang diperoleh dari anda sampai waktu tersebut tidak akan tidak 
akan dipergunakan sebagai data penelitian dan akan dimusnahkan. Keputusan anda 
untuk ikut berpartisipasi atau tidak dalam penelitian ini, atau berperan serta kemudian 
mengundurkan diri, tidak akan merusak hubungan anda dengan Universitas Deakin. Jadi, 
partisipasi anda dalam penelitian ini dalah sukarela. Secara umum penelitian ini tidak 
akan membahayakan atau merugikan partisipan. Namun, jika anda merasa tidak 
nyaman; mohon didiskusikan dengannya dengan peneliti. 
Apabila anda setuju untuk berpartisipasi dalam penelitian ini, mohon di isi Lembar 
Persetujuan dan kirim kembali kapada kami melalui Kepala Sekolah anda. Apabila anda 
mendiskusikan tentang penelitian ini sebelum mengambil keputusan untuk menjadi 
partisipan atau tidak, anda bisa menghubungi Yeny Prastiwi, telepon +62 8122 651 6547 
atau +61 434 568 563 atau e-mail: yprastiw@deakin.edu.au ATAU kontak lokal: Titis 
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Setiabudi, M.Hum, Ketua Jurusan Bahasa Inggris Universitas Muhammadiyah Surakarta, 
telepon +62 271 717 417, ext. 131, e-mail: titissetiabudi@gmail.com 
Penelitian ini telah di melalui tahap review dan ijin etika penelitian Komite Etika 
Penelitian Universitas Deakin. 
 
Apabila anda memiliki pengaduan tentang beberapa aspek dalam penelitian ini, tentang 
cara pelaksanaan atau pertanyaan lain seputar hak-hak anda sebagai partisipan 
penelitian, dengan menyertakan nomor penelitian 2012-054, silahkan menghubungi: 
The manager, Research Integrity, Dekin University, 221 Burwood Hwy, Burwood Victoria 
3125, Telephone: 9251 7129, Facsimile: 9244 6581; e-mail;: research-
ethics@deakin.edu.au 
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SURAT PERNYATAAN PENELITIAN DAN LEMBAR PERSETUJUAN 
Untuk: Guru/Pengajar Bahasa Inggris 
 
Lembar Persetujuan 
Tanggal:  8 mei 2012 
Judul Penelitian: Cerita rakyat lokal sebagai media pengajaran EFL: studi kasus pada dua 
Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
Peneliti Pendamping: A/Prof. Julianne Moss 
Saya menyatakan bahwa: 
1. Saya telah membaca, atau telah dibacakan untuk saya dalam bahasa utama 
saya, dan mengerti Surat Pernyataan Penelitian sebagaimana terlampir. 
2. Saya sepenuhnya menyetujui untuk berpartisipasi dalam penelitian ini 
berdasarkan ketentuan sebagaimana kondisi yang tercantum dalam Surat 
Pernyataan Penelitian. 
3. Saya telah diberi salinan Surat Pernyataan Penelitian dan Lembar Persetujuan 
untuk disimpan. 
4. Peneliti telah menyetujui untuk tidak mengungkap identitas dan data pribadi 
saya, termasuk informasi untuk penelitian ini yang akan dipublikasikan, atau 
dipresentasikan dalam forum apapun tanpa persetujuan saya. 
5. Saya setuju/ tidak setuju (mohon dilingkari pilihan anda) apabila peneliti akan 
menggunakan instrument seperti tape-recorder untuk merekam suara sesi tanya 
jawab. 
6. Saya setuju/ tidak setuju (mohon dilingkari pilihan anda) apabila interview akan 
dilakukan lebih dari satu sesi untuk memperoleh data yang penelitian yang 
mencukupi. 
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7. Saya akan diberikan tawaran kesempatan untuk meriview dan meng-edit 
transkrip interview saya. 
8. Saya berhak untuk membatalkan keputusan saya untuk berpatisipasi dan 
informasi yang diperoleh dari saya pada waktu tertentu, dan hingga waktu 
tersebut data tidak akan dipergunakan dan dimusnahkan. 
Nama Partisipan ..................................................................................... 
Tanda Tangan ............................................................ Tanggal ...................................... 
 
Surat ini akan dikumpulkan atau dialamatkan pada: 
Yeny Prastiwi     Phone: +61 434 568 563 
School of Education    Atau melalui e-mail:  
Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
The Manager,     Phone: +61 9251 7129, 
Office of Research Integrity,   Fax: +61 9244 6581 
Deakin University,    E-mail:research-ethics@deakin.edu.au 
221 Burwood Highway, 
Burwood Victoria, 3125 
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Sekolah Dasar di Indonesia 
Nomor Referensi: 2012-054 
Mahasiswa Peneliti: Yeny Prastiwi 
Peneliti Utama: Dr. Ruth Arber 
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Dengan ini saya menyatakan untuk membatalkan persetujuan saya untuk berpartisipasi 
dalam penelitian di atas dan dan saya mengerti bahwasanya pembatalan ini tidak akan 
merusak hubungan saya dengan Universitas Deakin. 
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School of Education    Atau melalui e-mail:  
Deakin University    yprastiw@deakin.edu.au 
221 Burwood Highway,       
Burwood, Victoria, 3125 
     ATAU 
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Appendix 3 
Time table of interview sessions with the research participants 
Appendix of travel fieldwork 
Timetable of travel, interviews and meeting undertaken for research purposes 
Name : Yeny Prastiwi 
Length of fieldwork: 9 weeks (1st May 2012 – 7 July 2012) 
Week  Activities/ Place/ Contact 
Week 1 Activity: 
1. Visiting the school and meeting with School Principals for 
discussing the research to conduct in the schools (including 
the inquiry for a room to conduct interviews with students 
within the school area) and obtaining their formal consent  
2. Sending the PLS and Consent Forms for English teachers via 
the school principals 
3. Collecting information about the schools establishment. This 
can be done by talking to the Primary Schools 
4. Summarising the activities of the visits and meetings 
 
Place: Solo/ Surakarta 
Contact: School Principal of the primary schools (2 primary schools) 
 
Week  Activities/ Place/ Contact 
Week 2 Activity: 
1. Collecting the consent forms of the English teachers from the 
School Principals 
2. Inviting the English teachers to have meeting 
3. Meeting the English teachers: 
a. to discuss about the research to conduct  
b. to send the PLS and Consent Forms for Parents and 
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students 
4. Summarising the activities 
 
Place: Primary Schools in Solo 
Contact: English teachers 
 
Week Activities/ Place/ Contact 
Week 3 Activity:  
1. Collecting the PLS and Consent 
Forms of the Parents and students 
from the English school teachers 
2. Preparing the instrument for the 
interview with students and 
teachers 
3. Arranging place and time to 
interview the English school 
teachers  
4. Sending invitation for interviewing 
the teachers 
5. Sending the invitation for 
interviewing students via the 
teachers 
6. Summarising the activities 
 
Place: Primary schools in Solo 
 
Contact: English school teachers 
 
Week Activities/ Place/ Contact 
Week 4 Activity:  
1. Interviewing students (6 of 12 
students in a week) 
2. Transcribing the recording 
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Place: a room at school /Solo 
 
Contact: students 
 
 
Week Activities/ Place/ Contact 
Week 6 Activity:  
1. Interviewing students (6 of 12 
students in a week) 
2. Transcribing the recording 
 
Place: a room at school /Solo 
 
Contact: students 
 
 
Week Activities/ Place/ Contact 
Week 7 Activity:  
1. Interviewing the English school 
teachers 
 1st session of the two interview 
sessions 
2. Transcribing the recording 
 
Place: a café /Solo 
 
Contact: English school teacher 
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Week Activities/ Place/ Contact 
Week 8 Activity:  
1. Interviewing the English  school 
teachers 
 2nd session of the two interview 
sessions 
2. Transcribing the recording 
Place: a room at school /Solo 
 
Contact: students 
 
 
Week Activities/ Place/ Contact 
Week 9 Activity:  
1. Making summary of all the 
interview sessions with teachers 
and students (NOT The Content of 
the interviews) to the Primary 
Schools 
 
2. Send the summary of the interviews 
(NOT The Content of the interviews 
to the School Principals)  
 
Place:  
1. The student researcher office base 
in Indonesia (Muhammadiyah 
University of Surakarta: the 
institution where the student 
researcher works in Indonesia) 
2. Primary Schools in Solo 
Contact: Primary Schools 
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Appendix 4 
Interview questions 
(All the interview questions were prepared in English. As retold in the narrative section 
of this research in Chapter 4 and Chapter 5, the researcher offered research participants 
freedom of choosing the language use for responding interview questions – Indonesian 
or English. All of them preferred to use Bahasa Indonesia which led the interviewer 
(researcher) to use directly translated the following interview questions into Bahasa 
Indonesia). 
Examples of Question for teachers 
First session: 
*Teaching Experience 
1. Could you tell me who you are and what are you teaching? 
2. Please tell me your experience for teaching English 
3. What do you know about translated native folktales (TNF)? 
4. Could you tell me about your experience of teaching English through TNF?  
5. What do you think about your students’ feeling when they learn English through 
TNF? 
 
*Government Policy 
6. Would you please tell me about government regulation related to local content? 
7. Tell me about the government’s regulation which says that school graduates 
should have simple English language competence and retain local culture 
knowledge at the same time! What do you think about it? 
8. How would you interpret the government’s policy in your teaching?  
 
 
*Indonesian folktales in English translation (IFET) in English classes. 
9. What do you think about the incorporation of TNF (Translated Native Folktales) 
in the EFL textbook that you use? 
10. What kind of text you use for teaching local cultural knowledge in your English 
class? 
11. Do you care about the government’s vision? 
12. Do you care about your students? 
13. How would you describe the effectiveness of TNF’s incorporation in English 
classes for accommodating the government’s vision? 
14. How would you assume about translated native folktales (TNF) in your English 
class? 
15. What do you think about the emergence of pictures as illustration for teaching 
culture to students, particularly pictures provided for folktales?  
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16. What information you get from the pictures and how useful are they? 
 
 
*Culture 
17. What would you see the importance of teaching culture? 
18. What would you see the importance of teaching Indonesian and English culture 
and are these creating conflict sometimes? 
19. How do you talk culture in your English class? 
20. How do you see Indonesian culture? 
21. How do you see English culture? 
22. How do you understand to teach culture? 
23. How significant is ‘culture knowledge’ to be included in EFL teaching material for 
primary students? 
24. What do you think about the students’ opinion when they experience to having 
local culture content in their English texts? What will they say? 
25. How would you describe about the students’ cultural preference related to 
English material they have in their class? 
 
Second Session 
        *Lesson Plan  
1. Do you discuss cultural knowledge in constructing your lesson plan?  
Would you give an example of it? 
2. What cultural aspect that you consider in constructing your lesson plan? 
3. Is there any other aspect that you consider in constructing your lesson plan, 
particularly which related to folktales? For example, the age of the children? 
4. The question deduced from the lesson plans they make; 
e.g. The teacher writes in the lesson plan that they give the students task to read 
the text in class 
Question: in which area that the students find folktales facilitate their learning 
English? (i.e. fluency, meaning making, etc) 
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Examples of Question for students: 
I. Displaying 7 pairs of folktale illustrations.  Next, the students will have 3 - 5 
minutes to decide which pairs of folktale illustrations for the interview. 
Afterward, they have another 5 – 10 minutes to observe a pair of folktale 
illustrations before expressing their thought and emotions as well as 
responses to interview questions associated with their chosen pairs of folktale 
illustrations. The interviews will take about 10 – 20 minutes; different of time 
allotment of interview happens for each student depends on how their 
engagement to folktale illustrations to provide detailed information. 
Expecting students’ responses and then the researcher will ask some questions 
based on the students’ responses.  
II. The probable questions that might be delivered to the students: 
1. Between the two pictures, which one do you like? Why? 
2. Could you explain why do you like picture ‘A’ rather than picture ‘B’? 
3. Between the two pictures; which one of the pictures that you are familiar with? 
4. Why do you like/ do not like the picture that you are familiar with? 
5. Do you think that the story in the pictures could help you learn English? Why? 
III. Other questions that might be asked to the students  
1. What is your native language (the daily language use with relative and close 
friends)? 
2. How do you feel when you use your native language? 
3. Do you use the same native language with your parents? 
4. Despite your native language, do you use other languages to communicate 
with your friends? 
5. What do you think about English language in schools? 
6. How do you feel when you use English language, in schools or other spaces? 
7. What do you think about translated native folktales in your English 
textbook? 
a. Do you feel close to your own culture when you learn English literacy 
through TNF? 
b. Could you explain how does it really feel? 
c. What do you think about folktales that have been known in many 
cultures (western folktales), such as Cinderella or Snow White? 
8. Which picture (related to folktales) do you like to have to learn English 
language? Why? 
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5. Do you think that learning English literacy, such as writing will be easier to do if 
you learn it through TNF rather than through western folktales? 
‘yes’ – why?   ‘no’ – why? 
 
 
Interview sessions with the students 
(The interview with the students are conducting in Bahasa Indonesia) 
 
I. Peneliti berlaku sebagai pewawancara menunjukkan 7 pasang gambar 
cerita rakyat pada siswa. Kemudian, siswa akan mendapatkan waktu 3 
– 5 menit untuk memutukan pasangan gambar yang mereka pilih. 
Setelah itu,  merekan mempunyai waktu siswa akan diberikan waktu 
5-10 menit untuk mengamati gambar tersebut sebelum mereka 
mengekspresikan pikiran dan perasaan serta respon terhadap 
pertanyaan-pertanyaan peneliti yang berhubungan dengan pasangan 
gambar yang mereka pilih dalam waktu antara 10 – 20 menit. 
 
II. Pertanyaan yang mungkin diberikan kepada siswa: 
1. Di antara kedua gambar cerita rakyat tersebut, mana yang lebih kamu sukai? 
2. Bisakah kamu  memberikan penjelasan mengapa kamu lebih menyukai 
gambar ‘A’ daripada gambar ‘B’? 
3. Di antara kedua gambar tersebut: gambar manakah yang kamu merasa lebih 
akrab dalam keseharian/familiar? 
4. Mengapa kamu lebih suka/ tidak suka terhadap gambar yang kamu lebih 
akrabi dalam keseharian? 
5. Bagaimanakah perasaanmu ketika kamu mendapati cerita rakyat baik lokal 
maupun cerita rakyat barat dalam pelajaran bahasa Inggris? 
6. Menurut pendapat kamu, apakah kamu merasa senang ketika mendapatkan 
cerita rakyat dalam pelajaran Bahasa Inggris? Mengapa? 
Apakah kamu merasa terbantu untuk memahami bahasa Inggris melalui 
cerita rakyat tersebut? 
 
III. Pertanyaan lainnya yang ungkin diberikan kepada siswa: 
1. Apakah bahasa yang kamu pakai sehari-hari (dengan saudara/keluarga 
dan teman-teman dekat)? 
2. Bagaimanakah perasaanmu ketika kamu menggunakan bahasa 
tersebut? 
3. Apakah kamu memakai bahasa yang sama dengan teman ketika kamu 
berbicara dengan kedua orang tuamu? 
4. Selain bahasa keseharian tersebut, apakah kamu juga memakai bahasa 
lainnya untuk berbicara dengan teman-temanmu? 
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5. Bagaimana pendapatmu tentang Bahasa Inggris di sekolah? 
6. Bagaimanakah perasaanmu ketika kamu menggunakan Bahasa Inggris di 
sekolah, atau di tempat umum lainnya? 
 
7. Bagaimanakah pendapatmu tentang cerita rakyat Indonesia yang 
diterjemahkan ke dalam bahasa Inggris, seperti yang ada dalam buku 
Bahasa Inggrismu? 
 
a. Apakah kamu merasa lebih dekat dengan budaya Indonesia? Seperti 
apa contohnya? 
b. Bisakah kamu mejelaskan bagaimana sebenarnya perasaanmu 
ketika mendapati cerita rakyat Indonesia dalam pelajaran Bahasa 
Inggris? 
c. Bagaimana pendapatmu tentang cerita rakyat barat, seperti 
Cinderella atau Putri Salju? 
8. Bagaimanakah pendapatmu dengan adanya gambar (ilustrasi) dalam 
cerita rakyat ketika kamu belajar bahasa Inggris? 
9. Jenis gambar yang manakah yang lebih kamu sukai (gambar tentang 
cerita rakyat Indonesia ata cerita rakyat Barat), ketika kamu belajar 
bahasa Inggris? 
Mengapa? 
10. Apakah belajar bahasa Inggris melalui cerita rakyat itu menyenangkan? 
Mengapa? 
Dalam hal apa? Contoh, apakah lebih mudah memahami kosakata yang 
sulit?; apakah lebih mudah memahami jalan ceritanya? 
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Appendix 5 
Second sessions of interview with the teachers 
Draft of leading interview questions 
(The interview interview questions were constructed on the basis of document 
review/analysis on the teachers’ lesson plans) 
        *Lesson Plan  
1. Do you discuss cultural knowledge in constructing your lesson plan?  
Would you give an example of it? 
2. What cultural aspect that you consider in constructing your lesson plan? 
3. Is there any other aspect that you consider in constructing your lesson plan, 
particularly which related to folktales? For example, the age of the children? 
4. The question deduced from the lesson plans they make; 
e.g. The teacher writes in the lesson plan that they give the students task to read 
the text in class 
Question: in which area that the students find folktales facilitate their learning 
English? (i.e. fluency, meaning making, etc)
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Appendix 6 
Illustrations used for interviewing students through visual elicitation  
Cerita Rakyat (Folktales) 
Cinderella Malin Kundang 
  
 
Appendix 6 
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Illustrations used for interviewing students through visual elicitation 
Cerita Rakyat (Folktales) 
Cinderella  Lutung Kasarung 
  
Appendix 6 
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Illustrations used for interviewing students through visual elicitation 
Cerita Rakyat (Folktales) 
Sangkuriang Snow White and The Dwarfs 
  
 
Appendix 6 
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Illustrations used for interviewing students through visual elicitation 
Cerita Rakyat (Folktales) 
Ajisaka Rapunzel 
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Appendix 7. a 
An example of data analysis process for collapsing codes into themes (developing themes) 
Coding conducted by giving (different) colors and labelling 
(Identity & custom) big ‘D’  Narrative 
 
Yup, I emphasized on reading skill, so my students would not pay much attention to the 
dance (dance between Cinderella and the Prince in a public space) anymore. I drove 
their focus on different aspect. I told the story creatively, so my students would forget 
about the dance and would concentrate on the plot. O..., this and that! They would not 
concentrate on its (dance) details. Oh..., the plot is like this..., Cinderella left one of her 
shoes and so forth. In short, teacher has to be good at making their students 
understand the story instead of making them concentrate on the inapplicable culture. 
Though I knew, I had to give explanation (about desirable and undesirable cultural 
aspects within Indonesian culture) to the students. (Abia. PVT (1) 11) 
Folktale texts for training language skill (small ‘d’) 
      Teacher’s creativity 
(implementation) 
Convention for annotating and categorizing data 
Green : code for data related to language skills 
Pink : code for data related discourse, big ‘D’ such as culture, identity, custom, 
intercultural, etc. 
Blue : code for data related to discourse, small ‘d’ such as telling story, elements 
of story, pictures/images/illustration, etc. 
Red : code for data related to language policy, such as constitution, curriculum, 
etc. 
*Note:  The next step of coding was highlighting the interesting parts of the 
interview text as a code under certain categories as shown in the 
Appendix 7.a. It was began with identifying categories as initial coding 
referring to existing theory (Appendix 7. b). Then, this method of coding 
process could create a structured process as shown in the Table of Coding 
Process below (Appendix 7. b). 
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Appendix 7.b 
Table of coding process  
First category Second category Third category 
Policy analysis Language policy English as a foreign language 
(EFL) 
 
Education policy English as Language 
Teaching (ELT) in Indonesia 
 
 Curriculum  
 
 Local content 
 
Interpretations of the 
government policy 
School interpretation  
Teachers interpretation of 
policy intentions 
 
Applications of the 
government policy 
Folktales as teaching tools Small d (language skills and 
function, such as words, 
sentences, the use of 
dictionaries, vocabulary 
item, etc) 
 
Big D (culture, intercultural 
understanding, religion/s, 
customs, identity, ideologies, 
etc) 
Narratives (Western and 
local tales, story structures, 
visual images/ illustrations, 
hidden messages, moral 
messages, characters in the 
stories, settings, events, time 
in the stories, etc) 
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Appendix 8.  
Teachers’ lesson plans (Each of the two EFL teachers provided 2 lesson plans) 
Mr. Joko’s lesson plans  
LESSON PLAN (1) 
Sekolah  : Public Primary School 
Subject   : English  
Grade/Semester : VI/ 2 
Theme   : Narrative Text 
Topic   : Folktale  
Meeting  : 1 
Time allotment  : 2 x 35 minutes 
 
A. Standard of Competence  
To understand short narrative text in a certain context 
 
B. Basic Competence 
To comprehend short narrative text 
 
C. Indicators 
- Being able to identify short narrative text (as indicated by the following two 
indicators) 
- Accurate reading of words, phrase and sentences within sentences 
- The capability to translate English narrative text into Indonesian language 
 
D. Learning Objectives 
1. Students are able to read words, phrase and short sentences as a part of passages in 
an appropriate pronunciation. 
2. Students are able to translate narrative text from English into Indonesian. 
 
E. Learning materials 
1. Dictionary 
2. Narrative monologue text entitled “Malin Kundang”  
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F. Learning method  
- Students identify information available in a narrative text. 
- Question and answer session between teacher and students about the narrative 
text. 
 
G. Learning Activities 
A. Opening Activity (10 minutes) 
1. Greeting 
2. Apperception and motivation 
Teacher begins the learning session by discussing the material which is 
going to  taught for the day. 
 
B. Main Activity (50 minutes) 
 
 
Teacher’s activity 
 
Students’ activity Time allotment 
 
1. The teacher explains a form of text: a 
narrative text.  
 
2. The teacher reads the narrative text, 
“Malin Kundang”. 
 
 
3. The teacher divides the students into 
groups.  
 
 
4. The teacher asks the students to read 
the text loudly and individually. The 
teacher visits students to monitor and 
supervise their readings.  Then, the 
 
1. The students listen to their 
teacher’s explanation about the 
material and take notes.  
     2.  The students listen and repeat after 
the teacher. 
      3. The students work in a group that 
every group consists of 3 students.  
 
       4.     The students read text 
individually. 
 
 
 
 
10 minutes 
 
10 minutes 
 
10 minutes 
 
15 minutes 
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teacher scaffolds the students’ way of 
reading to lead them read correctly. 
 
5. The teacher asks the students to 
translate the narrative text from 
English into Indonesian. 
5.  The students work in a group to 
translate the narrative text from 
English into Indonesian. 
 
15 minutes 
 
 
 
 
 
 
C. Closing Activity (10 minutes) 
In this closing activity, the teacher: 
1. makes corrections to the students’ reading aloud and translation sessions. 
2. makes corrections to group-work and discuss it with the class. 
3. asks the students to practice what they’ve learnt at home. 
 
Learning Resources   
1. Tekt Book 
2. Students’ worksheet 
 
 
 
 ............, ......................2012 
               
 
        School Principal  Teacher  
 
 
 .................................. .................................. 
NIP : NIP : 
 
 
 
LESSON PLAN (2) 
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School   : Public Primary School  
Subject   : English  
Grade/Semester : VI/ 2 
Theme   : Narrative Text 
Topic   : Folktale  
Meeting  : 1 
Time allotment  : 2 x 35 minutes 
 
I. Standard of Competence  
To understand short narrative text in a certain context 
 
II. Basic Competence 
To comprehend narrative text 
 
III. Indicators 
Reading words, phrases, sentences correctly 
 
IV. Learning Objectives 
Students are able to read words, phrases, sentences in a correct pronunciation 
 
V. Media/ resource of learning 
1. Dictionary 
2. Folktale text ‘Malin Kundang’ 
 
VI. Learning Method 
Students read given text 
 
VII. Learning Procedures 
A. Introduction 
1. Greeting 
2. Appreciation and motivation 
- The teacher begins the class session by discussing teaching materials 
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B. Main activities 
Teacher’s activity Student’s activity Time allotment 
1. Teacher reads the 
text ‘Malin 
Kundang’ 
1. Students are 
listening and 
reading after the 
teacher 
5 minutes 
 
2. Teacher asks the 
students to read 
the text in front of 
the class 
individually 
3. Students read the 
text individually in 
a given time 
allotment 
20 minutes 
 
C. Closing activity (5 minutes) 
In this closing activity, the teacher is: 
1. Correcting the students’ mistakes 
2. Giving assignment/homework 
 
 
Public Primary School     Teacher 
Surakarta 
 
 
 
School Principal      EFL teacher 
NIP:-       NIP: - 
 
 
 
 
 
 
 
LESSON PLAN (1) 
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School   : Islamic Private School 
Subject   :  English 
Class/Semester :  VI/I1 
Aspect/Skill :  Reading 
Time Allotment :  2 x 35’ 
 
A. Standard of Competence  
To understand short functional and simple pictorial descriptive text in the students’ 
around context. 
 
B. Basic Competence 
To read aloud short functional text with appropriate utterance and intonation.    
 
C. Indicators 
- Repeating the teacher’s utterance in reading the text 
- Reading aloud the text with appropriate pronunciation and intonation in groups. 
- Reading aloud the text with appropriate pronunciation and intonation individually. 
 
D. Learning Objectives 
1. Through group work, students can repeat the teacher’s utterance in reading the text. 
2. Through group work, students can read aloud the text in groups 
3. Through demonstration, students can read aloud the text individually. 
 
E. Learning materials 
1. Vocabularies related to the text 
2. Narrative monologue text entitled “Batara Kala”  
 
F. Learning method and technique 
Method  :  Contextual Teaching Learning 
Technique : 
a. Explanation  
b. Demonstration 
 
G. Learning Activities 
1. Opening Activity 
Apperception 
- Greetings and checking students’ attendance list. 
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- Teacher conducts a simple game to catch the students’ attention. 
2. Main Activity 
a. Exploration 
- Teacher shows the narrative text will be read. 
- Teacher divides the students into groups. 
b. Elaboration 
- Teacher asks the students to repeat the teacher’s utterance in reading the 
text together. 
- Teacher asks each group to read aloud the text together. 
- Students read the text in front of their groups. 
- Teacher asks some students to read the text together  
- Teacher asks the students to read aloud the text individually in front of 
others. 
c. Confirmation 
- Teacher gives opportunity to the students to ask some questions. 
- Teacher and the students make the conclusion of the material. 
 
3. Closing Activity 
- Evaluation 
- Enriching material by giving individual task to the students. 
 
H. Evaluation 
Technique : Oral test 
Form  : Reading aloud individually  
 
I. Learning Resources   
3. Tekt Book 
4. Students’ worksheet 
 
 ............, ......................2012        
        The Principal  Teacher  
 
 
 .................................. .................................. 
NIP : NIP  
LESSON PLAN (2) 
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School   :  Islamic Private School 
Subject   :  English 
Class/Semester :  VI/I1 
Aspect/Skill :  Reading 
Time Allotment :  2 x 35’ 
 
A. Standard of Competence  
To understand short functional and simple pictorial descriptive text in the students’ 
around context. 
 
B. Basic Competence 
To understand simple pictorial narrative text    
 
C. Indicators 
- Identifying main idea in pictorial narrative text. 
- Identifying detail information in narrative text. 
 
D. Learning Objectives 
1. Through explanation, students can identify main idea in narrative text. 
2. Through discussion, students can identify detail informations in narrative text. 
 
E. Learning materials 
1. Vocabularies related to the text 
2. Narrative monologue text entitled “Batara Kala”  
 
F. Learning method and tecnique 
Method  :  Contextual Teaching learning 
Technique : 
a. Explanation  
b. Discussion 
 
G. Learning Activities 
1. Opening Activity 
Apperception 
- Greetings and checking students’ attendance list. 
- Teacher shows the picture related to the text to build students’ prior 
knowledge. 
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2. Main Activity 
a. Eksploration 
- Teacher shows the narrative text will be discussed. 
- Teacher divides the students into groups. 
b. Elaboration 
- The students discuss the text in groups. 
- Teacher asks the students to identify the main idea of the text. 
- Teacher asks the students to identify detail information in the text with their 
groups. 
- Teacher asks each group to present their discussion result in front of others. 
- Students answer the teacher’s questions related to the text. 
c. Confirmation 
- Teacher asks some detail informations related to the text to the students 
individually. 
- Teacher gives opportunity to the students to ask some questions. 
- Teacher and the students make the conclusion of the material. 
 
3. Closing Activity 
- Evaluation 
- Enriching material by giving individual task to the students. 
 
H. Evaluation 
Technique : Written test 
Form  :  Essay  
 
I. Learning Resources   
1. Tekt Book 
2. Students’ worksheet 
 ............, ......................2012 
        The Principal  Teacher  
 
 
 .................................. .................................. 
NIP : NIP : 
 
Appendix 9 
Map of Solo (Surakarta), Central Java, Indonesia 
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Source: http://indonesia-peta.blogspot.com/2012/06/peta-indonesia-dunia-di-atlas-
lengkap.html 
 
 
Source: http://gambarcantik.blogspot.com/2015/05/gambar-peta-indonesia.html 
Appendix 10 
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The following table is copied from the previous research investigating traces of cultures in 
English textbook for primary school students. 
 Hermawan, B., & Noerkhasanah, L. (2012). Traces of cultures in English textbooks 
for primary education. Indonesian Journal of Applied Linguistics (IJAL), 1(2), 49-61.  
 
Table 1 The ratio of cultural items with Indonesian and non-Indonesian culture reference 
in reading passages in EFL textbook Grow with English (2011). Jakarta: Erlangga.  
Culture reference Textbook 6 Textbook 5 Textbook 4 Total 
Items with 
Indonesian culture 
reference 
14 23 14 51 
Items with Non-
Indonesian cultural 
reference  
25  7 10 42 
 *note: Textbook 6= textbook for grade 6; textbook 5= textbook for grade 5; 
textbook 4= textbook for grade 4. 
 *note: Erlangga, the publisher of Grow with English actually publishes the textbook 
for grade 1 up to grade 6.  
 
 
 
 
 
 
 
 
 
 
Appendix 11 
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STANDAR KOMPETENSI LULUSAN MATA PELAJARAN 
 
1. SEKOLAH DASAR (SD)/ MADRASAH IBTIDAIYAH (MI) 
 
 a. Bahasa Indonesia 
 
 
m. Bahasa Inggris SD/MI 
1. Mendengarkan 
Memahami instruksi, informasi, dan cerita sangat sederhana yang disampaikan 
secara lisan dalam konteks kelas, sekolah, dan lingkungan sekitar 
2. Berbicara 
Mengungkapkan makna secara lisan dalam wacana interpersonal dan 
transaksional sangat sederhana dalam bentuk instruksi dan informasi dalam 
konteks kelas, sekolah, dan lingkungan sekitar 
3. Membaca 
Membaca nyaring dan memahami makna dalam instruksi, informasi, teks 
fungsional pendek, dan teks deskriptif bergambar sangat sederhana yang 
disampaikan secara tertulis dalam konteks kelas, sekolah, dan lingkungan 
sekitar 
4. Menulis 
Menuliskan kata, ungkapan, dan teks fungsional pendek sangat sederhana 
dengan ejaan dan tanda baca yang tepat 
 
Translated version: 
SCHOOL GRADUATE COMPETENCY STANDARDS OF SCHOOL SUBJECTS 
Primary School/ Islamic School 
a. Bahasa Indonesia 
 
m. English Language for Public Primary School/ Islamic Primary School 
1. Listening 
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Primary school graduates are able to comprehend instruction, information, and 
simple short story which is delivered orally in their English classes, school 
environment and their surroundings. 
2. Speaking 
Primary school graduates are able to express language meaning verbally whether in 
basic interpersonal or transactional context in a form of instruction and information 
in the context of their English classes, school environment and their surroundings. 
3. Reading 
Primary school graduates are suggested to have reading skills, such as reading aloud 
and reading comprehension. Their comprehension covers comprehending language 
meaning related to language instruction, information, short functional texts, and 
illustrated descriptive texts. The students are able to deliver their reading 
comprehension in a written form in their English classes, schools and their 
surroundings. 
4. Writing 
Primary school graduates are able to write words, phrases, and short simple 
functional texts in a correct spelling and punctuation. 
 
 
